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SENATOR FLANAGAN:. Good nor ni ng.

Good nor ni ng.

(Audi ence says "Good norning.")

SENATOR FLANAGAN:. Good nor ni ng.

Al right.

Wl conme to everyone.

| said to Senator Valesky, I'mtotally
unaccustoned to being -- | think I'"mon a perch
here.

But, it's very nice to be here, and this is
my first time in this building, having been to
Syracuse a nunber of times, but | feel like --
| alnost feel like I'"'min church, with the way the
pews are setup

So, | know Conm ssioner King is behaving
al ready, so we |look forward to hearing his
t esti nony.

But, let nme start by wel com ng everybody.

And there is a -- there's a | ady outside.
Actually, I don't know her l|ast name, but | do know
her first nane, and it's Carnelita.

Carnelita has been extraordinarily hel pful in
putting everything together for us to be here today.

And for anyone who does these types of

events, including all my colleagues, you know t hat




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

t hese things don't happen wi thout the support and
help of a lot of people; our nedia services people.

A lot of planning goes into these things, and
we are very happy that all of you are here today.

And | want to explain a couple of different
t hi ngs, introduce ny coll eagues, and then get
started, and | apol ogi ze for the del ay.

W are scheduled to be here from11:00 to
3: 00.

We had our first hearing on Long Island, and
t hat was schedul ed from 10: 00 to 2:00.

W started at 10:20, we got out at 3:20, so,
we ran an hour over, but | think, on the whole, we
had a very good reception.

We had excellent testinony froma | ot of
di fferent people, including State Education
Departnment, who is here as well

And I'm going to begin by introducing ny
col | eagues, and I'mgoing to start, not to ny
political left, but just to nmy left here, with
Senat or Val esky and Senat or DeFranci sco, both of
whom reside in Syracuse and represent this great
comunity.

And, we are al so joined by

Senator Betty Little, Senator Jim Seward,
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Senat or Tom O Mara, and, Senator Cecilia Tkaczyk,
who i s our newest nenber in the Senate.

Some of our coll eagues up here are nenbers of
t he Education Committee; others are not.

But, I"'mgoing to put this in
par ent hetical |l y:

Chai rman DeFranci sco has been the Chair of
the Finance Commttee for a nunber of years, and he
has been to about 500 nore hearings than probably
any of us, so one of the things that he is very
adept at is, brevity, being succinct, and asking
people to be, accordingly, essentially, act the
sane.

So, here at the basic conmponents:

W are -- we have four hearings schedul ed.

We are probably going to add a fifth hearing.

We have been on Long Isl and.

We're in Syracuse.

We're going to be in Buffalo in tw weeks,
the city of New York two weeks thereafter.

And there's probably an excellent chance that
we will be in Al bany for our final hearing.

The prem se of what we're doing here, there's
no predisposition or any kind of agenda, for anyone

who nmay think that.
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We are endeavoring to listen to people who
are in the field, at the professional level, at the
parent |evel, at the teaching level, at the
adm nistrative level, to see what is going on with
t he Ref orm Agenda that's bei ng advanced by State Ed
and the Regents.

And our expectation is, that we will get a
weal th of information.

That we will probably conference on a | ot of
this stuff at the end, and figure out what
recommendati ons we may advance, if any.

And as many of ny col |l eagues know, the
primary obligation of the Legislature is to, in
essence, provide a very broad framework and the
fi nanci ng of educati on.

Educational policy is set by State Ed and the
Board of Regents, and we respect that distinction,
but we al so know that we have to be responsive to
our constituents.

| have spoken individually and collectively
to all of ny coll eagues.

Senat or Val esky's office has been extrenely
hel pful, as has Senator DeFrancisco, in getting this
list together.

| want to be clear: No one should feel that
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someone i s being included or excluded by design.
We have had requests to testify.
W have tried to match up a broad
cross-section of different people.
For exanpl e, today, we have charter schools
testifying. They did not testify on Long Island.
Today we have the PTA, who | believe is
clearly and fairly representative of parents.
We have NYSED who is testifying again, having
done so on Long Isl and.
So what we are really shooting for is to get
t he best input possible.
We had a good exchange on Long I sl and.
| expect that we will have the sane today.
And | do know we have -- on Long I|sland we
had a little glitch. W did not have a flag in the
room
So I"'mgoing to ask Senator Val esky to stand
and | ead everyone in the Pledge of Allegiance.
(AI'l persons say:)
"I pledge allegiance to the flag of the
United States of Anerica and to the republic for
which it stands, one nation under GCod,
indivisible, with |iberty and justice for all."

SENATOR FLANAGAN. Senator, thank you very
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much.

And one last thing before we bring up the
State Education Departnment and the Regents, | wll
do this politely, and I will do it diplomatically:

No one is going to read their testinony.

W're all intelligent people, to an extent,
and we can read things that have been subm tted.

Everything that's been subnitted has already
been up online. It's available for people to see.

| f you want to sunmarize, fine.

I f you want to speak ad |lib, fine.

But, we're going to try and keep it as tight
as possible, and I"msure that my col |l eagues are
goi ng to have questi ons.

And as we ask you to summari ze and be
succinct, certainly, | know ny coll eagues will do
t he sane.

And having said that, I'd ask the
Comm ssi oner and the Vice Chancellor if they would
come up and start us off.

ANTHONY S. BOTTAR, B. A, J.D.: Good norning,
Senat ors, Chai r man.

Thank you for the opportunity to present a
few remarks to you this norning.

It's my intent to provide you with a broad
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overview of the action that the Regents have taken

over the past decade or so to set the stage, so to

speak, for some nore specific coments that will be
del i vered by Comm ssi oner King.

As you well know, one of our responsibilities
in supervising the State Education Departnent is to
oversee K-12 education, and the education that is
provided to approximately 3 mllion students
t hroughout the state.

The topic for today, the Regents Reform
Agenda, from our perspective, is a continuation of
wor k that began many, many years ago.

It wasn't too | ong ago, and probably w thin
the nenory of many people in this room that a | ocal
di pl oma was sonet hing that was granted by a | ocal
school district using |ocal school standards.

And in the late '70s and ' 80s, we
realized as a state that that did not provide
students with enough of an education for the world
t hat exi sted then.

So about 30 years ago, the Regents began a
process of elevating the standards for all students,
and one of the first steps was the adoption and
i npl enentati on of a Regents conpetency test, which

was adnministered to all students as a prerequisite
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for obtaining a | ocal diplona.

The Regents di ploma that nost of you are
famliar with continued on a parallel track

That stayed in place for quite a while, and
then in the '90s, we realized that that Regents
conpetency test was not adequate.

At that tinme | had served on a | ocal schoo
board, and | renenber feeling proud when we received
reports fromthe adm nistration that we had pass
rates and graduation rates in the | ow 90s and
hi gh 80s.

W felt very proud of ourselves.

But then we realized that the Regents
conpet ency test, which was an avenue that about
40 percent of the students used, really only net
about a seventh- or eighth-grade |evel of
achi evement .

And so the Regents said, "Well, that's not

sufficient,” and we started to nmake sone changes

t hat were phased in over a decade, which result in
the systemthat is in place now, where students are
required to take five Regents exami nations to

gr aduat e.

As that process evolved, we continued to

speak with parents and teachers, business |eaders,
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and it was clear to us that that system was not
adequat e; that even though we had pass rates on a
statew de basis in the 70s -- excuse ne,
graduation rates, that the students really were not
prepared for the next level, either in college, a
t wo-year college, or working in the comunity.

So we developed at the tinme, I"'mnot quite

sure we used the phrase "Reform Agenda,"” but we were
t hi nki ng then about maki ng changes to what we
required.

And one of the things that we thought of is,
Well, are these students really prepared?

The students who graduate from hi gh schoo
with a Regents di plom, which is based on conpl eting
five, are these students really prepared?

And t he Comm ssioner and his coll eagues, they
di d some back-nmappi ng, and they | ooked at
achievenent in state university and city university
and New York school s.

And what we | earned, and it was eye-openi ng
for sone of us, that nmany, many students who
graduate from hi gh school are not prepared to take
col | ege-1evel courses for credit; they require

renmedi ati on.

The percentages, | believe, are not
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percentages that the wi der conmunity understands.

Here in Onondaga County, it's ny
under st andi ng that approximately 60 percent of the
students who attend OCC, the | ocal comrunity
col l ege, require sone type of renediation before
they are able to take credit-bearing courses.

Those percentages vary around the state, but
somewhere -- and the Conm ssioner can give you nore
specifics -- between 40 and 60 percent of
hi gh school grads require sonme type of renediation

Now, sone have criticized us for focusing
excl usively on college, but that hasn't been our
f ocus.

We neet regularly with business | eaders.

In fact, this Friday, the Conm ssioner wll
be in town at a | eaders neeting out at Welch Allyn.
About 200 business |eaders will be in attendance,
al ong with students.

And the main topic for our discussion, is
t hat the business comunity does not have students
who are prepared to learn the specific skills needed
in the business conmunity.

|"ve heard the sane thing to the east in the
Utica area, where a nenber of the Assenbly,

Ant hony Brindisi, is working with a group, trying to
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rai se the standards for high school grads; not
col | ege grads, but high school grades, so that
they're able to learn the skills.

So that was the predicate, the background,
for the Regents Reform Agenda.

It has several parts. The Commi ssioner may
tal k about them

If you strip it all down, it's higher
standards, a stronger curriculum an assessnent
system that provides us with feedback on whet her
the students are | earning, and, an eval uation system
for the educators.

Now, as part of this, the way this was
rolling out, was also at that point in time when the
econony was in serious trouble.

And if you |l ook at our Regents Reform Agenda
and conpare it to the Race To The Top, they fit
t oget her rather well.

So New York, along with a nunmber of other
states, applied for the Race To The Top, and we were
successful in securing a substantial sum
approxi mately $700 m | lion.

At the tinme we applied, nany peopl e supported
t hat application.

Legi sl ati on was adopted to strengthen the
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application, and school districts around the state
saw, | believe, 90, 91 percent buy-in to the Race To
The Top applications.

So we were all nmoving in, generally, the sane
direction of raising the standards, a process that
had started many, nany years ago.

We are using that noney to strengthen our
data system to nake sure we understand how students
performso that it will informinstruction.

W're using it to help us strengthen teacher
per formance, | eadership performance at the principa
level, and we are optimstic that this process wll
yield the results, which is, a citizen who is
prepared and able to nmove on in life, to either
function at a high level in college or to function
at a high level in the workplace.

We believe that there are nmany chal |l enges.

|"mquite sure that we will hear sone of
t hose today.

But we believe with your support, we'll
acconplish the objective in front of us.

Thank you very much, Senator.

SENATOR FLANAGAN:. Thank you.

Comm ssioner, | wanted to ask if you would

direct your remarks in a couple of areas, and | know
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you're going to have some conments.

For anyone who is interested, there is an
ext ensi ve Power Point presentation fromthe
department, which I know t he Comm ssioner i s not
going to go through slide by slide.

But, one of the things that came up yesterday
was test scores, and the delay in the rel ease of
t hose test scores.

So if you could touch on that, AI'S, and the
i npl enentation as it relates to Regents in
particul ar, because those are things that have cone
up, and | know you're aware of them

But, if you woul d speak to those conponents
in your remarks, |'d appreciate it.

COW SSI ONER JOHN KI NG Sure

Thank you, M. Chairman, and thank you to the
nmenbers of the Senate who have gat hered today.

| appreciate the opportunity to talk with
you.

| want to try and build first on the
Vi ce Chancellor's remarks, to say that the work that
we're doing at the departnment is squarely focused on
this very clear objective of ensuring that our
students who graduate from hi gh school graduate

ready for college and career success.
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The work that we're doing on the Common Core
standards reflects that straightforward goal, and
t he Common Core standards were devel oped by mappi ng
back from coll ege and career success, asking: G ven
what students need for college and career success,
what does that nean that they need to know at
tenth grade, at seventh grade, at fourth grade, al
t he way back to ki ndergarten?

Hi gher educati on:

The busi ness community and K-12 educators
fromaround the country joined with governors and
chief state school officers in constructing those
st andar ds.

And we have been engaged since the Regents
adoption of those standards in 2010, in supporting
the work of schools to nove forward that
i mpl enent ati on.

It's inportant to enphasi ze that the
standards are not about testing. They are al so not
about a national curriculum

They are about a conmon definition across
states, and 45 states have adopted these standards,
along with the District of Colunbia, the Departnent
of Defense schools, because they represent an

i ndi cator of college- and career-readi ness.
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Curriculumdecisions still remain at the
|l ocal level, and that's inportant to enphasize;
al t hough, we are building an extensive set of
resources at the departnment to support districts
i npl enentati on of Conmon Core.

It's inportant to say that what the
Common Core asks for is a set of changes in
i nstruction:

For students to read nore challenging texts
that will ensure that they're on a trajectory to
col | ege- and career-readi ness;

That students wite nore frequently, not just
in English-language arts, but across the curricul um

That students learn to use evidence from
texts to support their argunents;

That students do nore problemsolving in
mat hemat i cs.

And the work that we're doing on professional
devel opnent is in support of those shifts in
i nstruction.

This year, in third through eighth grade, we
had our first assessnents that reflect the
Common Cor e.

Students were required to use nore evidence

fromtexts, to wite nore, to do nore
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probl em sol ving in mat hemati cs.

The scores were indeed | ower than they had
been previously.

That was simlar to the experience of
Kentucky that was a year ahead of us in
i npl enentation of the Cormon Core. And,
undoubtedly, simlar to the experience of the other
states as they transitioned their assessnents to the
Common Cor e.

But the fact that the scores were |lower is an
i ndi cator of a new baseline; a new set of standards.

It doesn't nmean that schools taught |ess or
that teachers taught |ess; but, rather, that we
rai sed the standards to better reflect coll ege- and
car eer - r eadi ness.

Going forward, the Regents exans were al so
changed to reflect the Conmon Core.

This year, beginning with the al gebra exam
whi ch we required of students, and will reflect the
Common Cor e.

And students will be able to opt to take the
Engl i sh-1 anguage arts Conmon Core exam as wel | .

Those requirenments will phase in over the
next four years, such that, the students who

graduate in 2017 will be the first students required
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to pass Commopn Core Regents exans.

The Regents adopted the standards in 2010.

Again, the first students required to pass
Common Core Regents exans for graduation will be the
cl ass of 2017, so, a 7-year phase-in process for the
Common Cor e.

It's inportant to say, on those Regents
exams, we will continue to have two score |levels, as
we have for some tine: one that is the passing
standard, and one that reflects college- and
car eer - r eadi ness.

And the challenge for us as a state is to
cl ose the gap between those two things.

Last year in the state, we had a 74 percent
graduation rate for those students who started in
ninth grade, four years earlier, but only 35 percent
of those students actually net the bar for
col | ege- and career-readi ness, and that |eads to the
remedi ati on problemthat the Vice Chancell or
descri bed.

Turning to AI'S, one of the challenges now,
with a larger percentage of students scoring at the
1 and 2 level -- we have four |evels of perfornmance
in the state test, 1, 2, 3, 4 -- with a |arger

nunber of students scoring at the 1 and 2 | evel,




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

21

districts have to reassess how they provi de support
to those students who are perfornmng at the | owest
| evel s.

What the Regents' action at their |ast
neeting requires, is that districts serve roughly
t he sane percentage of students in intervention
services as were served previously under the old
standards, allowi ng districts to continue to focus
their intervention resources on those students who
are | owest - perform ng.

Finally, on the issue of the test-score
rel ease, this first year of new assessnents neans
that we had to do a process called
"standard setting."

Anytime you have a new assessnent system you
have to bring in educators fromacross the state to
| ook at the assessnent, to |look at information on
student perfornmance, and to advi se the departnent on
the standards to use to identify student perfornmance
at the proficient I evel on that exam

"Standard setting" neant that the test scores
were rel eased somewhat later this year than they
will be in future years, but not particularly |ate.

There al so were some districts that, because

of a technol ogy issue, got their scores turned over
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to parents a little bit later than had initially
been proj ect ed.

| think that's the issue that was touched on
in a newspaper article yesterday.

Just -- the place where I'd end, is just that
there -- change is always hard.

Anytime you try to raise standards, there
will be anxiety around that, and there will be the
chal I enge of bringing the whole conmunity through
t he change process.

| was here in the Syracuse area a couple

weeks ago for a "back-to-school,” and | visit school
districts a lot --

| had the pleasure of visiting schools with
Senat or Fl anagan earlier this year.

-- and was in Fayetteville-Manli us.

You'll hear fromthe superintendent there
|ater in the hearing.

And what you see in Fayetteville-Manlius is a
district where they commtted early to the work on
t he Conmon Core.

Even when the standards were still in draft
formin 2009, they began having teanms of teachers

and adm nistrators getting to know t he standards,

and integrating the standards into their curricul um
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and instruction in the district.

| met with teachers and principal s,
school - board nenbers, as well as visited cl asses,
when | was in Fayetteville-Manlius, and | was struck
that their early engagenent around the Conmon Core
nmeant that there was a cl ear understandi ng across
their conmunity about what the standards woul d nean;
a clear commtnent to integrate the standards with
good work that was al ready happening in the
district.

And |'m sure that
Superintendent Corliss Kaiser will talk about the
work that's going on in the district. The way they
focused on witing, for exanple, which we know is an
area where many of our students are underprepared
when they | eave high school

And Fayetteville-Manlius is conmtted to
i ntensi ve work across the curriculumon witing, and
integrating that work with the work of the
Common Cor e.

So what we know, is that there are districts
that are maki ng huge strides, based on these new
hi gher standar ds.

And our task at the departnent is to support

t hat work throughout the state.
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SENATOR FLANAGAN: Commi ssi oner, thank you
very rmuch

| will probably have sonme conments and
guestions, but I"'mgoing to start with
Senat or DeFranci sco, and go to Senator Val esky, and
then Senator Little, and any of ny coll eagues who
|"msure would |like to nmake inquiries.

Senat or DeFranci sco.

SENATOR DeFRANCI SCO  Tony, how | ong have you
been on the Board of Regents?

ANTHONY S. BOITAR, B. A, J.D.: 1996

SENATOR DeFRANCI SCO  So you're -- well, you
started, about, when you were 12? |Is that what --

[ Laught er. ]

SENATCOR DeFRANCI SCO. The reason | ask that,
the Board of Regents -- the nenbers of the Board of
Regents do not get paid.

This is a conmtment by a Central New YorKker,
right here, one of our nenbers of this community, to
education in the state of New York

And, | just want to thank you.

| nmean, you don't get the thanks.

The other part that you'd normally get, along
with the Comm ssioner, on an hourly basis, is

criticism
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And, to me --

| get criticized. | got criticized a couple
times along the way.

-- and ny theory about criticism is that the
only people who don't get criticized are people that
don't do a damm t hi ng.

kay?

Those are the ones who will never get
criticized.

And the anmount of tinme that you' ve put into
this transition, which is nmonunmental, needs to be
congratul ated, first of all.

Second of all, in any transition, there's
going to be bunps in the road.

Qoviously, if the curriculumis going to be
nore of a challenge, there's going to be |ower test
scores for a while.

But, do you not make that transition so that
everyone feels good when they get a diplom, and
don't have the skills, and are one of the 60 percent
that go to a college, a community coll ege, that need
renmedi ati on?

That's crimnal .

So, al though there may be bunps in this road,

| support this transition 100 percent, and I'|
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continue to do so.

Now, with respect to some questions, the
guestions | had go nore to the Core curricul um

Just for nmy own edification, how was the
actual -- how were the tests for the Core curricul um
actual ly created?

COW SSI ONER JOHN KING  So the
t est - devel opnent process --

Thank you for your conments.

The test-devel opment process starts with the
standards; and so you take the standards, and then
you begin to build itens fromthose standards; so,
at each grade |evel, using the standards to
construct itens.

And there's a multi-stage review process for
the itens that include educators from around the
st at e.

You build the itens.

You then field test the itens; you try them
out with students in the state. You see how the
itenms performed with actual students.

And then you nake adjustnents to the itenms to
construct the eventual test.

SENATOR DeFRANCI SCO  Who actually created

the tests?
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COWM SSI ONER JOHN KING  So the vendor for
the test creation is Pearson. That's the conpany
that builds the test, but with trenmendous oversi ght
from both, departnment staff, and our technical
advi sory commttee, which is a conmttee of
nmeasur enent experts from around the country who
advi se us on the construction of the tests.

SENATOR DeFRANCI SCO.  Are the tests the sane
in Kentucky as they are in New York State?

COW SSI ONER JOHN KI NG Not yet .

So, Kentucky created their own tests to
refl ect the Conmon Core.

New York did so.

We are also participating in a consortium of
states, 20 states, that are working together to
build a future generation of assessnents that would
be comon across states.

Because, one of the flaws in past standards
efforts around the country, particularly No Child
Left Behind, was that every state was given the task
of defining their own standards and assessnents, and
what you had was very different standards between
Massachusetts and M ssi ssippi, for exanple.

And, now, the federal governnent has put

resources into the work of devel oping a potenti al
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future common assessnent, and the Regents w |
consi der that assessnment down the road.

SENATOR DeFRANCI SCO Al l right, because --

and I'Il quit after this, because others have
guestions, but, | have grandchil dren.
It's hard to believe, because | | ook so good.

[ Laught er. ]

SENATOR DeFRANCI SCO.  But | have
grandchi l dren, and those grandchildren are taking
t hese tests.

And there was a question -- | got several of
them but |I'mjust going to ask you one.

"Use pictures, nunbers, and words to explain
anot her way to say '6500.""

Nunbers and words | could probably figure
out, but how does sonebody describe "6500" in
pi ctures?

COW SSI ONER JOHN KING  So there are a
nunber of ways --

[ Laught er. ]

COW SSI ONER JOHN KING  -- but one is, that
you might draw figures that represent thousands, and
then you would draw the figures that represent
hundreds as a tenth of the thousands.

It's anot her way of hel pi ng students,
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particularly in the earlier grades, visualize the
concepts behind the mat hemati cs.

SENATOR DeFRANCI SCO.  Oh, and that's the
theory, to visualize?

Well, 1'd recormend that you scrap the
pi ctures --

[ Laught er. ]

SENATCR DeFRANCI SCO.  -- and let them |l earn
the math in the traditional ways that | think wll
be nore helpful to them rather than trying to grope
with a picture of sone type

But, that's the type of thing that really has
to be dealt with as we develop this further.

But, | think there are sone valid concerns of
the testing, and that those concerns have to be net
as we go through the process.

Thank you.

SENATOR FLANAGAN. Thank you,

Senat or DeFranci sco.

Senat or Val esky.

SENATOR VALESKY: Thank you.

Well, it's always tough to follow
Senat or DeFranci sco, that's for sure.

But et me, first, | know we didn't have an

opportunity, all, because we're running a little
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| ate, to nake openi ng conments.

| just want to thank the Chairnman of the
Comm ttee, Senator Flanagan, for being here today,
and for convening this set of hearings around the
st at e.

We, as individual nmenbers of the Senate, hear
on a daily basis fromthose who are either involved
in the formal education of our children, or, in sone
way, shape or form connected to it.

That's an awful big part of our job as
menbers of the Senate.

So thank you, and wel cone to Syracuse.

We appreci ate your outstandi ng advocacy t hat
you have shown for all of the years that you' ve been
Chai rman of the Commttee.

|"mjust going to ask one, sort of, broad
guestion, and |I'm basing this upon the coments that
| receive, and have heard about the Reform Agenda,
and | guess it's -- it's really a question for you,
Vi ce Chancel |l or.

And, again, thank you for your service, and
| ongevity of it, on behalf of the peopl e of
Central New York

But, you had nentioned in your conments, in

descri bing the Reform Agenda, and the tine frane,
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and the financial resources, particularly fromthe
federal government, the Race To The Top application
that was filed back in 2009 or '10, sonewhere in
that time frame, you also rem nded us that, at that
same tinme is when we were hit with a pretty severe
recession.

So ny question to you, and on behal f of the
Board of Regents:

There are two overarching concerns that
| have heard fromthe education conmunity --
adm ni strators, teachers, parents, and so on, and
t hose questions involve the allocation of resources
to i nplenent the Reform Agenda, and the tinme frane
in which the agenda is expected to be net, or
benchmar ks al ong that path, towards inplenmentation

| hear all the tine, the resources are
insufficient, and the time frane is not what it
potentially should be.

From t he perspective of the Regents --

And | understand that all of us here have a
very significant role to play when it conmes to
resources, obviously. That's part of the budget
process.

-- but, has the Reform Agenda been given

sufficient, and have school districts, in
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particul ar, been given, sufficient resources to neet
t he expectations of the Regents in the tine franme
t hat you have established?

ANTHONY S. BOTTAR, B. A, J.D.: | suspect
that my former coll eagues in the school -board
community and superintendents would say that there's
never enough noney to acconplish the change that we
have set out. And | respect that.

| renmenber, clearly, struggling with budgets
as a school - board nenber.

The dil emma we have, is that if we wait until
everyone agrees that there is enough noney to
acconpl i sh everything, then very little change w ||
occur.

There's a certain urgency about this at our
t abl e.

We are m ndful of the budgetary constraints
on school districts.

We understand how difficult it is for a
superintendent to present a budget with the
limtations that are in place.

But from our perspective, saying that we
shoul d sl ow down or back off because there isn't
enough noney to do everything, takes the focus off

of the real objective here, which is to nake sure
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the students are prepared for either credit-bearing
work at the college |level, two- or four-year degree,
or ready to work any job that will pay a decent
wage.

So we're mndful of it, but we don't see a
way to slow it down.

If we prioritize, you know, our objectives,
| believe we will find a way to do this.

SENATOR VALESKY: Conmi ssioner, do you have
anything to add to that?

COWM SSI ONER JOHN KING | have two points

One is, that the Regents have | ong advocat ed
for greater equity in school finance.

And | think one of our challenges, is that
resources are not evenly distributed.

And that's a challenge, not just in New York
but around the country, and sonmething | know you al
will grapple with in the upcom ng budget process.

But a second issue is, | don't think we, as a
state or as a country, are very clear on how dollars
get spent.

We have conversations, particularly in
| egi sl atures, not only our own, but across the
country, about how resources are distributed. But,

there is, in a sense, a black box of
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| ocal - expendi ture deci sions.

And, so, every district has a
pr of essi onal - devel opnent |line item of sone sort, and
t he question becones, How is that professional --
how are those professional -devel opnent dollars used?

Now, sone districts prioritize the work on
t he Conmon Core in their use of
pr of essi onal - devel opnent resources; others |ess so.

Some districts use creative scheduling
strategies to nake sure that teachers have tine to
nmeet in grade-level teans or departnents to talk
about the work on the Common Core, to | ook at
student work together. Qher districts struggle
with that.

And so | think there's work to do to ensure
that we identify those districts that are going
about this in the best way, and really use themas a
nodel to informthe work in other districts, and
support those districts that aren't innovating.

So here in Syracuse, for exanple, there's an
i nnovation zone that Sharon Contreras, the
superintendent, has worked out w th her bargaining
units, where the schools have extended |learning tinme
for students and extended professional -devel opnent

time for teachers.




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

35

That's a prom sing innovation.

We'll see how that translates into changes
and results, but we've got to do nore of that.

SENATOR VALESKY: Thank you bot h.

SENATOR FLANAGAN:. Thank you,

Senat or Val esky.

Senator Little, and then she will be foll owed
by Senator Tkaczyk.

SENATOR LI TTLE: Thank you very rmuch.

Thank you, Comm ssioner.

As been stated before, the Conmon Core is a
change, and change is difficult, but, one of the
things that | question, and am concerned about, is
| understand that, when the scores are returned to
the school districts, there's an analysis of how the
students did on that.

As a fornmer teacher, 1'd really want to know
how nmy students did. 1'd really want to see the
test's result, and how t hey answered the questions.

And as to Senator DeFrancisco' s exanple,
|"d want to know whi ch ones of ny students were able
to visualize "6500," just so that you really could
get to the core of what their teaching needs are.

And | just think the test would have nuch

nmore value if the teacher could see the results, and
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not just an analysis that's out there, that
such-and-such a percentage did this, and that, and
t he ot her thing.

So if we could acconplish that, | don't know
if that's -- is there any reason not to give them
the results of the tests?

COW SSI ONER JOHN KI NG Sure

So, it's inportant to say what resources are
avai |l abl e for educators in the state.

So, one of the things that we've nade
avai lable is actually the test-design docunents.

The nost transparent the State has ever been
about assessnent design -- the actual criteria that
are used to evaluate each of the questions, the
actual criteria that are used to select each of the
passages -- to informteachers' understandi ng of
what the assessnments intend to neasure.

Wth the announcenent of the scores, we
provi ded item| evel analysis.

So, the "RICs," or, the data centers, in each
of the big five could develop for teachers, item
anal ysis that would say, at the | evel of standards
and groups of standards, how students did on the
di fferent question types.

W al so rel eased about 25 percent of the
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itenms fromevery test, and with those itens, an

anal ysis of -- an explanation of what the correct
answer was, and an expl anation of the m sconceptions
that may have been responsible for students choosing
the incorrect option;

As well as, for the open-ended questions, the
rubric that was used to score those open-ended
guestions, and sanples of student work at the
different |evels of performance.

Now, we can't release all of the itens
because some of themare for the item bank for
future tests.

Dependi ng on the state, the [unintelligible]
and the nunber of itens, the percentage of itens
ranges that are rel eased each year.

W would like to be able to rel ease nore
itens.

The challenge is, that itens come with a
cost. There's an itemdevel opnent cost.

And, it's inportant to make sure that you
have an item bank for assessnents, going forward.

New York is on the -- actually on the | ow end
of expenditures for assessnments costs; the
per - student assessment cost.

And one of the constraints that that inposes,
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is that we are -- we need to have a |limted nunber
of itens released so that we have itens for future
i tem banks.

SENATCOR LI TTLE: But aren't these tests, are
t hey just disposed of when this conpany just throws
t hem away?

O, couldn't they just return the sane tests,
so the teacher got to | ook at how Mary did and how
Johnny di d, and who needs what kind of help, in
order to progress?

COWM SSI ONER JOHN KING  So, again, for each
student, the teacher will get an analysis --

SENATOR LI TTLE: An anal ysi s.

COWM SSI ONER JOHN KING  -- of which
guestions they got right and wong, related to each
of the standards.

But the tests thenselves, the itens, sone of
them are saved for future test adm nistrations.

So, that's why the tests are secure, and al
of the itenms are not distributed each tine.

Sonme of the itens are saved for future
assessnent s.

And that's the challenge, and that's a cost
trade-of f around assessnent devel opnent, and al

states grapple with this.
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Again, all states release a different
percentage of itens, based on the nunber of itens
they need to keep back for the item bank for future
test administrations.

SENATOR LI TTLE: So this conpany woul d charge
nore to release the entire test?

COM SSI ONER JOHN KING |If you don't have
itens for the bank, yes, the devel opnent of the test
will cost nore.

SENATOR LI TTLE: One other thing that | hear
a lot of, and | represent 48 school districts, nmany
of themrural, is that the Cormon Core, and with the
changes, and with the | ack of resources, many of the
school s are doing away with their business
depart nment s.

And while, you know, everyone likes to see a
|l ot of children and a big percentage go on to
college, it's alnbst necessary today, there are
children who don't to go college; and, yet, we're
not really preparing themto go out into the
wor kf orce at the local |evels?

| s there any encouragenent for these schools
to keep their -- sone part of a business progranf

COW SSI ONER JOHN KING  Yes, I'Ill let the

Vi ce Chancel |l or add, but, we are very commtted,
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that we're not just focused on coll ege-readi ness,
but al so career-readi ness.

Busi ness teachers have an inportant role to
play there, as do to career- and technical -education
teachers. There's an inportant role for the BOCES
t here.

The Regents are engaged in a discussion that
we' ve been having for sone tinme now, about how we
m ght better incorporate career-readiness into the
graduation requirenments to create nultiple pathways
for students. And that's a conversation | expect we
wi |l continue.

And, that, to the extent that there is a
vi abl e career pathway that is clearer for districts,
that may result in themprioritizing resources for
things |ike business teachers and career- and
tech-ed teachers.

But, I'll let the Vice Chancell or answer.

ANTHONY S. BOTTAR, B.A, J.D.: One of the
chal l enges we have is trying to find a way to offer
arich alternative to a so-called "college track."

And we're concerned that we do not develop a
two-tier system where sonme students prepare for
coll ege, and then the rest are prepared for, quote,

"a job," or whatever that m ght nean.
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So we have been working on this for a while.

And that's one of the purposes of the neeting
on Friday here in Syracuse, is to tal k about that
sone nore.

W want to make sure that if there are
mul ti pl e pat hways to graduation, and to coll ege and
career success, that we've napped that out well so
the districts will have sonething to really offer
t he students.

And we hear about the comrents that you're
hearing as well.

In districts that do not have the resources,
they're stripping away from certain progranms and
just offering, you know, what their vision is of
col | ege-readi ness.

So, hopefully, when we have this in place, it
will provide districts with options.

And it will also help the places where
teachers are prepared, sonething nore than they have
ri ght now.

| nmean, right now, career/technical education
is kind of epheneral, and not many education schools
of fer enough courses in that area.

So once we have this in place, we hope it

will help address the supply of teachers.
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SENATOR LI TTLE: Well, | think it's really
i nportant, because sonme of the -- | have paper mills
and sone | arge conpani es, mnedi cal -device things, and
everything's done by conputer, so it's not just
"show up at the door and you can work here.”

So | am encouraged that you will continue on
that, because | think it is necessary.

And t hank you very much

ANTHONY S. BOTTAR, B. A, J.D.: Thank you
Senat or .

SENATOR FLANAGAN: Senator Little, thank you.

Senat or Tkaczyk.

SENATOR TKACZYK: Thank you.

| just wanted to, first of all, thank you,
Senat or Fl anagan, for holding this hearing.

| think it's tinely, because we're getting a
| ot of questions and concerns from parents and
t eachers and adm ni strators.

And | appreciate your being here.

| represent a 5-county wi de district, and
| have about 28 school districts, many of them
rural, and many of them stressed because of the |ack
of resources, because, not only have we inpl enented
changes, we've al so, over the years, reduced State

ai d.
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And to ny school districts, that's been a
huge -- a huge chall enge.

My -- the concerns that were raised at a
public forumthat | held in the Al bany area, with
some of ny coll eagues, were nentioned by
Senat or Val esky, which is, there's a big concern
about, we -- the teachers and adm nistrators haven't
had the time to inplenment the Common Core standards
before the kids were getting tested on them and
that schools may not have the resources to inplenent
t hose testing systens.

Do you -- and | know you've gotten concerns
and feedback fromtons of people.

Are you nmaking -- planning to nake any
changes to how we're inplenenting the Conmon Core?

And | just want to reiterate, no one has said
to ne, W don't want to do the Comon Core.

Everyone agrees, getting kids nore prepared
for college and career, we're all on board.

Everyone wants to inplenment the Common Core

| think how we do it seens to be the biggest
hur dl e.

And one nore conment, and then I'll let you
respond, is, when you have a school district that's

struggling to pay for kindergarten, and you have to
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di vert so nmuch of your resources to the testing
conmponent, that nmay not make sense to them |l ocally.
And there may be other ways for | ocal
districts to i nprove the educational programfor

those kids to be coll ege- and career-ready.

So I"'mthinking, is there a way for those
schools to be -- to have sone flexibility in their
version of being college- and career-ready?

ANTHONY S. BOTTAR, B. A, J.D.: Wll, | don't
have a crystal ball on what we nm ght do.

| can share with you our experience with the
roll out of the Regents dipl ona.

| nean, that was adopted as a policy item

back in, | believe, '97
And we still have sonme adjustnents that we
made, or accommodations, are still in place today.

So, with respect to that reform which we
believe raised the | evel of students graduating
wi th, you know, at |east a tenth-grade education, by
about, 35, 40 percent.

We had a | ong phase-in period, where, if we
ran into a problem if there was a hurdle, there was
a bunp, you know, we would step back and nmake
adj ust nment s.

Now, I"mnot sure this is going to be as easy
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for us as that was, because there are nore pieces
nmovi ng now t han there was then.

But we -- you know, there is a track record
t here of us nmaking adjustments, as needed, to nake
sure that we are were able to stay on track

But to give you a specific right now, it's
too early, because we just don't have enough
i nformati on.

COWM SSI ONER JOHN KING  Two t houghts | woul d
share, and | appreciate the question:

One is, that we've still got to grapple --
the point I was making with Senator Val esky earlier,
we've got to grapple with how the noney is spent
that's al ready all ocat ed.

You know, since 2010, when the standards were
adopted, in federal and state resources al one,
there's sone, billion, billion and a half, maybe
nore, that's been allocated to
pr of essi onal - devel opnent activities.

So the question becones: Wre those dollars
used as effectively as possible in each district?

And | think we at the departnent need to do a
better job of highlighting where those resources
have been wel |l -used, and supporting nodels of good

practice.
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We al so have used a portion of the Race To
The Top dollars that cane to the departnent, to
bui | d professi onal -devel opment resources; curricul um
materials that are not required, but are optional,
can be a resource for districts; a video project,

vi deot api ng excel |l ent teaching practice reflecting
t he Common Core fromaround the state; a variety of
tools for professional devel opnent, for engaging
parents around the Common Core.

W made all of that avail abl e through
training that we've done in Al bany, that we've had
upwar ds of 10,000 educators participate in over the
| ast three years; as well as a website we | aunched,
engageNY.org, that now has had, | think, nearly
30 mllion page reviews, and has becone a go-to
resour ce.

But, it's never enough. There's always a
need for nore professional devel oprment.

And | think across the education spectrum of
st akehol ders, not just in New York, but around the
country, everyone is focused on the need for nore
pr of essi onal devel opnent around the Conmon Core
standards, but, really, the underlying instructional
shifts: the work on math probl em sol ving, the work

on buil ding academ ¢ | anguage and vocabul ary, in the
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early grades, and so forth.

So we're commtted to that.

And | think in this year's budget process,
one of the considerations should be, How do we neke
sure there are adequate resources to support
pr of essi onal devel opnent throughout the K-through-12
system as we nove towards higher standards?

The other point 1'd make on flexibility is,
we've got to do a better job comrunicating to
districts the flexibility that they have.

So, for exanple, the evaluation |aw | eaves
80 percent of the decisions about the eval uation
process to local districts and their bargaining
units.

And districts have a lot of flexibility
around whet her they add assessnents, how many, what
kinds. And | think sonmetimes districts have not
| everaged that had flexibility as well as they
m ght, and that's sonething that we're working with
districts on.

We know there are certainly districts that,
this fall, as they | ook back on the first year of
i npl enentation of the evaluation system have nade
adj ustnments to their approach to assessment:

Districts that are deciding to use prior
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academ c history rather than pre-tests to set goals
for particul ar courses;

Districts that have decided to scal e back the
nunber of interimassessnents that they give on a
particul ar subject;

Districts that have realized that they were
giving multiple assessnents that assessed,
essentially, the sane thing, and weren't necessarily
gi ving them good additional information for
instruction, and are scaling back.

So -- and we support those, and | think we
can do a better job providing technical assistance
to districts as they do that kind of review

SENATOR TKACZYK: Does the departnent track
how much of -- part of the budget is going to
i mpl enentation of the Common Core and the testing
assessnent ?

Li ke, can you give us a sense of how nuch of
t he educati on budget is being consunmed by that
activity?

COWM SSI ONER JOHN KING At the state |evel,
you know, we have a set of assessnent contracts,
but, again, they're fairly nodest, conpared to other
states, at the | ow end of spendi ng.

For exanple, | think our 3-through-8 test
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devel opment is sonme $32 mllion over a 4- or 5-year
period, sonmething |ike that.

So, the per-student costs of assessnents at
the state level is relatively | ow

At the district --

SENATOR TKACZYK: What -- |I'msorry.

What is the cost per student?

COWM SSI ONER JOHN KI NG  The per-student cost
i s probably sonewhere on the order of $12 per
st udent.

Many states are nore on the order of $30 per
st udent.

At the local level, it's hard had to identify
resources spent on the Common Core separate fromthe
core work of the school

| nmean, if you're gathering teachers for
prof essi onal devel opnent, hopefully, that
pr of essi onal - devel opnent tine is focused on the
Common Cor e.

The State has spent hundreds of mllions of
dollars in textbook aid and software aid over the
| ast few years.

Sensi bly, that would be a set of resources
that woul d go towards the purchase of Common Core

mat eri al s.
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So it's difficult to parse out the cost of
Common Core separate fromthe costs of doing
Engl i sh-1anguage arts and nat hematics and |iteracy
across all subjects.

SENATOR TKACZYK: | just, with that, because
|"ma parent, and a former school - board nenber,
| want to echo what Senator Little said about
getting the assessnents and getting the test results
to the teachers.

And as a parent, | |ooked at what my son went
through this year, and there was a test that he just
totally bonbed. And to ne, as a parent, |ike, well,
| want to see the test, so | can go over it with ny
son, and so he can understand what he didn't do well
at. And that was not an option.

And | just think that that's -- you know,
we're all in this together, to inprove the education
for our kids. And, if we don't understand what
they' re m ssing and not connecting with, we can't
work with them on those aspects.

So | just find that the whol e aspect of,
you're taking a test, but you don't have the ability
to see how you did, the child, kind of strange.

COWM SSI ONER JOHN KING  Again, just to be

clear, there's a |lot of information about how
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students did on the test itens.

It's -- the question is: \Wat percentage of
the actual itens thenselves; the actual math
probl ens, or the actual text and nultiple choice, or
written-response questions, are rel eased?

Again, we're at about 25 percent.

O her states are in a range from probably,
25 percent to, anywhere, 60 percent or nore.

Most states keep sonme nunber of itens for
future test banks so that they have itens that can
repl eni sh over tine.

SENATOR TKACZYK: Ckay.

SENATOR FLANAGAN:. Thank you,

Senat or Tkaczyk.

Senat or Sewar d.

SENATOR SEWARD: Wel |, thank you,
M. Chairman.

|, too, want to thank you, Senator Fl anagan,
for sponsoring this series of hearings around the
state to assess where we are in ternms of the
Regent s Ref orm Agenda, giving various stakehol ders
an opportunity to have their say in front of our
Senat e Education Conmittee.

And I, too, want to just go on record as

saying, | think the objective of making sure that
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every student that graduates froma New York State
hi gh school is, in fact, college- and career-ready.

That is the objective that | think we all
share, and, how we get there, obviously, is a matter
of discussion; and, in particular, the rollout and
the inplenmentation in terns of the Regents Reform
Agenda is a subject for discussion, which is,
| assune, why we're here today.

You know, |'d note, in terns of timng, just
at the time the Regents Reform Agenda was adopted --
bei ng consi dered and adopted, was, at the same tine,
because of the recession, and what particularly hit
us here in New York State, just at the time when the
gap-elimnation adjustnment was inplenented, and even
t hough we have been, in the years since, crawing
back fromthat.

And, in fact, the Senate, |I'mvery pleased to
say, is going on record in our Senate-only budget
this year, we want to elimnate the gap-elimnation
adj ustment for all school districts in
New York State, and that will help themin terns of
neeti ng these objectives.

But there's been a | ot happening at a tine
when many districts have had fewer resources.

| wanted to just zero in on two areas,
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getting back to that question of flexibility.

One of the inportant concerns that | have
heard fromny many educators in ny district is, with
t hese New York State | earning nodul es associ at ed
with the Common Core, that there's a very scripted
approach now in the classroom

Sone of our best teachers are innovators, and
create a very, not only an interesting, exciting
at nosphere in the classroom but, also, you know,
really help those students |learn in very innovative
ways.

And the concern |I'mhearing, that with the
Common Core and these | earning nodules, that ability
to be innovative in the classroomis out the door.

A very scripted approach is being taken,
because they feel they need to take that approach in
order to -- you know, we have those tests | ooni ng at
t he end.

And Senator Little nentioned business courses
bei ng cancel ed in sone school s.

|"ve even heard of recess being canceled in
some of the |ower grades in the elenmentary schools
inny district.

Once again, just not tine to -- for recess.

Toys bei ng taken out of the kindergarten and
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first-grade roons, because there's just no | onger
time to all ow sonme of those young students to bl ow
of f steam through recess and that physical activity
that goes with that.

How woul d you -- how woul d you address those
concerns, in terns of the ability of local districts
and | ocal teachers in the classroom to have that
flexibility and allow for that innovation even with
t he Conmon Cor e?

COM SSI ONER JOHN KING | really appreciate
t he questi on.

| can't enphasize enough, the nodul es are
there as a resource for districts to adopt, adapt,
or ignore, and for teachers to adapt to the needs of
t heir students.

We actually say on our website where the
nodul es are posted, this is not -- you know, sone
version of "This is not a script.”

The idea is to provide resources that people
can use.

Now, we do, in the nodules, lay out an
approach to how one m ght teach the given text or
the given math problens as a
pr of essi onal - devel opnent resource, but those nodul es

are for districts to use as they see fit.
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Curriculumis locally detern ned.

| will say, the nodul es enphasi ze
appl i cation.

For exanple, the English -- many of the
Engl i sh-1 anguage-arts nodul es were devel oped in
partnership with Expeditionary Learning, which has a
| ong history around project-based | earning.

Now, if people |ike those, they can use them

If they don't like them they can make ot her
deci sions. Again, curriculumdecisions are made
| ocal ly.

In ternms of the breadth of the curricul um
one of the challenges we have is that, too often,
there is a mstake nade, that if we spend nore tine
on test prep and less time on | earning, students
will do better.

And t he departnent has given very specific
gui dance on this.

We don't think that rote test prep is the
best way to hel p students achieve.

| ndeed, you want students to have experiences
with art, music, have tinme for physical education,
so that they are well-rounded, so that they devel op
wel | as young people; so that they devel op, not only

to be college- and career-ready, but to be good
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citizens. And, the work in art and nusic al so
supports students' success in other aspects of the
curricul um

So, you know, these curricul um decisions are
made locally, but |I take the challenge that we need
to make sure that people understand the flexibility
that they have around the nodul es, that they are not
required. They are a resource for districts to use.

SENATOR SEWARD: One final question, which
woul d lead to the testing; the student testing
aspect of this, and the changes that have been
occurred there.

| think one of the reasons that many
educators feel they need to stick with the scripted
approach that's being presented, rather than just an
option or a resource, but, you know, as their
so-called "bible" in the classroom is that --
because of the test at the end.

And, you know, the first round of testing,
you know, we're still awaiting additional data
regardi ng that.

The early signs, as -- if | understood your
testinmony correctly, is that there are | ower test
scores with the changes in the testing, which is

causing a great deal of concern, certainly anong
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parents, educators, and school boards, and
adm ni strators...everyone.

What -- and the inpact on the teacher
eval uation, just in a -- and a reflection on the
| ocal school district.

What concl usi ons do you take fromthese | ower
test scores?

And what inpact do you feel they should have,
in terms of evaluating a teacher at this stage of
the early -- early stage of the inplenentation of
this Common Core?

And, in ternms of reflection on the students
and our quality of education in New York State?

COW SSIONER JOHN KING | think it's
i nportant to enphasize that these assessnent results
this spring set a new baseline match to col |l ege- and
car eer - r eadi ness.

In many ways, they tell us something we
al ready knew at the upper grades.

So if you look -- | nentioned in ny
testinmony, if you | ook at our statew de graduation
rate, 4-year graduation rate, it's 74 percent.

But if you | ook at the percentage of students
who are performng at the | evel where they woul d be

able to enroll in credit-bearing coursework, that's
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actually 35 percent.

| f you | ook at our NAEP perfornmance --

The "NAEP" is a national assessnent that's
given to sanples of students in every state, and
of ten considered the gold standard for conparing
student performance across states.

-- if you look at the percentage of students
in New York who are scoring at the coll ege- and
career-ready level, at the proficient level, on the
NAEP, it's, roughly, 35 percent.

| f you | ook at perfornmance on the PSAT and
SAT by New York State students as a predictor of
col | ege perfornmance, you again get to a nunber
somewher e between 35 and 40 percent.

So, in many ways, the fact that our
proficiency rate on third-through-ei ghth-grade
assessnents is nowin the 30s is nore a reflection
of the assessments giving us a nore accurate picture
of where students are in that trajectory to
r eadi ness.

And, again, this is simlar to what other
states will see as they transition to the
Conmmon Cor e standards.

Because it was a new baseline, we made sure

in our waiver fromNo Child Left Behind that no new
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schools woul d be identified as priority schools in
the accountability status, no new districts would be
identified as focus districts, based on this new
basel i ne of results.

And in the teacher evaluation, it's inportant
to say that the state tests represent 20 percent of
the evaluation for, roughly, 20 percent of the
t eachers whose students take the test in grades 4
t hrough 8.

And in calculating the growh scores for the
portion of the teacher evaluation, the growh scores
| ook at how similar students did on the test that
they took | ast year versus this year; and, so, the
per cent age of students scoring at the 3 or 4 |evel
actually doesn't affect those growh scores.

The grow h scores reflect relative
per f or mance.

And t he percentage of teachers, for growth
scores, identified as ineffective, devel oping,
effective, or highly effective, this year were
virtually identical to | ast year.

But that is clearly sonething that is not
wel | understood, and it's sonething that we have to
work to nmake sure we communi cate fully.

SENATOR FLANAGAN: Thank you, Senator Seward.
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Senator O Mar a.

SENATOR O MARA: Thank you, Senator Fl anagan
and thank you for hosting this hearing here in
Syracuse today; comng up fromLong island to be
with us.

Thank you, Comm ssioner and Vi ce Chancel |l or,
for sharing your tine with us today.

| fully share the sentinents of
nmy col |l eagues, and the anxiety over inplenmentation
and change.

It's never easy in anything we do in
government, or anything in life.

So | understand the challenges in regards to
that; and, therefore, | had sone questions on that,
that I don't need to reiterate, because they've been
fairly well covered here already.

One area | wanted to follow up with you on
was With regard to getting the test results back to
t he teachers, and you nmentioned the test bank in
keepi ng material s back.

Can you explain that to nme?

| nmean, |'mjust visualizing a copy machine,
and being able to copy these things, or scan them
and give them back to the teachers.

So what are you actually w thhol ding that you
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can't get back to the teachers?

COWM SSI ONER JOHN KING  And so this is an
i ssue, again, not just for New York State, but for
all the states and all | arge-scal e assessnent
syst ens.

There are, essentially, four types of
questions on an assessnent.

One set of questions are the operational
guestions that students will take, they're scored,
and that you rel ease.

A second set of questions are field-test
guestions, enbedded field-test questions; questions
that don't count towards the score, but you're,
essentially, trying out for future versions of the
test.

I f you think back to taking the SAT, for
exanple, or the -- or sonmething |like that -- LSAT,
there's a set of questions that are just field-test
guesti ons.

You don't know, as the test taker, which are
field tests and which are real, but the field-test
guestions are for the devel opnent of future tests.

A third category of questions is questions
that appear in nultiple years so that you can have

what's called "linkage" between the tests, so you
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can figure out, Was this year's test simlarly
difficult to last year's test?

And then the fourth category are operational
guestions that you may not rel ease because you're
goi ng use themagain in future years.

And if you assune sone | evel of cost to the
devel opnent of each item there is a judgnment that
every state has to make on the percentage of
operational items that you rel ease, and the
per cent age of operational itens you keep for use in
future years.

The tests are secure, so they're not to be
phot ocopi ed or kept locally. They conme back to the
State or are destroyed.

And, so, the goal is to have a set of
guestions that you m ght use again, as a way of
managi ng the cost of test devel opnent.

You al so have a risk that happens when you
release all itens, in the history of, sort of,
testing in the country.

When you rel ease all itens, you al so have the
ri sk that people then reduce the curriculumto the
itens.

And, so, rather than teaching fractions, they

teach a version of fractions that's reflected in
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Questions 6, 7, 19, and 24 fromthe prior year.

So, there's, both, a pedagogi cal reason to
not release all the itens, which is to not nmake the
tests the curricul um

But nore relevant for nost states, including
New York, is the cost judgnent on what portion of
the itens you rel ease.

But, again, we have 25 percent of the itens.

There are a lot of itens that are avail abl e,
and they're annotated with, again, why the answers
are -- why the correct answers were correct, why the
wrong answers were wong, sanples of student work.

And t hat body of resources will grow over

And again, locally, they can do a very
detailed itemanal ysis for students.

So they can say, this student struggled with
fractions questions that involved m xed nunbers, for
exanpl e.

SENATOR O MARA: Thank you

That really did help clear it up for ne,
believe it or not.

But -- | appreciate that.

Now, the final question | have is, |'ve

gotten a lot of criticismof the Coomon Core, the
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tests, fromconstituents, and |I'm assunming you're
getting it at the state level as well, with regard
to, not the subject matter of the curriculum but
the subject nmatter of the fact patterns used in the
guestioning on the exans that is, sonehow,
politically notivated or directed, or what have you,
froma variety of different viewpoints that you may
have.

And | wonder if you could address that, if
you're hearing that at the state |level, that | am
frommy constituents, and what goes into the process
to avoid that type of a concern

COWM SSI ONER JOHN KING  So, yeah, | have
heard that, maybe |less in New York, actually,
national ly.

| think two things are going on there:

One is, sonme conflation between standards and
curricul um

So, for exanple, the Comon Core has an
appendi x that |ists texts -- books, articles, so
forth -- that could be used at each grade level to
teach the Common Core.

And in sonme states, and including sone of the
web traffic in New York, the focus has been on those

texts, to say, Well, if this text is taught, that's




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

65

offensive. O, | wouldn't want ny child to read
that text. And so forth

The Conmon Core isn't a curricul um

Curricul um deci sions remain | ocal.

So, that text list is a resource, as are the
nodul es that we're publishing.

And, so, if people don't want to teach a
gi ven text that we have included in the nodul es,

t hey don't have to.

| f people don't want to teach a given text
that's included in that text list that was an
appendi x to the standards, they don't have to use
it.

The second piece is on the test itself, and
t he passages that are sel ected.

There's a whol e process in test devel opnent
around sensitivity and trying to avoid any evi dence
of bi as.

The chal | enge, as you know, is that,
particularly in a heated political climte, text can
easily be politicized.

So, there are sone who woul d argue that an
excerpt, for exanple, from Huckleberry Finn is
perfectly appropriate because it's an inportant

pi ece of American literature that reflects its tine.
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There are other communities around the
country that have decided not to allow the teaching
of Huck Finn.

So anytinme you are developing a test, you
have these judgnments about the content that you
choose.

We have a process with New York State
educators of reviewing the itens, to try and ensure
that there is not bias, but we also say, both in
descri bing the nodul es and the tests, that sone
passages Wi ll address topics that will be
chal | engi ng.

You know, there are sone states, for exanpl e,
and districts, that have had policies to not allow
nmention of divorce, let's say, in a text.

You know, we feel like that's part of the
reality of American |ife, and so it may cone up, and
it's -- in a particular text, the issue of divorce.

And that's sort of natural to the process of
having a breadth of texts used for the tests, or for
a given curricul um

SENATOR O MARA: Thank you very rmuch

SENATOR FLANAGAN: Conmi ssi oner - -

Thank you, Senator O Mara.

-- I"'mgoing to try and ask questions that
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woul d elicit yes and no responses, as best as
possi bl e.

It is fair to say that New York State, in
essence, does not -- SED does not nandate
curricul un?

COWM SSI ONER JOHN KING  That is correct, we
do not mandate curricul um

SENATOR FLANAGAN. Ckay, so in light of sone
of the comments that we've heard here, and in other
forums, there -- there is sonme concern about -- it
seens |ike there was sone, alnost a fal se
expectation, and it's not a criticism but, the
state of New York, because of Race To The Top
listening to Ken Wagner and sone of the fol ks who
work with you, they were trying to hel p school
districts, and one of the things that came up was
t he devel oprment of these nodul es.

|"mnot sure | still totally understand it,
but I know there was tal k about 250 nodul es.

There's only, like, 25 of them out.

And one of the criticisms is, that it's
wel | -intentioned, but not necessarily well-executed
in providing that guidance.

It seenms |ike school districts kind of

wai ted, hung out a little bit, expecting that they
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woul d get nmore fromthe Regents and SED, and that's
been one of problens that has exacerbated sone of
t he concerns.

Is that a fair assessnent?

COW SSI ONER JOHN KING  Yeah, | nean, 1'd
say that the -- there are a | ot of nodul es avail abl e
now, covering many grade levels in ELA and math, but
nore to build, we add new nodul es al nost every week
now, as -- again, as a resource for districts.

It's fair to say that sone districts nmay have
wai ted on purchasing curriculummaterials because
they wanted to use the nodul es.

On the other hand, it's inportant that people
don't see the Conmon Core as sonething that arrives,
you know, in a shiny box. Like, the Conmon Cores
arrive on your door st ep.

Even once you have the nodul es, the
Common Core is really about changing instruction and
changi ng teaching practice, and so districts didn't
have to wait for the nodules to do the Common Core.

And, obviously, as you talk with districts
across these hearings, you'll hear from sone
districts that didn't, and started right away to
i npl enent the shifts in instruction in the

Common Core, and are using the nodul es selectively
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as fits their |ocal discretion.

SENATOR FLANAGAN. So separate, but rel ated,
there's been a | ot of talk about conpanies, |ike
Pearson, inBloom and, sort of, vendors or
subcontractors of the State Educati on Departnent.

| have represented, when people talk to ne
about this stuff, that, in essences, while they are
all aligned with the State Education Departnent,

t hat none of these tests, none of these issues, none
of these regul ations, or whatever ultinately cones
out to schools and to the public, while they nay be
a subcontractor, everything is signed off by

State Ed before it goes out the door.

So whether there's credit or blane, it rests
at, ostensibly, your doorstep?

COW SSI ONER JOHN KING  Yes, and | have
recei ved bot h.

[ Laught er. ]

SENATOR FLANAGAN: Fair enough.

Goi ng back to the questions, and particularly
what Senator O Mara said, and | hope this is artful
but, I'd suggest this:

| recognize the cost limtations.
| recogni ze why you're not going to necessarily

rel ease every test.
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However, it seens to nme that if you' re going
pi ck a nunber, 25 or 30 percent, that what you
shoul d probably be doing, is taking the questions
that are the nost problematic, and you woul d know
that, and the departnment woul d know that, better
t han anybody, don't take the 25 percent of the
easi est questions where everyone does well; pick the
25 percent where everyone's kind of screw ng up

And if we're going to learn fromthat, it
woul d seemto nme that's probably -- take that as a
subset, again, if the nunber's going to be
25 percent, and use that.

Do you do that now, or is that sonething
you' re contenpl ati ng?

COW SSI ONER JOHN KING We tried to have a
range that was reflective of the test.

So the test has a range of difficulty across
the questions, and we tried in the sanple to have a
range of difficulty.

And over tine, that bank of sanple itenms wl
grow each year.

W had sonme that we put out before the test,
we had sone that we put out after the test, and
we'll continue to grow that bank

SENATOR FLANAGAN:  Ckay.
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And, finally, one of the things we all
endeavor to do is conmmunicate with our constituents.

| believe that State Ed has done sone very
| audabl e things, but | also believe that they' re not
comuni cating as well with people in the field; and
in particular, 1'd say in terns of educational
pr of essi onal s.

Now, | know, based on information that's been
provi ded by the departnent to the public, that you
have a weal th of educators who are involved in the
process.

| don't think that's getting out there.

| don't think that's getting out there so
peopl e under st and.

And |'ve heard the nunber, there were
95 educators who were part of a team

Peopl e say, Yeah, they may be
wel | -intentioned, but we don't really know who they
are, we don't know how they're directed, and are
they true, legitinmte people who are, quote/unquote,
"“in the classroom"”

You don't need to conment.

|"d just very strongly and respectfully
suggest that, in terns of marketing, and letting

peopl e know who is part of the overall team and
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even the subconmittees, that it would be extrenely
i nportant for parents, as much as anybody el se, that
that information be put out tine and tine and tine
agai n.

M. Vice Chancellor, thank you for your
service, and your time, and your patience.

ANTHONY S. BOTTAR, B. A, J.D.: Thank you
Senat or .

SENATOR FLANAGAN: And, Conmi ssioner, really
appreci ate your input.

COWM SSI ONER JOHN KI NG  Thank you

ANTHONY S. BOTTAR, B. A, J.D.: Thank you

SENATOR FLANAGAN: Next is M. Rick Longhurst
fromthe PTA

RI CK LONGHURST: Senat or Fl anagan and nenbers
of the Education Commttee, | want to thank you for
this opportunity to speak with you.

We've shared our full testinmony with your
of fice, including some backup material, and probably
500 pages of comments that we've received from
recent surveys.

The conclusion that we've drawn from nuch of
the work that we've done with our nmenbership, is
that, while nmany of our nmenbers support the pron se

of the Commpbn Core, the extraneous issues that are
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percei ved as being linked to the Common Core
actually are beginning to threaten the parents’
support, and, potentially, the ultimte success of
the reform

Just to give you sone sense as to what we
see, and what we wel conme, as the pronises of the
Common Core, let me just offer a couple of coments
that seemto repeat thensel ves

We wel cone instruction that asks students to
not only learn inportant facts, but to be able to
apply themto everyday life;

We wel cone instruction that seeks to | everage
pride that Americans have in their ability to think
i ndependently and to exercise creativity;

We wel cone shifts in instruction that help
our children to better conpete with their
i nternational counterparts;

And we wel conme the increased rigor that
buil ds essential pre-college and career skills in
our children before they graduate from hi gh school.

| have sonme notes in front of nme because
| think I can be nore succinct using the notes than
if I were just to speak off-the-cuff.

On the other hand, what our nmenbers perceive,

t he extraneous issues, and many of these are
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test-related, are inappropriately shifting
instruction away fromthe positive prom ses that
benefit the education of the whole child.

Negat i ve perceptions can becone reality.

Because that reality is linked to
Common Core-based reform the result that we fear is
t hat support of the Common Core coul d be repl aced
Wi th opposition.

And what do we do about that?

Quite sinply, we need to keep our eye on the
prize, and the prize is that support and the prom se
fromthe Common Core.

We | ook at what the Education Departnment has
done over the past years, and we comend them for
the job that they have done in building technical
resources that are necessary to inplenment a positive
change; yet, successful inplenmentation nmust al so
include a strategy that builds fam |y and conmunity
commitment, and it's here that we see a gap.

For some parents, the benefit -- and | stress

the word "sone" -- for sonme parents, the benefits of
the technical efforts are dism ssed because they're
percei ved as being linked to issues that are

per cei ved as negati ve.

For those parents, Commobn Core becones
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i ndi stingui shable fromthese extraneous factors.

| f "sone" parents becones nany or nost
parents, we fear that the entire reformeffort could
be placed in jeopardy.

What have we done to encourage collective
support ?

Over the past several nonths, New York State
PTAs worked closely with other nenbers of the
Educati onal Conference Board to propose a five-point
pl an that woul d nove Common Core reformtoward a
positive track

And we strongly support that plan, and
| believe that others will speak to it.

New York State PTA is working with the
Educati on Department to schedule five town hal
neeti ngs across the state to give parents an
opportunity to engage departnment staff with
essential questions and concerns about testing and
about the Common Core.

W have partnered with the New York State
Uni ted Teachers, to prepare a sinple-Ilanguage
brochure that educates parents in sone of the basic
el ements of the Conmon Core.

And, finally, we're educating, and we're

encour agi ng, our nmenbers to ask questions of school
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staff and boards of education that can only be
answer ed t hrough the observation of the

i npl enent ati on process, so that they are provided
wi th feedback and fornms, growth and understandi ng,
for, both, the educators in the schools, and al so
for famlies.

In the end, we acknow edge that the process
of inplementing reformwi |l be difficult, but the
process really is sinple.

We need to be in the business of devel opi ng
peopl e: educators, famlies, and students; not just
skilled test takers.

Does this mean we oppose testing? Absolutely
not .

We need tests to neasure what our students
| earn, and as one aspect of supporting our efforts
to i nprove | earning.

We cannot, however, allow the perception that
we are obsessed with only one part of our
accountability system to take our eye off the prize
by threatening, not only good what is good, but also

essential to our children's future.
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SENATOR FLANAGAN:. Thank you very much

| do appreciate it, and we, obviously, have
your witten testinony.

The EngageNY website --

Rl CK LONGHURST:  Yes.

SENATOR FLANAGAN:. -- you tal k about
t echnol ogi es, and advances i n technol ogy.

| think this is probably characteristic of
life, generally, professionally and personally,
that, you know, sonetinmes people need to keep
hearing things or seeing them before they get a
| evel of confort.

Certainly, the cormmunities that | represent,
there seens to be nore consternation, and there's
nore tal k about things like, opting out, which
| don't necessarily think is a prudent exercise.

RI CK LONGHURST: Nor do we.

SENATOR FLANAGAN:. So how do you deal with
parents in that regard?

And there's been a lot of talk, you know, we
need -- sonmeone said that there are no parents
testifying today.

I"'mfairly sure that you're a parent --

RI CK LONGHURST: | am a parent.

SENATOR FLANAGAN:. -- and I'mfairly sure
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t hat "PTA" stands for Parent-Teacher Associ ation.

Rl CK LONGHURST:  Yes.

SENATOR FLANAGAN: So, what are you doi ng,
sort of, at the field level?

And | just said to Senator Val esky, those
five town hall neetings, if you pull themoff, those
woul d be quite interesting in and of thensel ves.

What are you doing at the street |evel to,
not only hear what your parents are saying, but,
sort of, taking that and reporting back to people
l'i ke us?

RI CK LONGHURST: W have a website.

W have a bl og.

W' re on Facebook.

W're on Twitter.

We comunicate regularly with the, roughly,
2,000 PTA units and councils throughout
New York State, to provide themw th encouragenent
that says that they nust be partners in this whole
process.

We're seeking to work with parents and with
schools to provide a wel com ng environnent for
parents, to share the responsibility with school s
for the devel opnent of their children, but | think,

in the end, recognizing that reformis not just a
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techni cal or content-based effort.

It represents a change in the way that we
i nstruct our children, and that change needs to be
understood by our parents, by our schools, by our
conmuni ti es.

SENATOR FLANAGAN: And one ot her questi on:
| f you had the opportunity to, in essence, say to
the State Education Departnent, W have a | ot of
concerns, here are our issues; but, if you were able
totell themone thing to do in relation to these
i ssues, what woul d you suggest that they do?

RI CK LONGHURST: kay, and |'ve already said
this to a nunber of people in the departnent.

As | listened to the coments here this
nmorning, | hear a great deal about testing.

What | don't hear as nmuch about is the
guestion: How do we know that schools are actually
i mpl enenti ng Common Core instruction?

And what | would say, is that the best way to
determne if Common Core instruction is actually
bei ng i npl enented, is that our adm nistrators and
our principals need to be in the classroons and
observi ng what teachers are doing, and assuring that
the transition that is offering all this promse is

actually being inplenmented in the classroom
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And the results fromthat, we see as being a
necessary precursor to neasuring results in terns of
st udent perfornance.

SENATOR FLANAGAN: So, very quickly, on a
scale of 1 to 10, 10 being the nost effective, if
you were to pick a nunmber, your assessnment, by your
organi zation, of where State Ed is in terns of what
you were just describing, what nunber woul d you
gi ve?

Rl CK LONGHURST: Probably sonmewhere in the
m ddl e.

Not -- we would give them high marks for the
techni cal work that they have done.

W woul d give themless high marks for their
success in comunicating with parents, with
comunities, with school districts, in spite of huge
i nvestments that have been nade in seeking to
pronote those efforts.

It's a very big lift.

We can't underscore that enough

SENATOR FLANAGAN: So is that a "5" or a "6"?

RI CK LONGHURST: We'l|l say a "6."

SENATOR FLANAGAN: kay.

Senat or Tkaczyk.

SENATOR TKACZYK: Just a quick question: You
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nmenti oned the five town hall neetings?

Rl CK LONGHURST:  Yes.

SENATOR TKACZYK: |1'd love to know if you
have one in ny area, or --

Rl CK LONGHURST: W do.

SENATOR TKACZYK: -- if you could just share
with us, where they are and when you have them
pl anned.

RI CK LONGHURST: | don't have that right in
front of ne.

In your area, at the Shenendehowa H gh School
West on October 16th, which is a Wdnesday.

SENATOR TKACZYK: Great, thank you.

RI CK LONGHURST: There is a neeting -- a
town-hall neeting the day before that on
Long | sl and.

The first town-hall neeting is in the
Spackenki || H gh School on Cctober 10th.

Then there's also one in New Hartford, and
one in the Buffalo area in WIlliansville.

SENATOR TKACZYK: Thank you.

SENATOR FLANAGAN. M. Longhurst -- oh,
"' m sorry.

Senat or DeFranci sco.

SENATOR DeFRANCI SCO | just want to make a
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conment .

| really want to thank you for hel ping the
comuni cati on process, because, | was on a school
board for 4 years, president for 1 year, about
35 years ago, and, the conmunication with parents is
extrenely essential.

And it's -- your organi zation can either help
make or break this process, because once parents
feel confortable in the process, it's going to nove
in a positive direction.

So, thank you.

Rl CK LONGHURST: Thank you.

SENATOR FLANAGAN: Thank you very rmuch

Next we have, addressing data privacy, we
have Ai nee Rogstad Cui dera, executive director of
Data Quality Canpaign, and, | believe, Reg -- as
opposed to Reginal -- Reg Leichty fromthe
Educat i onCounsel

Thank you very nmuch for being here.

Al MEE ROGSTAD GUI DERA: Thank you so nuch
Chai rman Fl anagan and ot her di stingui shed Senat ors.

I'm Ainree Cuidera. |'mthe executive
director of the Data Quality Canpaign, and | run an
organi zation this is a non-profit advocacy

organi zation that is trying to change the culture
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and the conversation about using data in education.
| am a passi onate proponent of using data to

i nprove student achi evenent in New York, and in

every state in this country, and for that reason

| am so pl eased and honored to be here today.

So, thank you for having this hearing.

In my short seven mnutes | have with you
|'"d like to really hone in on three key points.

The first is, that New York cannot afford not
to use information nore effectively if you want to
reach the goal that the Comm ssioner just talked
about, and which all of you have nentioned and
endorsed, which is, ensuring that every single
New York child graduates from hi gh school ready for
t he knowl edge econony.

W won't get there, we won't be able to nmake
t he deci si ons about how do we invest scarce
resources and what works, we won't be able to
personalize learning and to tailor instruction to
every New York child, unless we change how we use
i nformati on.

Second of all, citizens of this state, and
across the nation, and especially parents, as we
just heard, are raising legitimte concerns about

how this data is being used, howit's being
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coll ected, how it's bei ng saf eguarded.

We nust do everything possible to build their
trust and their understanding in howthis data is
bei ng used to help their own Kkids.

This hearing is an inportant part of this
process at buil ding an openness and a transparency
about this information, and nore nust be done.

And that leads to ny third point:

As legislators and the state policynakers,
you are in the driver's seat of ensuring, not only
that the right data gets to the right people in the
right time, especially to parents and teachers, but
you're also in the driver's seat of ensuring that
this information is kept private, secure, and
confidential .

New York, like the rest of the nation, has
made unprecedented progress in building its
capacity, to not just collect information, but --
and to use it.

This progress, which is docunented in many of
the materials that | included in your packets,
really docunents this change in culture that's
happeni ng across the country, of changi ng using data
only for conpliance purposes and bureaucratic

box-checking, to really this change of thinking
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about using data for the really inportant process of
conti nuous i nprovenent of making inforned deci sions.

And the true power of data cones, not when
it's collected and it's sitting in sonme fancy state
data war ehouse, which is really inportant, but the
real power of data comes when we turn it into
actionable information, and we get it into the hands
of end-users; nost inportantly, students thensel ves,
parents, famlies, educators, school -board nmenbers,
and, yes, legislators, so each of those users can
make i nformed deci sions.

Because, the dirty little secret in education
is, we've made decisions in education for a |ong
time, and we've nmade it on anecdote, we've nade it
on hunch, and we've nade it on what we did when we
were kids, or what feels right.

The bottomline is, now, and today, we don't
have to make those deci sions w thout great
i nformation, because we have that data, but we have
to have a culture change that allows people to trust
that this information's useful, that it's valuable,
and it's going to be protected.

Wth the education -- with the |aunch of the
education data portal here in New York, your state

will be on the cusp of ensuring that every single
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student, educator, and parent in this state has
timely access to this information.

This is noteworthy, and New York is on the
cusp of being a | eader in the country.

Only five states at this point have that
ability to communicate that information to every
student, parent, and teacher.

If we really want to get to the point of
every child, every student, every fam |y, and every
parent having equal access to information, the State
role is critical in doing that.

Wthout is the State role, only those
districts are high -- that have high capacity or are
better resourced have the ability of comunicating
that information with their famlies.

| f our goal is to have every single child
prepared for the know edge econony, then we have to
ensure that every educator and every famly has
access to that information.

Wth this greater focus on education's vital
use in education, there is an increasing -- and a
need to al so personalize |earning, there's been an
i ncreased attention on, How do we protect this data?

This is a legitimate and i nportant

conversation that needs to be prioritized.
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Building the trust of all citizens, but
especially that trust of parents, is critical to
ensure the effective use of data.

Peopl e won't use data that they don't find
val uabl e, and that they don't trust won't be used to
hurt themor hurt their kids.

What we need to do is, to nake sure that the
public in general, and parents in particular,
understand what data is collected, for what purpose,
how it's being used, who has access to it, and how
it is being protected.

Hearings like this one provide a critical
step in this process of openness and transparency,
but nmuch nore needs to be done.

We need to continue to seek input, get
clarifications on facts, but the State has a
critical role in ensuring that this information's
pr ot ect ed.

As legislators, you are in a unique position
to |l ead this conversation about how we not only
ensure that data is used effectively, and that the
systens are in place to do that, but equally
inmportant, that this data is protected.

For too long, the general sense was that

FERPA, the federal education privacy |aw, was enough
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to protect data.

I"mtelling you today, it is not enough.

FERPA is a floor to ensuring that data is
pr ot ect ed.

New York citizens, New York parents in
particul ar, nmust know that New York policynakers,
New York practitioners, are doing everything
possible to protect the data of New York students.

That's your role; you need to do that, and
build on the floor that FERPA provides.

There's now a growing list of exenplary state
| aws across the country that are showi ng how
| egi sl ative | eadership can really lead the
conversations on safeguarding data across the
country.

Rat her than putting together a laundry |ist
of prohibitions that really don't sol ve anything,
but nmerely create inplenentation problens, and
oftentinmes get in the way, we're seeing in states,
i ke Maryl and and Gkl ahoma, exanpl es of them playing
a constructive, productive role in laying out and
clarifying for the public, what data's coll ected,
how it's being protected, and buil di ng governance
structures that ensure that this data is part of a

conversation that is very transparent and open, and
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t hat peopl e understand who's in charge; who's making
t he deci si ons about what vendors of access to this,
what are the privacy assurances that we have.

|"ve put links to both of those laws in the
materials that | sent you

And | also want to draw your attention to a
pi ece that the Data Quality Canpaign put out a
coupl e years ago, a policymaker roadnmap for
protecting privacy, security, and confidentially
whi |l e supporting the use of data.

And in that, we really -- we hone in on the
best practices fromother sectors, such as the
Cenerally Accepted Fair Information Practices, and
we've tried to then create a road map for
pol i cymakers, |ike yourselves, of how we can apply
that to education, so that in the education sector,
we apply the best practices that are being used in
every sector across the world, to ensure that we
build trust and understandi ng about how data is
corrected -- uhm collected and protect ed.

We each have a noral and legal responsibility
to respect the privacy and confidentiality of
students' personally identifiable informtion.

To do this, we nust mtigate the risks of not

just the intentional, but also the unintentional
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ri sks of m suse of data.

And, we also need to ensure the clarity of
roles and responsibilities around data coll ecti on,
access, sharing, and protections.

You as legislative | eaders here in New York
are critical to nmaking these steps a reality.

This is not an either/or proposition.

We nust support the use of data, as we just
heard this norning, but we al so nust ensure that
we're protecting this data.

Before | turn the m crophone over to Reg, who
can talk a |l ot nore about the privacy pieces as a
| awyer, | want to | eave you with one critical piece
as you think about the role of data in education.

Qur tag line at DQC is, "How do we change the
culture fromthinking about data as a hanmer to
using it as a flashlight?"

And when you think about the conversation
that these hearings are really focusing on is about,
"How do we meke sure, if our goal here in New York
is to get every New York kid ready for the know edge
econony?" we need to have clear standards that are
based on the realities of today's econony and
tonorrow s econony.

We need to nake sure everyone understands
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t hose hi gh standards.

Second of all, we need to provide progress
reports in atinmely way to parents, to educators, to
t axpayers, to citizens, to | awakers, on how well
i ndi vi dual kids and groups of kids are doi ng agai nst
t hose standards.

And, lastly, and | would argue, as equally
important, is how do we nake sure that we then are
gui di ng our decisions based on what the data tells
us; not just out of those test scores, but al so out
of all the other data points that New York is able
to connect to a child?

| would argue that we will not neet our goal
of making sure that every child in New York
graduates from high school college- and career-ready
if we only pay attention to one or two of those |egs
of the stool.

If we need to be -- if we're going to be
successful in our goal, we can't just pay attention
to the first two.

You can't just have great standards and great
tests if you don't use the information that cones
out of those tests to then change what you do and
gui de your deci sion-making, whether it be as a

parent, whether it be as a teacher, whether it be as
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a student, whether it be as a | awraker.

W have to nmake a commtnent to using that
data, and that is what is so inportant now.

We have to hel p change the conversation so
that data isn't the end of the conversation, but
it's the beginning of the conversation.

Yes, we need to keep working hard to protect
the privacy, security, and confidently of this data,
but what we really need to do, is to do that in this
| arger context of ensuring that parents, students,
teachers, and policymakers in this state have the
information that they need to help ensure that every
child is on track for success.

W can't afford not to.

Thank you very nmuch, and |I'm happy to turn it
over to Reg, and then answer any questi ons.

SENATOR FLANAGAN. Thank you.

And, Reg, if you can be brief, it would be
very hel pful, your testinony is.

And |'ve never heard, "hammer and a
flashlight."

|'ve heard "shield and sword,"” and a | ot of
ot her things, but "hamrer and a flashlight,” is a
new one.

So, Reg, please go ahead.
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REG NAL J. LEICHTY, ESQ: No, thank you.

Again, nmy nanme is Reg Leichty. I'mwth
Educat i onCounsel

W are a | aw and-policy teamthat works
closely with not-for-profits like, A nee' s team at
the DQC, to pronote education reform and help
peopl e understand how to protect student data.

And, quickly, just to echo A nee's comments,
my testinony is going to focus primarily on the
federal law that primarily focuses on ensuring that
student data is protected.

It's called the "Fam |y Educational Ri ghts
and Privacy Act"; or, "FERPA "

You know, with the right state practices and
policies in place, innovative data use, |ike those
i nstances that A nee tal ked about, can be really
effectively bal anced with strong protections for
st udents.

And we think that the first step in ensuring
that you have great state policies in place to
protect student data is really having a firm
under st andi ng of what FERPA does at the federal
| evel, so that you can effectively inplenent it and
build on it, as Ainee said, to ensure that your

students' data is protected to the best of your
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ability.

So | just want to run through a few el enents
of the law at the federal level, for your, kind of,
future consideration

First, the purpose of FERPA is to limt the
di scl osure of personally identifiable student data
by educational agencies and institutions in the
st at e.

It al so provides parents a right to inspect
and chal | enge student records.

So, it's a two-part process, but the primary
focus of the lawis really ensuring that there's a
floor in place to ensure that privacy protections
are being inplenmented by states and districts.

First off, the primary requirenent that al
educational agencies in your state, including your
institutions of higher education that receive
federal dollars fromthe U S. Departnent of
Education, is to not share any personally
identifiable information, except for a fewlimted
exceptions that I'mgoing to run through

Non- personal |y identifiable information, this
aggregated data -- or, aggregated data, data that's
been anonym zed, that's been de-identified, can be

shared without limt, that's okay.
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But when it comes to personally identifiable
data, you want to have a strong strategy in place to
ensure that it's only being used in appropriate
pur poses.

There are a few educational and public-safety
and health exceptions that all ow personally
identifiable data to be shared.

For exanpl e:

Data can be shared to eval uate federal
state, and | ocal educational prograns;

Personal ly identifiable data can be shared to
support studies that are designed to inprove
i nstruction;

Data can be shared to deliver educationa
services by a district or school;

And it can also be shared in situations --
energency situations where it's inmportant to
protecting the health and safety of a student or
ot her students in a school.

The Departnents of Education's regulations,

t hough, very carefully bal anced t hose sharing
exceptions with a nunber of privacy protections that
are focused on ensuring that, whenever sharing
occurs, it's only used for an authorized purpose.

They have to put procedures and processes in




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

96

pl ace to ensure that the data is not further
di scl osed for an unauthori zed purpose.

And, when the data's no | onger used, it has
to be destroyed.

Lastly, there are sone penalties in place to
ensure that these rules are foll owed, and two key
ones are, first of all, the educational agency in
the state or state institution of higher education
could I ose access to the U S. Departnent of
Education funding if the departnent finds that it
has vi ol at ed FERPA;

And outside entities that have access to
personal ly identifiable information under one of
t hose al | owabl e exceptions can be debarred from
having future access to data for no | ess than
five years.

So, the penalties are very strict.

And, lastly, in conclusion, before we turn to
guestions, | just want to nmake a few, sort of,
recommendations for you to think about as you're
considering state policies to build on FERPA

First, ensuring that you are strategically
and coherently devel oping a plan for inplenenting
the federal requirenents around privacy and

confidently.
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And that includes establishing appropriate
roles for data stewardship, and defining and clearly
comuni cating, which has been a big thenme today, to
st akehol der groups, including educators and
school | eaders and parents and the public about the
need to protect student data, but also the processes
that are in place to do that.

Second, ensuring that you' ve got
conpr ehensi ve policy docunentation and public
transparency, and strong enforcenent of the rules
you have.

And, third, and | think nost inportantly,
ensuring that there's strong organi zational capacity
at the state, district, and school level to
i npl enent these privacy protections.

Having great laws is inportant, having great
policies in place are inportant, but, you have to
communi cate themto the stakehol ders at each of
t hose | evel s of government that are responsible for
delivering them and you have to enpower themto be
successful in executing on them And that includes
investing in the technol ogy needed to protect the
data, on the security side.

So, lastly, | just would respectfully, you

know, urge the State to ensure that all of the
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i ndi vidual s and officials responsible for
i mpl enenting your privacy | aws have those resources
at their disposal;

That they've taken the tinme to devel op
conprehensive policies to inplenment FERPA and your
state requirenents;

And then ensuring that they're comrunicating
effectively with people on the ground, in the
classroom in the school, at the district |evel,
about these rules, and how to, actually, effectively
i mpl enent them

Thank you.

SENATOR FLANAGAN: Thank you very rmuch

Senat or Tkaczyk.

SENATOR TKACZYK: Just a quick question: Do
you think we have, in the state, the laws in place
to protect privacy for students?

REG NAL J. LEICHTY, ESQ: Yeah, so, |'mnot
an expert in New York |aw.

FERPA has been in place for decades, and so
there is institutional policy and practice in place
invirtually every school district in the country,
that's designed to ensure that student-data privacy
and confidently are protected.

| think one inportant consideration that you
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shoul d evaluate, is ensuring that you're not

over r eachi ng.

As Ai mee sai d,

ensuring that data is

avai l abl e to stakeholders, to really make a

di fference from ki ds,

And, too often,

is hugely inportant.

we overreach with privacy

protections.

So | think you need to harnoni ze and create a
bal ance between these two inportant public goals.

So, I'd urge you to really think about, What
are our policies in New York, and are they crafting
the right bal ance between appropriate sharing, and
ensuring that students and their famlies are
adequatel y?

Al MEE ROGSTAD GUIDERA: If | may add to that,
one of the pieces are, | think, technically,
probably, sure, you know, in conpliance with FERPA

W heard the Conmi ssioner tal k about that
today, that everything's in conpliance with state
| aw and federal |aw.

But what we're finding in states, like
Okl ahoma and Maryl and and ot her states that are
taking up legislation, it's to create the
dat a- gover nance structure.

So the Gkl ahoma | aw -- which, again, | put
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into the materials | sent you -- you can, literally,
see that they spell out and they test -- they
task -- the legislature and the | aw task the

State Board of Education with very specific things
to do:

That there's an annual announcenent of every
data point that is collected on Ckl ahona students;

That there is a governance policy that --
that the stated -- all points, every year, needs to
reviewits privacy -- all privacy policies and
security policies, and post them publicly;

That every parent can go to -- that anyone
can to go a website and, literally, find the privacy
and security protocols on the Departnent of
Educati on website.

So there are very specific pieces.

And | think what has been the tenor of the
conversation thus far this norning, has been this
need to, you can have | aws, you can have poli cies,
you can have standards, you can have tests, but if
nobody knows about them and peopl e have questi ons,
t hen you have a whol e | ot of problens.

And | think that that's the piece with the
privacy and security and confidently.

Qur nunber one piece we say in here is, start
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Wi th comrunicating to people with why we're
collecting this data, and then hel p them understand
why it's critical; the "What's in it for me?"

And then to go to next piece, which is then,
And this is howit's being safeguarded and
shepherded so that it can be useful.

So | think there's always nore you can do.

Protecting data, and, especially, as the
t echnol ogy continues to change, our privacy policies
need to continue to keep up to speed with that.

And so this is -- we're never going to be
done protecting data.

It's not sonmething we can legislate this year
and say, We're now done about it.

W need a process and a governance structure
in place that will keep up and continually find ways
to safeguard data, and al ways.

SENATOR TKACZYK: | have your testinony, but

| don't have your backup material, so if you

could --

Al MEE ROGSTAD GUIDERA: | will get packets to
you.

And, also, in all the -- in the testinony,
the links are all live, so all the nmaterial's on the

website as wel | .
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But, I'lIl get you hard copi es.
SENATOR FLANAGAN: | have a couple of quick
ones, and | look at this through the prismof a

parent .

You know, ny kids are out of elenentary and
secondary education, but, it strikes nme that there
are a coupl e of basic things.

One, the people who are critical of the
di ssem nation, or potential dissemnation, of
student data, they seemto be focusing a |ot nore on
perspective, that now there's a | ot nore data being

collected, it's going through a central warehouse,

if you will, that warehouse being the State of
New Yor k.

And | would -- if you have it, in it ternms of
submitting it to us, it would be very helpful -- I'm

not aware of a series of egregious violations to
dat e.

It seenms that there's much nore concern about
where we go prospectively.

And | don't know if you've seen this stuff,
but there's a lot of stuff com ng from parents now
saying: Wiy the heck do you need by kid's
di sciplinary records? Wat does that have to do

with their education?
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s that record going to be now available to a
col |l ege or an enpl oyer who, because ny kid was a
truant in third grade, now they're going to be
sumarily dism ssed frompotential future
enpl oynment ?

Do you -- is that sonething you focus on?

Al MEE ROGSTAD GUI DERA:  Yes.

So in this docunent, like |l -- your -- we --
the Data Quality Canpai gn, every year, does an
annual survey.

We've done it now for nine years, and we do
an annual report every year, on every state.

So, literally, you can go to the
Dat aQual i t yCanpai gn. org website and find exactly
where New York is.

And I'lIl send you a state profile on that.

And it says exactly what data is being
col |l ected and warehoused at the state agency.

The question about discipline records, and
t hings, again, in the Okl ahonma |egislation, the |aw,
right now, it spells out exactly how that
information will be dealt with, and what's part of a
per manent record versus what's not.

And, again, these are decisions that you as

| egislators can lead in the conversation, and al so
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have the authority to task the Regents and the

Board of Regents to create those guidelines that can
assure the public at large with what is happening
with this data. What is -- rather than the m ss

and -- msperceptions that are so now a part of
soci al nmedia and conversations that we're hearing
about, is be very clear about what the current
status is.

And if people don't think that that's the
right process, "Wat's the process for changing
t hat ?* and having a conversation about it.

SENATOR FLANAGAN. On that point, if we have
| egi slation, | understand that, but, in your
opinion, right now, is the availability and the
access to the present state of data in New York, do
you believe that it is transparent, or not?

Al MEE ROGSTAD GUIDERA: | think it will be
much -- rmuch better when the portal is live.

Fromny |imted understandi ng of know ng
what's happening, as | said, this is the part that
every single state is struggling wth.

It's the provision of, one, "What data -- how
do we share with parents and the public at |arge
what data is being collected?" and states are

struggling with that.
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And this focus right nowis very nuch getting
states to put that information up and be much nore
transparent.

New York needs to do nore on that.

The second piece, in terms of ensuring that
parents, teachers, educators, have data on specific
kids that they need to hel p make deci si ons on,

New York will be a leading state if this education
portal goes live and is inplenented as pl anned.

As | said, this is this hardest piece.

It's not just collect -- it's not building
the data systens that collect the data; it's how do
you create the tools, the resources, the portals, to
get it into the hands of people when it's actionable
i nformati on.

And that part of it, that second part,

New York will be a leading state if this goes as
pl anned the next four nonths.

SENATOR FLANAGAN: Reg, one last quick
guesti on:

On the -- in your testinony, you speak to, if
there's a violation that -- through the federal
office, that you -- basically, you go to the guilty
party and give thema chance to correct.

And | nmay be oversinplifying, but it strikes
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me that parents would be, like, Wait a second.

And as a legislator, | want to -- you know,
if you violate the law, you should be smacked.

It shouldn't be, like, Oh, I'msorry, you
know, | dissem nated all these social security
nunbers.

Do you believe that sanctions at the federal
| evel are strong enough?

REG NAL J. LEICHTY, ESQ: Yes.

So, let me answer the first question first,
because it's a good one.

So FERPA has, for nmany years, had these two
renedi es:

The first is, withholding federal funds that
are provided through the Departnent of Education;

And the second is, debarring agencies, that
are not school districts or schools or institutions
of hi gher education, from having access to student
data for five years.

The | aw says, that before those penalties can
be levied on a violator, the Departnment of Education
has to give thema chance to voluntarily renedi ate.

And t he purpose of that approach, is to
bal ance the inportant val ues of ensuring student

privacy with ensuring that there are federal
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resources that are primarily dedicated to at-risk
kids in poor communities are still flow ng.

So rather than smack them down in one fel
swoop with renoval of greatly needed resources, the
department says, W're going to give a chance to
remedi at e.

There have not been, to ny know edge, mmjor
probl ems with educational institutions and
educati onal agencies honoring their requirenents
under FERPA, so that tells ne that the requirenents
are probably stiff enough.

SENATOR FLANAGAN: Thank you very rmuch

Appreciate the tine.

Al MEE ROGSTAD GUI DERA: Thank you

Next we have the New York State
Uni ted Teachers.

We have Steve Allinger back, for the second
time, having cone to Long Island;

And we're joined by Kevin Ahern, who is the
presi dent of the Syracuse Teachers Associ ation.

KEVIN AHERN: Good afternoon, Senators.

Senat or Fl anagan, | wanted to thank you for
providing us with this opportunity to be heard.

| have been fascinated by nuch of the

testimony com ng out of Long Island, and what [|'ve
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heard so far today.

| do want to talk a little bit about -- today
"Il talk alittle -- provide you with sone context
about how the Reform Agenda is playing out in our
neck of the woods up here in Syracuse, and
specifically in the Syracuse City School District,
but 1 do -- | will also talk about the |arger
context, and in talking with ny col |l eagues
t hroughout the county and throughout the state, and
some of their inpressions with what's going on.

| "' m president of the Syracuse Teachers
Associ ati on.

We represent, here in Syracuse, 2500 people
who work with the students of Syracuse every day.

Over 1400 of them are actual classroom
teachers working with kids in classroons every day.

In Syracuse, also, we are fortunate to have
an organi zation called "Say Yes" working here --

We are partnered with them the district is
partnered with them

-- who has managed to bring together a
tremendous community-wi de effort to really help our
kids in poverty.

W believe it's a strategy that needs to

continue and be supported throughout.
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Say Yes has managed to create unprecedented
col | aborati ons between the city governnent, the
county government, the universities, comrunity-based
organi zati ons, throughout Central New York
Certainly, the school district and the teachers
associ ation are invol ved.

And | will talk a little bit nore about them
|ater, but we are -- we really believe that that is
a reformstrategy here in Syracuse that is worth
heari ng about .

Unfortunately, the efforts -- the things that
are happeni ng now that we see with the Reform Agenda
threatens these efforts, and I will talk alittle
bit nore about that.

| was interested to see -- to read the
Long I sl and testinony.

And | think, you know, it was very consi stent
t hroughout, and you had, again, a broad swath of
st akehol ders who testified, and their thoughts
really echo pretty nmuch what we hear up here, too.

| think the nmessage is very clear com ng out
of that, that the Regents Reform Agenda, as
currently inplenmented by State Education Departnent,
is not working, and, in fact, may be doing nore harm

t han good.
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This agenda has really -- and |I'm not going
to go through all the conparisons or simlarities
that we're having here with fol ks down there.

Suffice it to say, we are struggling with
this agenda in many, nany ways.

We're struggling with the inplenmentation of
t he Common Core, the |ack of resources to support
that, the overreliance on testing, |ack of adequate
resources again, denoralization and
de- prof essional i zati on of our nmenbers, our teachers.

It's all happening right here, right now

The inmpact of this agenda has been
devastating here in Syracuse because we have an
al ready-struggling school district.

And this -- the mandate -- unfunded mandate
on top of unfunded mandate on top of unfunded
mandat e, when you have a district that is already
struggling, it can send it into crisis, and we are
beginning to feel a sense of that now

| want to tal k about the denographics of this
school district, because they're inportant when we
tal k about, What are we doing for kids, and how are
we hel pi ng ki ds be successful ?

80 percent of our students in this school

district are eligible for free and reduced | unch.
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50 percent of the children who live in

Syracuse, "50 percent," live below the federal
poverty line.

The inplications of that are vast.

So when we tal k about a school system and
t he success of a school system we nust | ook at the
children in context in that school system

Si nce 2009, education funding cuts in this
di strict have caused us to reduce 25 percent of our
enpl oyees.

Hundreds of them are teaching assistants and
teachers working directly with kids every day.

Wth the student popul ation of nearly 20,000
t hat has remai ned consistent over that time, the
amount of adults available to work with those kids
has dramatically increased.

So it's this context, a high-needs student
popul ati on and a chronic lack of funding to support
them where the negative inpacts of this
Ref orm Agenda are felt nost acutely.

The flawed tests adm nistered w thout
necessary curricul ar support, the Conmon Core test
| ast year, when you give those to kids who al ready
struggle with standardi zed tests, many of whom

struggle to get to school every day, that is not, as
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sonebody once said, ripping off the Band-Ai d.

That is actually pouring salt on the wound.

It is denoralizing to those children

It's denoralizing to those of us who work
with them every day.

Add to that, the challenge of devel opi ng and
i npl enenting SLGs, or alternative nmeasures of
growh, on a scale in a district where we have
1400 cl assroom teachers, a coupl e hundred
adm ni strators, and 20,000 kids, the stress placed
on our internal systens here in the district is
t r enmendous.

It is at the breaking point, where, as al
the goodwi Il and all the good intentions of this
Ref or m Agenda can underm ne -- can be underm ned,
and our collective desire to help these kids and
i mprove outcones for kids can be underm ned, because
of the stress on the systemthat has been
unaccounted for financially.

In addition to this, there are punitive
nmeasures that cone with the Reform Agenda via the
Race To The Top.

School s that don't performwell on tests get
puni shed in this environnment.

We have an entire district that does not
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performparticularly well on tests.

19 our schools in this district have been
identified -- 19 out of 32 have been identified as
what they call "focus schools.™

That is another word for failing schools.

Those schools are required to go through
four turnaround nodels, and I won't |ist them al
for you, but I can tell you this, two of themare
sinply not feasible in a district |like this.

Anot her one, we have used up our all otnent,
per Race To The Top.

We are now forced to use a nodel that
requires 50 percent of staff and the principal be
renoved fromthat school, and then reconstituted
fromthere.

When the Comm ssioner tal ked about the
| -zone, the |I-zone is sonething we worked on, with
t he superintendent, to try to do sone innovative
things within the context of these schools being
forced into a turnaround strategy that says you have
to remove 50 percent of the staff.

There is no science behind the "50 percent"”
nunber.

This is an arbitrary nunber, conpletely made

up by people who don't work in education, or who
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over see education but are not educators.

There's no science behind 50 percent.

Wiy not 25 percent?

Wiy not 30 percent?

There's no science behind it.

It is the idea that a lot of activity wll
sonehow create achi evenent.

The conmunities that these schools exist in,
we have to do five of them-- we are doing five of
them-- we did five of themover the course of |ast
sunmer, and into the fall.

We noved hundreds of teachers throughout the
district in order to acconmodate this.

We pul | ed teachers who had been in school s,
some of themfor well over 20 years, had taught
generations of famlies, had relationships with many
of the children and parents in these nei ghborhoods.

Because of this, they were noved out of those
school s.

It's disruptive to a nei ghborhood.

It is disruptive to children, to parents.

It's certainly disruptive to the
prof essi onal s who work in those school s.

And | would also say this: It destabilizes,

to a certain extent, that conmunity.
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It is a very, very unfortunate set of
ci rcunst ances, when we are -- when we have
st at e- mandat ed di srupti on and destabili zati on.

| woul d al so suggest this: Wen you | ook at
t he denographi cs of these nei ghborhoods, and that we
have state-nandated di sruption and unscientific
nmet hods being forced upon us to, quote/unguote,

"reformthat school,"” if that were happening in sone
of the suburbs surrounding this area where the
denogr aphics are significantly different, and the
peopl e who live in those suburbs are m ddl e-class or
upper mddle-class, there is not a parent or a
legislator in this state representing those people
who woul d stand for this.

It happens in poor neighborhoods.

The focus school s throughout the state have
one thing in comon: The kids are poor. They don't
have the resources.

So when | refer to Say Yes as a reform nodel,
Say Yes actually |l ooks at the things that nmatter
nost to the kids in the circunstances we find them
in here in Syracuse. They |ook at, you know,
provi di ng the kinds of supports kids need.

Soci al, enotional supports; after-schoo

activities, nore learning in the sumer; those are
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the kinds of things Say Yes and our school district
has been interested in since we first began that
journey with Say Yes, because we recogni ze, as urban
educators working in a poverty-stricken district,
the things that our kids need.

| grew up in these schools. | graduated from
Not ti ngham Hi gh School in 1976, and |I'ma very proud
graduate of that school.

But I will tell you right now, the
denogr aphics of this city, and the student
popul ation, is significantly different than it was
in 1976.

"Significantly different."

So the outcones for kids have changed
dramatically as a result.

None of the Reform Agenda really addresses
any of this. It doesn't address any of these kinds
of needs.

We tal k about a need to go to the
Common Core, and, you know, I'mfine with the
Common Cor e.

| think nost teachers are relatively
supportive of it. Sone are very supportive; sone
are | ess.

They're willing to do the work to do that.
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That's instructional; it's inportant that we
provi de the best instruction.

Teachers need support in that.

And we'll talk a little bit nore about that.

But, there is no support, it seenms, or nobody
seens to be really be listening, when we tal k about,
there's this broad statenent out there that our
schools are failing, that has been out there for a
| ong tine.

And t he Comm ssi oner points out, you know,
the ready-for-college rate, and all of those kinds
of nunbers.

Al'l our schools aren't failing.

Kids in the suburbs, generally, are doing
fine. They're graduating over 90 percent of their
kids. They're doing well on state tests, and
they're going to the college of their choice, or the
coll ege that their parents can afford.

The schools, if you did an overlay of
educati on achi evenent, by whatever standard the
state has, take that map and lay it over, the
pockets where kids aren't doing well are in ZI P
codes where poverty exists.

None of this Reform Agenda addresses that in

any meani ngful way.
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As we talk about the State's rolling this
out, and their support, it's not just our district
where we haven't felt terribly support ed.

Virtually, all ny colleagues | talk to about
the inplenmentation of all this feels that State Ed
has m ssed the opportunity to do this the right way.

And it could be a tragic msfire, because it
will create, and has created, a probl em of
credibility for state -- New York State education

Under -resourci ng, and over-mandati ng, and not
giving the appropriate anmount of tinme, has led to a
| ot of doubters.

Teachers feel that this evaluation systemis
really only about putting themin one of four
categories, and sorting them out.

Parents are feeling that the testing is
obsessive and it's bad for Kkids.

So when that's happening, the credibility of
the entire systemis brought into question.

And, again, good intentions, we understand
t hat .

You'll never hear a teacher stand up and say,
| don't want to be eval uated.

You' Il never hear a teacher, not this teacher

or teacher |eader, ever stand up and say, The system
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as it existed before was sonething that we shoul d
hol d up as exenpl ary.

It wasn't.

There are -- there's a framework in -- that
we can work within in the new eval uati on systemt hat
has sonme real prom se, that can actually do the
things for teachers to inprove their practice that
it shoul d.

We're not dismissing it.

The sane is true for the need for testing.

Teachers test all the tine. They use
assessnents all the tine.

But the obsession with testing, connecting it
wi th kids and teachers in a high-stakes way, and
school districts in a high-stakes way, has gone too
far, and too fast.

SENATOR FLANAGAN: Kevin, can | ask you to
kind of wap up --

KEVI N AHERN:  Yes.

SENATOR FLANAGAN: - because | know ny
col | eagues have questi ons.

KEVI N AHERN:  Yes, absol utely.

SENATOR FLANAGAN:. Thank you.

KEVIN AHERN. And, again, | don't nmean to

prattle on.
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| do -- | do want to, you know, get to the
ask here, so, if you'll let me do that.

| would urge you to join teachers and parents
and call for best practices in measuring student
achi evement .

That means ensuring our youngest students are
not forced to take tests that are devel opnentally
i nappropri ate.

That means requiring transparency and the
State's use of standardi zed test.

| ask you for the time, for students and
teachers need to gradually inplenent the new
| earni ng standards in order to get it right.

That shoul d i ncl ude postponi ng the
i mpl enentati on of the Common Core Regents' exans as
a graduation requirenent.

It should include a three-year noratorium on
t he hi gh-stakes aspect of the consequences for
students and teacher who are doi ng everything
possible to keep up with this work, despite great
odds wor ki ng agai nst them

| urge you to provide the full resources
districts need to ensure all students have an equal
opportunity to master the state's new | earning

standards. Qur students' challenges are only
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wor sened by the State's hyper-focus on testing
i nstead of the supports and services they need.

Finally, students living in poverty need
St at e- sponsored support, not State-sponsored
di sruption. They need safety nets, not sanctions.

The Reform Agenda shoul d be supporting the
devel opnment of state-of-the-art conmunity school s
and efforts by organi zations, |ike Say Yes, that not
only provide schol arshi ps, but also create
unpr ecedent ed col | aborati ons between stakehol ders,
to bring the resources to our kids, and their
famlies.

If New York is really interested in providing
every student with a first-class public education,
and the fundanental issue of poverty, access,
equity, and opportunity must be seriously addressed.

Thank you for [|istening.

SENATOR FLANAGAN: Kevin, thank you very
much.

| know that's consistent with what we had
heard from Nadi a, your coll eague on Long Isl and,

fromM ddl e Country.

But, | believe Senator DeFranci sco has a
guesti on.
SENATOR DeFRANCI SCO  Yes, the -- | was
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listening to your asks just now, and | reread them

None of the asks was to get rid of the
concept of the Core curriculum get rid of the
reforns. |It's, basically, postponing the
ef fecti veness.

Is that fair to say?

KEVI N AHERN:  Yes.

| think, we're not asking to get rid of the
Common Cor e.

We're asking for a sensible, tinmely roll out
with the appropriate resources.

SENATOR DeFRANCI SCO.  Ckay.

Now, with the appropriate resources, you
mentioned that there was | ess and | ess State aid,
especially for students in schools that have a high
| evel of poverty; is that correct?

How nuch is enough? Wat's enough?

How nuch per pupil should the state be
providing that will solve this problenf

Because, the resources seemto be the main
i ssue, and they've been since | was on the school
board 36 years ago.

KEVIN AHERN:  Well, there was a --

SENATCOR DeFRANCI SCO.  Tell me, how much is

enough?
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STEPHEN ALLI NGER: Senator, there was a
process to devel op estimation of what was required
for every child to have a sound basic education
provi ded in every school .

It was a costing-out study that was part of
the resolution of the Canpaign for Fiscal Equity
lawsuit, and that was enbedded in the foundation
formul a that was overwhel m ngly adopted by the
Legi sl ature.

In the first two years, 2008, 2009, it was
i npl enented, generally, according to the plan, and
it resulted in real dollar investnments in high-needs
school s, that made a difference for kids, and there
was an inprovenment in scores, and a closing of the
achi evenent gap.

But as the G eat Recession took hold, that
was, first, frozen, and the gap elim nation applied.

Sol -- we would submt that you go back to a
full inplenentation of the foundation fornula, based
on the best estinates that the State could get from
experts, and what is the foundation anount needed to
educate every child to high standards.

SENATOR DeFRANCI SCO My question is, what is
t he anount ?

| nmean, do you renenber fromthat decision?
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STEPHEN ALLINGER: I n those dollars, in 2007
dol l ars, that was about 7 billion.
There was a plan to reestimte, because

t echnol ogy change, standards change, every several

years.
That plan was shel ved, the pronise not kept.
| can't give you an instant Cream of - Wheat
answer, but | would be glad to have -- with sone

time, get back to you with information on how to
estimate the sound and basi c education full funding.

SENATOR DeFRANCI SCO Do you have an estimate
as to whatever that "billion dollar" nunber --

STEPHEN ALLI NGER: We're several
billion dollars short of the plan.

SENATCR DeFRANCI SCO.  Excuse ne, | could
finish the question?

STEPHEN ALLI NGER:  Sorry.

SENATCR DeFRANCI SCO.  That -- whatever the
nunmber of billion dollars, and how nuch we're short,
do you have an estimate as to the dollars per child
in the school district that's high poverty?

STEPHEN ALLINGER: It's a few thousand short,
but we will -- rather than just doing it off the top
of ny head, | will get that information to you.

SENATOR DeFRANCI SCO: Well, | asked for this
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nunmber, because | don't renenber the nunmber, but --
and there has been a very difficult financial tine.

But just so that people here know, as far as
the Syracuse School District is concerned, the State
aid; not federal aid, State aid alone, for
2011- 2012, was $12, 264 per child.

The following term follow ng year, 12,986

And this past year, 13,293.

Now, | know that the nunbers were going up
during the inplenentation of that increase in
foundation aid, but not that dramatically.

So, | don't think -- what 1'magetting at,
| don't think noney is the only issue here.

And, Kevin, you had nentioned many ot her
i ssues, poverty level, and the |ike.

And one of the things I'd |ike to hear from
t he teachers, because this is a concern of m ne,
that, in some districts, and |'ve heard many parents
in the Syracuse School District -- there was just a
report in today's paper, | think -- that there's
di sruptions in the classroomthat nakes it very
difficult for teachers to teach

And, apparently, what's occurred recently, is
the report today said that it's too racially biased,

or whatever it may be.
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Wel |, whoever's doing it, is there a solution
to make the job of teachers better, so that students
who want to |earn can | earn?

You know, what's the solution, if you can't
suspend soneone and get the disrupters out of the
cl assroonf

What do the teachers want with respect to
t hat issue?

KEVIN AHERN: Teachers want to be able to
t each.

Ri ght ?

So, | think there's a couple of issues here.

One, as | noted earlier in ny testinony, we
have elim nated 25 percent of the staff of this
school district. Those are adults who supervise
kids all day.

So as a consequence, you know, and | don't
have any scientific research on this, but common
sense would tell us all, there are less adults
supervi sing the sane anmount of kids in the sane
bui l di ngs, so, that can lead to |lots of issues.

Ri ght ?

So | think that's one significant factor.

Another -- | do think this is an inportant

issue, and it's certainly not for a huge discussion
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here, but | think it's a conmunity-w de issue, and
| think it needs to be -- | think we need to find
solutions within the conmunity.

And by "the community,” | nean parents,
teachers, |awmakers...| think everybody needs to
address this issue of safety in the schools.

And | think last night's discussion of
suspension rates is an interesting topic, and an
al arm ng nunber, but | think the solution will be
much nore conplicated than sinply |ooking at those.

And to your earlier point, Senator, about the
finances, and all of that, | don't have chapter and
verse on those nunbers, but, as you know, budget
season approaches.

W will bring a delegation in, and | can
guarantee you -- | know that Suzanne Sl ack, CFO for
t he school district, can give you chapter and verse
on the inpact of the |lack of CFE funding.

SENATCR DeFRANCI SCO.  One | ast issue, because
| don't want to nonopolize it, but one |ast issue --

And I'd Iike to get together with you on the
di sruptions in the classroom

KEVI N AHERN:  Absol utel y.

SENATCOR DeFRANCI SCO.  -- because | don't see

how any teacher -- ny wife was a teacher -- how you
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can possibly teach in a classroomw thout getting
rid of the kids who don't want to | earn, sonmehow.

Whether it's putting themin a separate
cl assroom and teaching themwi th | ess teachers, or
what ever .

But -- because you can't prevent those who
want to learn, learn; and teachers who want to
teach, teach, in an atnosphere they can teach

Lastly, Say Yes, and | was involved at the
begi nning of that, | |earned sonething that just
totally shocked me, and | want to get your opinion
on this; and that is -- because | was going into
this renmedi ation i ssue, and the hundreds of mllions
of dollars that are spent by kids using their
nmoney -- their tuition noney for renediation, for
col | eges paying dollars upon -- mllions of dollars
on renedi ati on, because kids aren't ready for
col | ege.

Now, it's a wonderful concept, in ny
judgnment, that if a kid in poverty has the incentive
of a pre-coll ege education --

And by the way, the suburban districts don't
get this. It's only the city of Syracuse, so there
are things that go to the poverty districts.

-- but, | was shocked to learn that all a
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student needed to get a free coll ege educati on under
the Say Yes program was to get a city
school -di strict diplom.

They don't have to be ready for coll ege.

KEVIN AHERN: Wl --

SENATOR DeFRANCI SCO  Now, |let ne just, |ast
poi nt .

KEVIN AHERN: Go ahead.

Sur e.

SENATCR DeFRANCI SCO. It seens to ne, whether
you're in poverty or not, and if a parent knows that
their kid has got to be college-ready to get that
education, there ought to be sonme parental support
to make sure the kid is ready; not just getting a
pi ece of paper pushed on to |l earn howto read nore
proficiently in college.

You know, what -- is there sonething, a
di sconnect there, or am| wong?

KEVIN AHERN.  Well, | -- | would say this:

There certainly are students who graduate,
and certainly will struggle as freshnen in coll ege.

That is another one of the areas that Say Yes
actual ly does focus on.

They have a trenendous program in

conjunction with the local conmunity coll ege, that
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really brings kids up in the sunmer, prior to their
freshman year, to help them get ready for the work
they will do in their first senester.

And, all of this, Senator, focused on
retai ning those kids once they're in college, and
getting themthrough to graduation, which is another
chal | enge.

So we -- you know, we've the chall enge of
getting kids ready to graduate high school, and
actual Iy graduati ng.

Then when they do, there's another chall enge,
getting themto graduate.

When you have kids -- you nentioned, you
know, we do have kids who don't have strong parenta
support at hone.

So, Say Yes recogni zes that, and is working
on that.

So, | think it's something useful that you
poi nted out, but | do think Say Yes is working on
it.

But, you know, Say Yes needs -- school
districts like ours need Say Yeses, and they don't
all have them

And the State needs to | ook at that nodel and

find ways to support that kind of interaction
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bet ween all the players.

You know, Senators, as well as anybody,
getting state and city governnents to work together,
and to get things done for kids, and to elimnate
red tape, and various constituency issues, is a
real |y enornous chall enge.

And Say Yes has managed to nmake that happen
here in Syracuse in a way that | think is
unpr ecedent ed t hroughout the state.

We're hoping to see simlar cooperation in
Buffalo as Say Yes noves in there.

SENATOR FLANAGAN:. Senat or Val esky.

SENATOR VALESKY: Just a fol | ow up.

And, first, Kevin, thank you for your
t esti nony.

KEVIN AHERN: My pl easure.

SENATOR VALESKY: | appreciate that very
much.

Steve, just a followup, | think one of the
poi nts that you had nade, and, particularly, since
| had raised the issue with the Conmi ssioner and the
Vi ce Chancellor in regard to resources, you had
referred to the Canpaign For Fiscal Equity court
case.

| just wanted to -- and | think it was
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Senat or Seward had nmentioned earlier in this
hearing, | just wanted to again restate for the
record, that it was, in fact, the Senate Majority
Coal ition, actually, not once, but twice this
session, both in the Senate, one-House budget, and
| think a standal one | egislation at the end of the
regul ar session, as a reflection of the input from
school boards and superintendents and others in the
educational conmunity, that an elimnation of the
gap-elimnation adjustnment, fromthe |egislative
per spective, was one of the nost inportant and
effective things, this is what | have been told
repeatedly, that we could do as representatives of,
in ny case, the city of Syracuse, and nany ot her
districts, but all of us who are sitting here.

So, | guess, Steve, as we're, you know, very
soon preparing for the next budget cycle, and not to
speak for the Chairman or the | eadership of the
Senate, but | would certainly anticipate that, from
a Senate perspective, we will continue to push that
i ssue.

And | guess ny question, Steve, to you, is,
is | hope that you will be equally as aggressive
about the need to do that.

STEPHEN ALLINGER. I'Il try to live up to
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t hat expectati on.

We are thankful that the Senate and the
Assenbly exceeded the Governor's school -aid cap.

We believe the school-aid cap is sized
nmechani cal |y bel ow what school s need to neet higher
standards; for teachers to teach to hi gher standards
and students to learn to them

And, we believe that you'll need to do that
again, particularly in light of the fact that the
tax-cap calculation is com ng down well bel ow
2 percent, well below the current services-costs
increases due to inflation in that sector.

And, that if we're to be serious about
reachi ng t hese unprecedented hi gh standards, which,
by the way, our -- NYSUT, NEA, AFT, have supported
the inpl ementati on of Common Core, but not the
obsession and premature testing.

But, we'll have to increase the anount of
resour ces.

We're working with the Education Conference
Boar d.

You know, we just came out with the joint
statement, with all the stakehol ders, to have
nmeani ngful i nvestnment, so we've the proper training,

sequenci ng, tine, resources, technol ogy.
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And the reason we've called for pausing
hi gh- st akes consequences, is we didn't get this --
we don't have an appropriate baseline.

You don't have an appropriate baseline, we
have the cart before the horse.

When you have testing based on curricul um
that was not properly inplenmented, where entire
grade levels were not -- were absent, and there was
a promse to districts that these supports would be
in place, 45 other states are taking nore neasured
time to inplement it.

Only one other state hurried it.

And, | want to support what President Ahern
said, you don't want to create a backlash around the
hi gher standards through poor inplenentations, and
that's why we want to get it right.

SENATOR FLANAGAN:. Before | go to

Senat or Tkaczyk, | would just -- Steve, | would add
that -- well, | don't need to be a cheerl eader for
the Executive -- we were -- we certainly built

consi derably on what the Governor proposed, but in
fairness, in his proposed executive budget, he
pi erced the cap, as a good starting point.

STEPHEN ALLI NGCER: He di d.

SENATCOR FLANAGAN: So we were -- we were in a
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better position, and we got to a nuch better
position in the end product.

So, Senator Tkaczyk.

SENATOR TKACZYK: | just have a quick
guestion for Steve.

It's nmy understanding, that we're funding
school s at the 2008/ 2009 funding |evel.

KEVIN AHERN: That's correct, or a little
bel ow.

SENATOR TKACZYK: Thank you.

SENATOR FLANAGAN: Senator Little.

SENATOR LI TTLE: Thank you.

| amon the Mandate Relief Council, and you
nment i oned mandat es.

Coul d you just briefly tell me what you
believe, for the teachers -- we've heard from schoo
superi ntendents and school boards -- what woul d be
your top two nandates that you believe are not
effective, or schools could do w thout?

KEVIN AHERN: Wl |, the nmandate for
hi gh stakes attached to these tests would be,
| think, the highest priority.

That they're -- and, you know, again, we're
asking for a noratoriumon that.

| do want to nmake sonething clear, though, so
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that all the Senators understand, and from our
perspective, at any rate.

When the State tal ks about, you know, only
20 percent of this is state tests, and all of that,
and that's fine, you know, that's true.

There's another 20 percent called, you know,
the "l ocal nmeasures of student achievenent."”

So, that's another 20 percent of the
100 percent, that is -- those are tests, also.
Those are assessnents, al so.

So when they tal k about, you know, only
20 percent of this, it's not quite true.

It's 40 percent of a teacher's evaluation is
based on one form or assessnment of another.

So when we get to this test obsession that we
tal k about, from our perspective, those are tests
that have to be inplenented al so.

So we have the state tests, and SLOs for
t eachers who do not teach subjects that have state
tests, as part -- as the 20 percent of that.

And then we have ot her neasures of student
achi evenent that are nore than likely going to be
some ot her form of assessnent, or naybe another kind
of SLO with a slightly different nane.

So -- so in order to evaluate teachers, we
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are testing kids at an unprecedented rate.

And the tests, sone are for kids, so we can
see where the kids are at, but, they serve two
pur poses:

One, is so we can see where the kid's at, and
anot her, allegedly, tells us where the teacher's at.
So we have 40 percent of our eval uation
systemis testing to figure out where, supposedly,

t eachers are at.

So, those are the high stakes we're talking
about for teachers and kids and school districts
that is a netric that's | ooked at.

SENATCOR LI TTLE: Just to address the first
one, but | believe that, in the very begi nning,

40 percent of the tests were going to be -- of the
eval uati on was going to come fromthe state test,
and it was through participation with NYSUT and
everyone el se.

KEVI N AHERN:  Absol utel y.

SENATCOR LITTLE: And | al so heard the
Comm ssi oner say today that there is flexibility in
that 20 percent testing.

And | think that naybe sonme of our schools
haven't really hooked into that; that they should be

asking for some flexibility, or doing something
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differently.
But, do you have a second one as wel|?
And I'd really -- you know, if you don't have
it right now, I would | ove to get one fromyou
af terwar ds.
KEVIN AHERN.  Well -- and, you know, | nean,
t he thought of testing 5-year-olds | think is
anot her real issue.
SENATOR LI TTLE: So the real primary-grade
testing, you believe, is too nmuch?
KEVI N AHERN:  Yeah.
STEPHEN ALLINGER: And it's devel opnental |y
i nappropri ate.
Most national and international organizations

condemm that kind of testing --

SENATOR LI TTLE: Well, I, too --
STEPHEN ALLINGER: -- for early grades.
SENATOR LI TTLE: -- | am hearing from

famlies on that.

And | also believe the testing on the
speci alized students is really difficult, and in
many cases, it's only telling themwhat they can't
do, whichis -- well, but it's an area we're | ooking
at .

Let ne know, all right --
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KEVI N AHERN.  Yes, absol utely.

SENATOR LITTLE: ~-- if there's ever a tine.

Because, we really don't hear fromteachers
as to what sonme of the nmandates are that we coul d do
wi t hout .

KEVI N AHERN:  Yes.

Thank you.

SENATCOR FLANAGAN:  Senat or DeFranci sco.

SENATOR DeFRANCI SCO  That second point,
| agree with you 100 percent, about young peopl e,
and people with certain disabilities.

But, you've been decrying this whole process
of teacher eval uations.

Wasn't that part of -- weren't you invol ved
in the negotiations, the teachers?

And wasn't the ultinmate result based upon the
di scussions with the unions, as well as this
adm ni stration?

Didn't you participate?

KEVIN AHERN. Well, certainly, Senator,
NYSUT, on behal f of teachers, worked very closely
with the State to negotiate that docunent,
absol utely.

SENATOR DeFRANCI SCO.  Thank you.

STEPHEN ALLI NGER: That doesn't -- if | could
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add, Senator, this gets to the heart of, and that's
not in that statute, the inplenmentation of the
Common Cor e.

We certainly can inplenent it in a deliberate
fashi on, where the necessary supports and training
and pl anni ng and sequencing is put in place.

And that's one of the heart of the matter
t hat we're concerned about.

SENATOR DeFRANCI SCO  Are you sayi ng that
you're confortable with the eval uati on system as
long as it's --

STEPHEN ALLINGER: Not as it's been
i mpl enent ed.

| think that there's a trenendous concern
about the inplenmentation.

SENATCR DeFRANCI SCO. I n other words, it's
i npl enented too quickly?

STEPHEN ALLI NGER: The rollout was -- it was
hurried. It was not sequenced properly.

And, we believe that sone of the
interpretations of the | aw have increased the focus
on high-stakes testing, rather than nultiple
nmeasures, which was your first --

SENATOR DeFRANCI SCO  But that was part of

what you agreed to, the evaluation process, isn't
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it?

STEPHEN ALLI NGER: W agreed to having a
focus on nmultiple nmeasures, and having it in place,
but not an obsession with standardi zed bubble tests.

SENATOR FLANAGAN: Steve, can | go back to
sonmet hing that you just nmentioned, and since you
were at Long Island, you heard ne say this:

For all the people that cane to testify,
| had given everyone a homework assignment; and, in
a nutshell, it was to, basically, ask everyone what
their interpretation or their inpression was of al
the kids -- or, excuse ne, all the tests that a
child has to take.

| f you take a snapshot in tine, assum ng
everyt hing stays the sane, K through 12 -- a kid
comes into kindergarten today, works his or her way
through twel fth grade -- what are all the tests that
a child has to take?

Now, in the past, NYSUT has provi ded nore

detailed informati on than nost.

But, I'mnot aware --
And, certainly, | make m stakes every day,
but -- and could stand to be corrected.

-- you're tal king about testing of

5-year - ol ds.
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"' m not aware of any state mandate that says
a 5-year-old has to be tested.

So if there -- can you explain to me what you
nmean by that?

Because if that's the case, | -- to nme, it
seens like that's a decision at the |local |evel, by
the district, as opposed to State Ed.

STEPHEN ALLINGER: | believe that the focus
and overenphasi s on hi gh-stakes consequences for
districts, for kids, for teachers, has led to | oca
districts, and we don't agree with it, but feeling
under trenendous pressure to nove down into younger
ages, acclimating young children to test-taking,
which often is very stressful and counterproductive,
and isn't very informative either.

That, if we had the right balance, in terns
of testing and other valid nultiple neasures,
informative assessnents, in classroomwork, that it
woul d | essen the pressure that districts sonetines
feel to do this kind of inappropriate early-grade
testing.

Moreover, we would like |egislation passed,

t hat would not allow for that kind of
i nappropriate -- devel opnental |y i nappropriate

testing before ages younger than grade 3.
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SENATOR FLANAGAN. Right, and we have clearly
tal ked about this, but I'mnot aware of any dictate
that comes fromthe Regents, or, in this case,
State Ed.

Certainly, there's testing |egislation, that
there's a strict prohibition on K through 2.

And that's easy to understand, conceptually.

But, I"mjust trying to wap ny head around
t he i dea, where does this come fronf

If it's a decision at the |local |evel --

And we're going to have a coupl e of
superintendents who are com ng up here, including
t he superintendent of Syracuse.

-- | accept that, and | understand that.

But |I'mjust not aware of anything where the
State of New York is coming in and saying, You have
to do this testing in kindergarten or first grade.

I's that --

STEPHEN ALLI NGER: There's not an explicit
command in statute or reg to do that, but | think
that the enphasis -- overenphasis on high-stakes
consequences has led to that practice.

| think it should be corrected in statute,
and | think we should have a nore bal anced

i mpl enentation on nultiple neasures.
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SENATOR FLANAGAN: Kevin, I'mjust going to
differentiate with one of the things you said
before. And this is -- I'mbeing very clear, this
is nmy own opinion.

KEVI N AHERN:  Sure.

SENATOR FLANAGAN: | believe, in the state of
New York, that we drive noney to high-needs
districts right now.

There will be a debate today, tonorrow, there
were dates in the past, about how much, but on a
percentage basis, in this year's budget,
approximately 70 to 71 percent of all the new noney
went to, quote/unquote, "high-needs districts,"”

i ncl udi ng Syracuse.

| don't agree with your characterization,
that if there were sone simlar problemin the
suburban district, that |egislators would not stand
for that.

| believe Senator DeFrancisco and
Senat or Val esky, who happen to represent suburban
and urban districts, keep that in mnd, as do all of
nmy col |l eagues, and we grapple with, just as you do,
How do you stri ke that appropriate bal ance?

So, I'mconfident, as one |legislator, that

| take a very hard | ook at the distribution of aid
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and its equitability.

And there will always be sonme debate on that,
but I think we are striving to nove in the right
di rection.

And the nore we can partner together, the
better off it is for everybody, including the kids
that we're tal ki ng about.

So, appreciate your tinme, Steve.

Appr eci ate you being here as well.

KEVIN AHERN. | appreciate it.

STEPHEN ALLI NGER: Thank you.

SENATOR FLANAGAN: And next we have -- well,
funny | should have nentioned it, we have sone
superintendents who are going to testify.

Corliss Kaiser fromFayetteville-Manlius, a
district that's been nentioned prom nently at |east
a couple of tines today;

And, Diana Bowers, fromthe Ham |ton Central
School District.

DI ANA BONERS: Hi, |I'm D ana Bowers, the
superintendent of the Ham lton School District.

And, |I'mactually going to probably say |ess
than | originally planned to, because a | ot of what
has al ready been said, | was going to include in ny

tal k.
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But, today | want to tal k about three points.

The first would be, the -- two things the
Comm ssi oner King spoke of: one is the change
process, and the other is flexibility.

Am | not speaki ng |oudly enough?

SENATOR FLANAGAN: | just want to make sure
we have our. ..

| think you' re fine.

DI ANA BONERS: (kay, thank you

| can tell you that change is hard, and
| agree with everything that has been said here
t oday.

It is -- it's a very difficult process, and
t he change process is going to be between now and
many years to cone.

But if you | ook at change theorists, they
really tal k about four different stages of change:
form storm norm and reform

And | can tell you that we are in -- we are
| eaving the "forni stage, and we're about to head
into the "storm"

And, the change theorists also discuss ways
of nodifying the level of the "storm"™ and | think
that's what we need to di scuss today.

There's a |l ot of things that are happening
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right now that people don't agree with, but if you
listen to the work of Heifetz and Linsky from
Harvard, if you can noderate the change and you can
noderate the speed of change, it can happen and it
can becone systenatic.

So that's the first thing.

The second is flexibility.

The flexibility that I'd like to discuss is
really with the nodul es.

We are given the opportunity to either decide
not to do the nodules, or, to nodify themto a
certain extent.

In Ham I ton, we are nodifying them

But | can tell you that, in many cases, our
teachers feel the need to actually conduct the
entire nodul e, because of fear, and they're not sure
where to go besides that.

So that's a second point.

The third, and the nost inportant, are the
ki ds.

We are educating right now the class of 2026,
and if you think about the students that we have in
our charge, these are kids that are going to
experience a world |ike none other.

We can't even inagine what we're preparing
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t hem for.

But one of the concerns that we do have, is
that we are preparing themin a way that nay not
neet the needs of the twenty-first-century |earner.

Al'l of the needs, all of the things that we
need to prepare our students, are in the
Common Core, but they are getting |ost by
assessment .

And, we need to think about the innovator,
the entrepreneur, the nover and the shaker, of the
twenty-first century, and prepare what we need to do
for them

So those are nmy three points, and |I'Il give
it to Corliss.

CORLI SS KAI SER:  Thank you.

And I'd like to say thank you for this
opportunity.

Good afternoon, Senator Flanagan and
Commi tt ee nmenbers.

We've had the pleasure of having both
Senat or DeFranci sco and Senat or Val esky visit our
school district.

Before | begin ny coments, | would like to
note that we just heard froma very different

context in a school district, and the context within
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whi ch we wor k.

| had the pleasure of working in the
Syracuse City School Districts for four years.

| understand the needs of the district, and
| want to applaud the teachers in that district, the
parents and the students, for what it is they have
to acconpli sh.

| have five points that | would like to go
over.

The first, tal king about rigor;

The second, tal king about assessnents;

The third, on our evaluation system

The fourth, on the support that our teachers
and adm ni strators need;

And the fifth, I didn't have here, but |'m
adding it, it's on data. That was such a conpelling
di scussi on that was hel d.

As far as the rigor goes, the change around
Fayetteville-Manlius, we started to talk years ago
about the fact that, the United States, including
New York State, and all the states, isn't
necessarily keeping up with our conpetitors, our top
performers in the world.

And, so, we wanted to take a | ook at the

practices; so, what was happening in those
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countries.

So al ong cane the Conmon Core, and we said,
This is going to provide the rigor that we need.

Qur teachers agreed with that.

And, three years ago, we began to devel op
curricul um

It's true, you've heard today, we're not
guide -- we're guided by the Coormon Core, but we
wite our own curriculum and, we spent quite a bit
of time doing what is called "curricul um mapping. "

It is taking a | ook at those standards,
knowi ng the type of curriculumthat we need, to make
sure that the students are successful.

The key to this, is the teachers are doing
that work, and they did an extraordinary job of
| ooki ng at that Conmon Core.

And, over time, they were both witing and
t eachi ng.

It was a daunting task

| dare say that we've a lot of very tired
teachers, but they did a fabul ous job at that.

And, so, | would stress the fact that our
teachers need to be schooled in the ways to map that
curriculum to make sure that our students are

getting the real benefit of the Core.
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In addition to that, the Conmm ssioner
nmenti oned, we have an initiative called "FM Ri ghts."

We' ve decided that all classroons,

all classroons,"” arts, nusic, physical education,
wi |l have students involved in the witing process.

And we have done everything we can to devel op
our teachers, to understand the witing process, and
to judge that process on a regular basis in our
cl assroons.

So, we dove into the Comon Core, we agree
with it.

It's a good start. W need to keep going
with the Common Core.

As far as assessnments go, this past spring,
we had the first tests out that aligned to the
Common Cor e.

Qur test scores did go down.

We told people they woul d.

But, it's something that we've to take a | ook
at as a | ong-range situation.

One of the things, again, |ooking at the
top-perform ng countries, sonething that | think
that we all need to do, they are not giving these
hi gh-stakes tests to their students.

| nstead, what they are doing, is using what
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we call "formative assessnent."”
This is regular -- and 1'"'mgoing to take the
word "testing" out of this -- it's regular

assessnment, in a brief way, of where a student is
within the subject nmatter that they' re working, so
t hat teachers have the information to be able to
work, step by step, with all children, so that they
can make those necessary adjustments; nonitor and
adj ust .

There have been a | ot of questions about
this. You know, What do we do with these, the test
scores? Wat do we do with the questions fromthe
tests? Et cetera, et cetera.

It's got to be a little closer to home; it's
got to be closer to what the student is |earning.

And, again, the top-performng countries are
taking a |l ook at formative assessnents, and they're
testing, perhaps, every three years;

O, they're testing in a cluster approach;
nmeani ng, at the end of K-4, the end of 5-8, and at
di fferent benchmark times during the high school
years.

And they're also then taking a | ook at sone
of the international assessnents, such as PISA, or,

the program for international assessnent, which kids
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all over the world take, so that they can benchmark,
but not in as perhaps a frenzied way as we are doing
at this point.

So, | would suggest that, in a collaborative
way With the State Education Departnent, that we
take a | ook at --

And don't throw the baby out with the bath
water. We've done a lot of work, and these tests
are here, we understand that.

-- but are there different ways in which we
can do this to cut down on the stress and the
frustration that we have?

Moving into the teacher evaluation -- teacher
and principal evaluation, that all happened at the
same tinme the Conmon Core is happening, the
hi gh- st akes tests are happeni ng.

And, unfortunately, | believe that it got put
into a context that was sonmewhat punitive, and tried
to bring out the inconpetencies of our teachers.

| think Kevin stated, very accurately, our
teachers are doing a great job

So when we put themin this context, they're
| ooking at their points. They're not |ooking at the
instruction that they need to be | ooking at.

And so | would only ask, that with the
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eval uation system that we allow for a positive
context, that we tell our public, that our teachers
are doing a great job, but there's a |ot of

i mprovenent needed.

G ven the Conmon Core, given the testing
that's happening, put it in the right context, so
our teachers can breathe a little easier about this.

And that brings me to the
pr of essi onal - devel opnent piece, and |'mgoing to go
back to the top-perform ng countries.

They spend a trenmendous anmount of time at the
hi gher-ed level, five, six years, making sure that
teachers come out and they are ready to hit the
classroomwith all the experience that they need.

| think that we need to take a | ook at higher
education, and how our teacher are prepared, and
providing themw th the anount of experience that
they need to hit the ground running in the
cl assroom

Qur kids need that; they need that.

They al so provide for ongoi ng professional
devel opnent. Like, we don't -- we don't do enough
of it here.

And, | think we need to take a | ook at that.

We need to have tinme in our school schedul es
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for teachers to collaborate; to talk about what is
best for kids, and to share those practices.

And we don't in our schedules now really have
t hat kind of tine.

But that's how their teachers are judged, on
how wel | they cone together for the students that
t hey teach.

And | think we need to | ook at that system
t 0o.

Agai n, positive context.

And I'lIl end by tal king about the data piece.

| think data is very, very inportant to what
we' re doi ng.

The good thing we get fromthe standardi zed
tests are a |l ot of great data about our students,
and we're using it.

We're training each other to get that data.

The -- though, |ooking at that system on the
whol e, | think nay be probl ematic.

We in Central New York, and | believe that
there are other BOCES and regional information
centers, who present presently have data dashboards,
who have all of the information that we need, to
anal yze student progress.

To go to a nmuch larger system in ny persona
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view, is not necessary, and costly.

| would ask you to take a | ook at what we're
doing in our regional information centers, and
per haps use that nodel throughout the state.

And, | hope that we can all continue to
col l aborate, to nove forward with the Common Core,
Wi th assessnent, with evaluation, and training of
our teachers.

DI ANA BONERS: And | would just like to add,
one of the things that | hope we don't do, and it
concerned ne when | heard it today, and it's
concerned ne when |'ve heard it back in ny district,
it appears that, at tines, we correlate the
Common Core with assessnents.

And it is not assessments.

Assessments neasure what the students have
| earned by using the Common Core.

But, it has a wealth of information. It can
create wonderful experiences for our students to
learn in the classroom and it can devel op the
twenty-first-century skills they need to be
successful in life in the future.

W want to prepare our students for whatever
is comng at them

And we are going to have to nodify our plans,
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year in and year out, because the change is
happeni ng that quickly.

But, that's our responsibility.

It has to also be part of the Common Core.

We've to have the ability of nodifying the
practices, on a regular basis, to neet the needs of
the kids fromwhere they are.

And if you imagi ne what our graduates are
going to be like in the year 2026, or what they're
going to experience, it's going be far different
t han what they experience today.

So part of the Common Core |egacy will be the
graduates, and we have to make sure that the
graduat es have what ever they need in order to be
successful in college and career.

SENATOR FLANAGAN: Thank you very rmuch

Senat or Val esky.

SENATOR VALESKY: Thank you both very nuch
for your testinony, and thank you for the job that
you do in both your districts.

Dr. Bowers, just one question for you, and
| ask the question, with the full realization that
this hearing is not about school governance. School
governance is not the point of this hearing.

However, that having been said, | think it's
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important to note that, your district and a
nei ghboring district are in a merger process, as we
speak.

In fact, | think both boards of education
have advanced the notion to a straw vote, | think,
com ng up in several weeks or so.

Dl ANA BONERS: Correct.

SENATOR VALESKY: So, |'ve been -- as |'ve
listened to your testinony, |I've wondering, so |I'm
goi ng ask you the question: To what degree has the
Regent s Ref orm Agenda, which is the subject of this
heari ng, been a factor, if at all, in the nerger
study, and the decision to nove forward, in the
first place, and that has led to the -- even the
straw vote?

DI ANA BONERS: Well, | can tell you that the
Regent s Ref orm Agenda was sonet hing that we wel conmed
with open arnms, and we believe that there are a | ot
of positive things that can conme out of the work
that we're doing right nowin our district and in
State Ed.

| can tell you it's going to add a conplexity
to the potential nerger that wouldn't exist before
it, because we're gonna -- not only will we have to

measure and | evel out contracts, but we're al so
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going to have to neasure and | evel out pedagogy.

Ri ght now, we are -- we are adapting, and not
adopting, the nodules. And, |I'm-- our counterparts
are approaching that sonewhat differently.

The staff devel opnent that's required to nake
sure that we're ready to produce the kind of
| earners, and teachers, for that matter, that wll
educate the kids in the potential new district, that
will be something that is probably one of the first
priorities if the newdistrict is to form

SENATOR VALESKY: Thank you.

SENATCOR FLANAGAN:  Senat or Seward.

SENATOR SEWARD: Thank you, M. Chairman.

Very briefly, | was struck, | think
Dr. Bowers mentioned the fact that the -- that
t hese | earning nodul es are not required to be the
guide in the classroom in terns of covering the
material in the Cormon Core, but, out of fear,
you're finding that that's what a | ot of teachers
are doi ng.

And then, your point is -- it was well-taken
in terns of, the Conmmobn Core and assessnments shoul d
be di scussed separately.

There is not that connection, if | got your

poi nt correctly.
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Dl ANA BONERS: Correct.

SENATOR SEWARD: But let's face it, as a
practical matter, the fact that, with the first
round of testing utilizing the new tests connected
to Cormon Core, our test scores went down, and
there's a | ot of apprehension from anong both
educators, parents, and school districts regarding
t hat .

So, nmy concern is, is that there is a
connection, or at |east the perception of the
connecti on.

We've tal ked today, and | directed the
guestion to the Comm ssioner and the Vice Chancell or
earlier, and I'll do the sane to you

In terns of the flexibility, you both have
struck on that theme, that you -- the Common Core;
but, yet, you devel op your own curriculumlocally.
You feel you have the flexibility to do that.

But, is it possible to nove away fromthese
| earni ng nodul es and go that flexible route, to
all ow teachers to teach the innovative in the
classroom and still have the students succeed on
t he assessnent test?

DI ANA BONERS: Well, we, too, began --

SENATOR SEWARD: The first round has not been
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successful .

DI ANA BONERS: Right. W, too, began our
curricul um mappi ng a year ago, in the sunmertine;
and, so, we have aligned the work that we do in our
cl assrooms with the Common Core standards.

At this point, we are |ooking at nmaking
nodi fications to the curricul um maps, so the
term nol ogy that is found within the nodul es, the
exit outconmes that are found within the nodul es,
and, in sonme cases, the literature that is found
wi thin the nodul es, is understood by our students.

The way that the test questions are witten,
very often, they will use the term nol ogy, and al so
refer to certain texts or books that the kids have
ei ther have or have not read, dependi ng on whet her
they are actually using the nodul es.

That's the part that's nmaking our teachers
fearful, because they -- they're concerned that the
term nology that is used within our classroons mnust
mat ch the nodul es of the Common Core in order for
t he students to be successful on the assessnents.

CORLI SS KAISER: | don't know that | would
agree that the first round hasn't been successful.

| know the test scores went down, but, as

D ana stated, change is nessy.
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There's no way that students were going to
score at the same level, with the type of testing,
with the conplexity of the text.

By way of exanple, | took part of the
ei ght h-grade ELA, and as | read through the text,
and then I would | ook at the answers, nothing --
really, you cannot find the right answer in the text
anynor e.

You mnust infer.

This is a newskill, and this is a skil
brought about by the Common Core.

It's a skill that our students mnust have.

They must have hi gher-order thinking skills,
and perhaps the school s haven't done everything that
t hey can do.

So, what we will do, fromnow, our baseline,
which, certainly, all of us know that we need work
to do, we will begin working nore and nore with
those strategies and skills that the students need.

| guess what, you know, | thought about this
whol e thing was, | was glad when it was finally
over. Al of the anxiety and frustration, we were
wor ki ng in fear of unknown.

And now we know, and now we know what we have

to do.
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And within our own individual capacities, we
will work with our teachers and our students, and
our adm nistrators, to better understand those
skills that our students need.

And I'd really like to look at it in that
way: What do we do fromtoday, on? How do we nove
forward with this?

And we all have some work to do, and some
nmoving forward to do.

And | think that's why we basically say, we
agree with the Cormon Core. This is something we
want our students to be able to naster.

DI ANA BONERS: And as Corliss said, the --

' mnot sure that we weren't successful as well.
And | think that there's a chicken-and-the-egg kind
of situation here; that, the outcones of the test
mat ched the NAEP results, and they matched the
col | ege- and career-ready results.

And | think that there was a purposeful
novenent to realign the test scores with those
nmeasurenents so we could then align, and nove
forward

So, | think that there was -- we knew
three nonths in advance that they anticipated that

the scores would drop 30 points. This was before a
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child ever sat to take a test; and, so, there was a
realization that there needed to be a realignnent.
|'"d also like to rem nd you that this
real i gnnent happened two year after another

real i gnnent occurred.

So we have gone through multiple changes
within cut scores, and the -- and they were
pur poseful, and they were determ ned by the
St at e Educati on Depart nent.

So, I'mnot sure that our students did nuch
differently than they did the year before. 1'm
hopi ng they actually did better.

But, the assessnents didn't neasure that.

SENATOR TKACZYK: | have a qui ck questi on.

Do you feel you have the resources you need,
nmoving forward, to inplenment the Common Core
standards at your school s?

DI ANA BONERS:  Well, | --

SENATOR TKACZYK: What woul d you identify as
t he, you know, things that you need to nake that
successful transition?

DI ANA BONERS: In Hamlton, | can tell you
t hat the resources we have, we've |ooked in other
pl aces other than the traditional sources to get

t hem
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And, it doesn't just conme from State aid.

We are a district that is the home of
Col gate University. W have support from our
counterparts there.

Grant witing, other things that are out
there, we need to go to sustain what we presently
have.

So, in the traditional funding nethodol ogies,
t he answer is no.

By thinking out of the box, the answer is
yes.

CORLI SS KAISER: And | think what | would say
of Fayetteville-Manlius, is that we presently have
the resources. W' ve used them wi sely.

Remenber what the Conmm ssioner said about,
Are we using those resources w sely?

We have deci ded that professional devel opnent
for teachers and adm nistrators is key, and there
are many ways in which we're doing that.

Sonetimes they cost; sonetines they don't.

But we are naking sure that we | everage every
m nute of the day for our teachers, adm nistrators,
and students, to make sure that it is efficiently
and effectively used.

Could we do with less? No.
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| think that we have been able to | everage
every dollar that we have in the best way, noving
forward

SENATOR FLANAGAN: | have a coupl e quick
things, and I want to thank Di ana.

| told you before, | got the phrase
“hanmer and flashlight."

Now | have "form storm norm and reform"”

[ Laught er. ]

SENATOR FLANAGAN: Learning all kinds of good
stuff here.

Qobvi ously, both of your districts are
extrenely well-served by your | eadership.

So, appreciate you being here.

| want go back to, Kevin Ahern is still here,
and we tal ked about this in kind of a broad sense:

If there's no direct mandate, is there sone
sort of tacit understanding, or, sublimnal
pressure, if you will, to start doing testing at
such an early age?

And in your respective districts, are you --
you know, a kid comes in kindergarten, are you
saying, Al right, is this kid going into science,
or math? O are they going to have an aptitude for

the arts?
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What are you doing at the local level to
address that?

And do you feel that the State is, you know,
i ke the sword of Danobcl es hangi ng over your head?

How s that for a | oaded question?

[ Laught er. ]

CORLI SS KAI SER: It is.

And I'mgoing to say, every district is
different.

SENATOR FLANAGAN: Yes, certainly.

CORLI SS KAI SER:  Every district has its own
appr oach.

Every district's students have individual
needs; and, so, they work within those needs.

At Fayetteville-Manlius, we work very hard
with the students to get the basics in kindergarten,
to make sure that they are neeting the Conmon Core
st andar ds.

| wouldn't say that testing is sonething that
is central to that.

Again, | nentioned formative assessnents.

Are we benchmarking along the way to see if
t hey' re doi ng okay? Yes, we are.

And we use that term "benchmarking"” quite a

bit.




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

168

For exanple, literacy is a big part of
ki ndergarten, and, the students are benchmarked,
but, they wouldn't know that they are getting a
hi gh- st akes test.

Al right?

It would be a pronpt, and sonething woul d be
recor ded.

So there are different ways in which you can
assess students' ability to handle what they're
gi ven.

And, again, sonmething that | really would
like to see the State | ook at is, maybe nore
enphasis on this formati ve assessnent.

It takes it away fromthe high stakes, and
gi ves the teacher and the student and parent roomto
breat he, and | earn.

DI ANA BONERS: And | agree.

We, too, use formative assessnents, right
from-- actually, we start in pre-K

We have pre-literacy strategies that we | ook
for, and the creation of those, and we begin to
benchmark as soon as our kids get into kindergarten,
until they ultimately benchmark out. And, at that
point, we feel that they have the literacy skills

necessary to nove ahead into m ddl e school and
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hi gh school
SENATOR FLANAGAN: Yeah, | sit as one of the
25 nenber on the Governor's Educati on Reform

Comm ssion. There's been a | ot of good work done

t here.

And there was a reference nade to -- Kevin
spoke to this -- Kevin Ahern spoke to this, about
Say Yes.

They' ve done a phenonenal job, and working
with those fol ks has been phenonenal .

But et me go back to, it's sort of an
educat i onal - | eader shi p questi on.

And | recognize it, very clearly, that each
district is different and uni que.

And, certainly, there are differences between
your two districts.

But, how woul d you respond, particularly from
Fayetteville:

The Conmi ssi oner spoke about how you junped
in. How your district was like, Al right, it's
2009, we're getting ahead of the curve. W'Il| see
how it goes, but we're gonna -- we're going all in.

Correct me where you di sagree.

A generalization saying, Wiat the heck, if

you can do it; you went in, and you did all of these
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t hi ngs and you got ahead of the curve, and you dealt
with the bunps along the way, why can't everyone
else do it?

CORLISS KAISER: It's a cultural thing,
again, in districts.

Can it be done? Yeah, it was done.

Were we totally successful in getting every
child to be proficient? No.

But we were willing to, as | put in ny
testinmony, step up to the punp.

It was our feeling that the rigor com ng down
with the adoption of the Cormon Core was what we
want ed for our students.

We di scussed this with our parents, too.

And in sone cases, our parents were, "Oh,
that's a bit rmuch,” but, we did sone hand- hol di ng
al ong the way.

W have what are called "curriculumnights,"
so we're always putting this out to parents. W're
expl aining why we're doing it.

And, again, it was tough this year, when sone
kids who are generally proficient, weren't
proficient; but, again, we're reaching out to our
parents, we're asking themfor their support.

So | think everybody has to take to heart
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what it is that's in their culture, and how t hey
want to nove forward with this.

And | believe that if everybody digs in, they
will make progress in this, probably at different
rates, but they will make progress, and they wll
nove forwar d.

DI ANA BONERS: And |I'msure the particul ars
with FMis sonmewhat different than Ham |ton, but
| can tell you that we actually started the staff
devel opnent that led to the success that we're
having with the Conmon Core, six to seven years
before it actually happened.

The term nology didn't even exist, but, we
knew what ki nd of instructional strategi es we needed
to use for our kids so they could |earn well.

Luckily, they do correlate with the
instructional strategies that are outlined in the
Common Cor e.

| do feel that sone of our coll eagues around
the state have not been afforded that, and nay be
having difficulty figuring out what to do with the
i nstructional practices.

| would Iike to see that added into the plan
in the future, for the Common Core, that people

receive the type of staff devel opnent that's
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directly aligned with what they're asking us to do.
SENATOR FLANAGAN:. Ckay, and if | may, one
| ast question:
Rel ative to the State Education Departnment,
and this is -- it's putting you on the spot, but,
| would say the single largest criticismthat |'ve
heard, and |'ve done a lot of traveling, is not a
whol esal e obj ection to Cormon Core; but, rather, to
the timng and the inplenmentation, nore than
anyt hi ng el se.

Correspondingly, there's a very strong

feeling in the field, if you will, at all levels --
teachers, parents, administrators -- that State Ed
is just not -- not even contenplating, nodifying
some of their steps, if you will, including the
Regent s.

On a scale of 1-10, 10 being a really good
i stener, what woul d each of you give State Ed for
their performance to date?

DI ANA BONERS: Well, 1'Il take the junp
first.

SENATOR FLANAGAN: kay.

DI ANA BONERS: | would give thema "3."

And | feel that the need to understand the

stressors that are out in the field right nowis
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mandat ory for success.

It's not that they're -- they do listen, but
to a degree that matches what they're hoping to
acconpl i sh.

| think that if they listened a little
harder, and understood the difficulties within the
school districts that are inplenenting the
Common Core, it would benefit everybody.

CORLI SS KAISER: | would have to say that, in
t he begi nning of the process, | would agree with
Diana's "3."

| have able to sit with the Conm ssioner,
with NYSCSS, the executive conmmittee.

So over the |ast couple of years, | have been
able to watch how the col | aborati on went from
pretty nmuch, "This is the way we're going to do it,"
into one that is now nore respectful of what we
bring to the table.

So, I'mgoing to inch that up to a "6," at
this point, to say that things are -- we are seeing
t hi ngs change, and the collaboration is increasing.

And the rhetoric fromthe State Education
Departnment -- we just had a fall conference --
| think is nore inline with, What is it that we

have to do to hel p you change instruction, change
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the things that need to be changed?

We need to keep going in this direction.

| think we need be |istened to.

| brought up, you know, different ways of
testing.

And | would like to see, over tine, that
we're |istened to, and we can work col | aboratively,
in order to get there, because | think there's just
a |l ot of avenues we can follow, and nmuch nore
opportunity for us.

SENATOR FLANAGAN: | see the superintendent
of Syracuse is sitting --

[ Technical difficulties.]
[ A recess was taken.]
[ The hearing proceeded, as follows:)

SENATOR FLANAGAN: -- a little nore than
five mnutes.

| apol ogi ze.

Qur next panelist is, David Syracuse, who is
a science --

Ch, Superintendent, you are -- David, first,

t hen you' re next.

| apol ogi ze.
| think.
Yes.
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SENATOR LI TTLE: His nanme is Syracuse, that's

what ' s conf usi ng.

SENATOR FLANAGAN: It's the excitenent, you
want to get up here. Right?

DAVI D SYRACUSE: It is an exciting place, it
| ooks |i ke.

Are the other Senators going to be joining
us?

|"d rather not testify to half a panel, if
that's possi bl e.

SENATOR FLANAGAN: David, if you would like
to testify, you'll testify now.

DAVI D SYRACUSE: That makes sense to ne,
| guess.

Fai r enough.

Well, thank you to --

SENATOR TKACZYK: The |ight behind you,

that's shining right in ny face, and I can't see

you.
So, adjust that light in the back.
DAVID SYRACUSE: |'mnot that much to | ook
at .
UNKNOWN MALE SPEAKER: | concur.

[ Laught er. ]
DAVI D SYRACUSE: Accuracy is appreciated by




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

176

sci enti sts.

Well, at any rate, | am Dave Syracuse.

And t hank you very nmuch to Senator Seward who
got me into this neeting.

He's not here, unfortunately, at the nonent,
but, hopefully, he'll be joining us shortly.

The novelty of a teacher testifying at an
education hearing hits ne right here.

Are there any ot her teachers here, by any
chance?

Coupl e.

Excel | ent.

This is good.

Hopefully, | can provide a nuch-needed
per spective on this.

|"ve been listening to a few things, and kind
of been resisting the urge to call out, so a couple
of things that 1'd like to point out before | get to
what | had to say.

These nodul es are suggestions, and they're
only suggestions, and teachers should think for
t hensel ves.

You know what the Common Core says.

| know what all the shifts are. 1'ma

sci ence teacher, if you couldn't have guessed.
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And, | know what the English-1language-arts
Common Core says, | know what the math Common Core
says, because |I'm going be responsible for |ots of
it. There's lots of technical witing, and there's
| ots of good stuff that science teachers can do in
all of these Common Core curricul a.

So | know about it.

| f there's nodul es that are suggestions and
you would like to use them that's fine, but
teachers who are afraid of using nodules, or they're
afraid of what they're going to -- would happen if
they don't use nodules, it's no different than the
curricul um bef ore.

You know what you have to teach

If the nodule is the best way to do it, go
for it.

If it's not the best way to do it, be a
t eacher.

|"ve got a master's degree, | can deci de what
the best way is to teach ny students.

So, the nodul e thing was bugging ne a bit.

In terns of testing and tine, that is a
legitimate concern

If we're going to expect nore of our students

with the Common Core, which we absolutely shoul d,
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our students need to be pushed further;
al |l students.

And, clearly, there are lots of problens in
this respect.

Students with special needs, poverty, al
that kind of thing is inportant to take into
account, but the Common Core is, in general, a good
i dea, but we can't expect nore work to happen in
| ess tine.

Last year, | had to take a week and a hal f
out for this SLO testing at the begi nning of the
year, and then, all sorts of Regents examtesting
and other testing at the end of the year.

| was trying to squeeze in a lot nore to a
lot less tine, and that was just not hel pful.

So, | don't know if extending the school year
is a possibility, I don't know if reducing the
anount of testing is a possibility, but, certainly,
you can't expect nore achi evenment cranmed into |ess
time.

And in ternms of teaching, soneone made the
comment that, Gosh, we have that distractions in the
cl assroom

We can't renove students who are distracting,

because we have to educate all students.
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We in public education have that charge.

We have "all" the students that we have to
educat e.

And | don't want kids going out there who
don't know.

I|"'mthe | ast science teacher they m ght ever
have.

| teach el eventh- and twel fth-grade science,
and that keeps nme up at night.

It really does.

| don't want them going out there not know ng
about the science behind |lots of scientific
concepts: genetic engineering, abortion, cloning.

| don't want them going into that voting
booth to vote for people |like you, not having the
hard science to understand what exactly they're
voti ng on.

So, that's scary to ne, that -- that we can't
have ki ds renpved.

We've got to work with parents, we've got to
work with support staff, wi th principals.

We've got to | essen the |oad on principals
and vice principals, so they can actually do the
di sci pline we need, instead of doing the nountains

of paperwork required by the APPR




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

180

It's going to take sone work, but we can't
push kids to the sidelines.

So, that's really, really inportant.

In terns of listening, State Ed is doing nore
than |istening.

l"mon a listserv of teachers that share
i deas throughout the state, and it's really

producti ve.

If I need a particular worksheet, or, | say,
Hey, I'mteaching evolution, and | need sonething to
get at this particular aspect, | can put it out
t here and, you know, 100 people will send nme, Here's

what | do it. Here's --

It's a great forum for discussion

State Ed, their education departnment, has
peopl e watching that listserv, just so we don't
m sstep, just so we don't, | don't know what.

So | don't want to call it spying, because
t hat seens di singenuous, but, they are nonitoring
the listserv, and that seens a little odd.

| know about this, because they sent ne a
cease-and-desist letter as a result of sonething
| posted on that |istserv.

[ Laught er. ]
DAVI D SYRACUSE: Funny story | can tell you
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later, if you'd |ike.

But, at any rate, down to what |I'mhere to
talk about, I'mreally concerned about the private
meddl ing in public education.

Pearson's been nentioned a nunber of tines.

They' ve got a
32-point-something-mllion-dollar contract over
5 years with the State of New York.

And what the Conm ssioner perhaps didn't say
before is, the conpany doesn't want to rel ease nore
test questions because they want to nmake a profit.

They want to make a profit. They're keeping
the test questions, so they don't have to work and
pay nore people to devel op nore of them

He gave a really nice explanation of all --
and that's a fantastic idea of how to make a test,
and all the different types of questions on tests,
that's true.

But | have it -- | can't believe that Pearson
is just saying, Ch, we need to keep these for
pedagogi cal reasons.

They're a conpany. They're responsible to
t heir shareholders, and they need to turn a profit.

And, so, | think that's why they're keeping a

| ot of their questions hidden.
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Now, | have absolutely no way to prove that,
and | don't nmean to be |ibelous or slanderous, but,
that just is a very interesting and rather cozy
situation that | thought that I'd bring up.

And, 1'Il go all the way back to the
Jeffersoni an nodel of education that a |ot of the
educators in this roomare probably famliar wth:
That, if you have an educated popul ati on, you've got
to have good schools to educate them

So school s should be free, and you shoul d
make sure that everyone has a chance, a shot, at a
good educati on.

Once you get that good education, you go and
you vote for people to take the country in the right
direction.

So, we voted for you, because we think you're
going to take the country, our state, our, you know,
what ever, in the right direction.

| f any part of that breaks down, our country
ends up going the wong way.

O, if any part of it is driven towards
sonmething that is not the will of the people, like
Pearson, or |ike another testing conpany, or
sonmething like that, then our country is going in a

very different direction.




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

183

So, if we have people |ike Pearson, if we
have other test conpanies |like that, designing
tests, and then teachers are trying to get their
students to do well on those tests, because the
teachers are going to be judged on the results of
those tests, well, is it really the people that
voted that are determ ning which direction education
goes?

| don't knowif it is.

And that concerns ne.

"' ma proponent of public education.

M. Webb [ph.], M. George Wbb, he was
nmy hi gh school biology teacher in ninth grade.

And ever since | had him | said, You know
what? Www, he is having an awful 1ot of fun doing
that. | mean, he's up there, and he's doing al
t hese cool |abs, and he's got these cool
denonstrations, and there are animals all over the
room | want to do that.

And | think I'mvery unusual in the fact --
probably unusual for many ways -- but |'munusual in
the fact that, fromninth grade, | really knew
| wanted to be a teacher, and | wanted to teach
sci ence, because | enjoy it, and | think it's

useful. And it's certainly necessary.
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But when we've people who are not nme, who are
not educators, who are not elected officials, who
are not teachers going to wite Regents exans,
maki ng policy, or naking decisions, whether it be
de facto or de jure, or whatever, for our state,
that worries nme, because, are we privatizing
educati on?

If we are, let's call it that, and let's have
an open di scussion about it.

But, it really does worry nme in that respect.

So private neddling in public education
really does worry ne.

It also worries nme that a |ot of the Regents
who are el ected by the Senate of New York don't have
a | ot of education experience.

And | know that the Regents supervise a |ot
of things.

They supervi se, you know, mnuseuns, and
i nformal education, and all sorts of things |ike
that, but a lot of themdon't seemto have nuch
experience in terms of education.

A lot of them m ght be hospital

adm nistrators, they m ght be -- certainly,
| eadership abilities is there in abundance, but,

| don't know if those are the people that | want
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approvi ng education curricul um

Maybe it's just nore of a rubber stanp if
they don't actually have the experience in
educati on.

And the final point that | would like to
make, and then give you sonme tine for questions, is
eval uati on.

I"'ma "79." That means that mny eval uation
score frommy SLO was a 79 percent.

That puts ne in the "effective" range.

| don't know if that neans that 21 percent of
what | say is conplete rot and you shouldn't pay
attention to it, but, I'ma "79."

That's what | am

| don't care who knows that, because the
eval uation systemthat | went through, and | know
this is separate fromthe Conmon Core so |I' m not
going to conflate the two, but did not inprove ny
teaching at all.

It did not enable nme to inplenment the
Common Core in any meani ngful way.

It didn't help ne reach a child in anything
el se.

| f anyt hing el se, through any cal cul ati ons,

| spent at least 24 hours of ny life in staff
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neeti ngs and whatnot |ast year, conpleting SLO
paperwork, and all sorts of things like that --

SENATOR DeFRANCI SCO Did you say 20 percent?

DAVI D SYRACUSE: 24 hours.

SENATOR DeFRANCI SCO.  Onh, all right.

DAVI D SYRACUSE: M apol ogi es.

-- which was time | certainly could have
spent col |l aborating, or doing anything el se, other
than this silly paperwork

So the question renmains then: Don't conplain
unl ess you have a sol ution.

Well, it seens that this high-stakes testing
that we've been tal king about, and the
i npl enentation of the Coomon Core, and all that kind
of thing, is driving us toward anal yzi ng teachers,
and we shoul d.

We shoul d definitely eval uate teachers.

But, students are not products.

For the I ove of Darwin, they are not
products.

You can't send them down the assenbly I|ine.

If I am naking televisions, and | amthe best
antenna installer possible, every television that
goes down ny line, the antenna is going to stay on

there, and it's gonna be stuck on there for the rest
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of that television's life.

| have students who are sel ectively mute.

They don't talk or wite because they are so
anxi ous about it.

| have two students this year who are
pregnant .

| have students who are in abject poverty.

One is honel ess.

So | tried to call hone, and | couldn't,
because there was no hone to call to.

So eval uating ne on how t hose students do,
doesn't exactly seemfair.

| amnore than willing to be eval uat ed,
because you shoul d know what kind of education your
students are getting; your children, whatever it
happens to be.

But basing it on these high-stakes tests, it
seens, just does not to make a | ot of sense.

My suggestion is, since |'ve been
conpl ai ning, here's my suggestion: Have teachers
eval uat e t eachers.

Have a bunch of master teachers that you know
are what the State of New York thinks should be
great teachers, and have them go around and | ook at

ot her teachers.
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Now, | amnot certainly -- you know, it's
above ny pay grade to figure out how to inpl enent
this kind of thing.

There's ny idea, though.

Principals have so much to do.

Vice principals have all this paperwork that
they're doing with the APPR and SLO and all these
Common Cor e t hings.

Wiy don't we have teachers who we know and
trust to be good at their jobs, eval uate how ot her
t eachers are doi ng?

That seens to be |like a good idea to ne.

That's all |'ve got.

| really want to thank you for the
opportunity, and I'Il certainly entertain any
guestions you m ght have.

SENATCOR FLANAGAN:  Senat or Seward.

SENATOR SEWARD: Thank you, David, for com ng
up today, and |I'mdelighted you' re here.

My question is this:

In terns of, we're here to, you know, assess,
you know, where we are in ternms of the
Regent s Ref or m Agenda.

DAVI D SYRACUSE:  Unh- huh.

SENATOR SEWARD: And ny question is: You
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know, in terms of what you do in the classroom as a
t eacher --

And as | say, | think you have carried on the
| egacy of your biology teacher very, very well.

DAVI D SYRACUSE: | hope so.

SENATOR SEWARD: |'m sure you're doing a |ot
of cool things in front of the classroom and |I'm
sure there are a lot of animals around in the
cl assroom

-- but, how has that changed with this --
with the Regents Reform and, in terns of what
you -- how you conduct yourselves -- yourself, in
terns of teaching?

And, al so, do you see any neasurabl e benefit
in ternms of your students?

DAVID SYRACUSE: |'msure there will be
nmeasur abl e benefit down the |ine.

Ri ght now, | see students who are focused,
who are really pushed into the ELA and nmath, because
that's what we've got in terns of the Cormon Core so
far, and then a lot of their other instruction is
| acki ng.

So | have students who don't understand basic
concepts, |ike density.

| have a student who reads at a third-grade
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| evel, which is really tricky if we're trying to do
a science experinent that requires themto read the
di rections.

So, |I've seen a | ot of changes.

And |'ve only been teaching for eight years,
| have to add that caveat, so | don't have a huge
sanpl e si ze.

Let's be, you know, transparent here.

But it seens, over the years, that because of
t he push toward ELA and math, that a | ot of other
concepts have really been dimnished, in ternms of
what |'ve been getting when they get to el eventh and
twel fth grade.

SENATOR SEWARD: So in ternms of what you do
in the classroom though, how has your |ife changed?

DAVI D SYRACUSE: |1've had to back up and
teach a few things that m ght not have been taught,
ei ther, because teachers think they need to use
nodul es and they're excluding certain things, not
specifically in science;

O, because they're focusing -- the | ower
grades and the primary grade, they're focusing so
much on ELA and math that they're m ssing out on a
| ot of the basic science concepts.

| woul d expect anyone to know that density




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

191

equal s nmass over vol une.

It's easy to figure out, but, when they
really haven't been, you know, pushed in that
di rection, because they've been pushed in so nany
other directions, it really does cause a problem

And | think, if | had to pick a thene for the
coupl e of nonents that | have, it would be,
uni nt ended consequences.

Because, it's great to push kids to achieve
nore, and we really, really shoul d.

W really need to do that, but there are
uni nt ended consequences of doing that.

And one of those might be, if we push them
toward ELA and math right now, well, science and
soci al studies m ght be heading down the drain.

The Regents are tal king, tossing around a
proposal of making, you know, a CTE credit (career
and techni cal education) perhaps count for a
gl obal -studi es credit.

| don't know if that's such a good idea.

Shoul d we make sure that people who are going
to beconme cosnetol ogists and culinary artists, and
things like that, do they -- does that really
replace the idea of, like, |earning about all these

old civilizations and the history of the world?
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| don't know.

So, whereas, yes, this Reform Agenda is a
good i dea, because we need to have multiple paths to
graduati on, because there are so many different
types of students and so many different types of
horme |i ves.

Isn't there a common canon of know edge t hat
we woul d want everyone wal king around with in their
head?

| want people to know what happened in
hi story so they don't repeat it.

| want people to know a certain bit about
science, so that if their kid gets a fever, they
say, Oh, the kid' s really hot. ['ll dunk himin
cold water.

And |'ve had students tell me that before.

| "ve had students ask ne, during what phase
of the noon they can't get pregnant.

| nean, this is the year 2013.

SENATOR FLANAGAN:  Senat or DeFranci sco.

SENATOR DeFRANCI SCO  What phase of the noon?

| nmean, | could try.

[ Laught er. ]
DAVI D SYRACUSE: \Whoal!
SENATOR DeFRANCISCO 1'd like to attend your
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class. You nust be an extrenely good teacher.

DAVI D SYRACUSE: You all have a standing
invitation.

Come on Fridays. W do sonething cool on
Fri days.

SENATOR DeFRANCI SCO.  Ckay.

The question is, where you do teach?

DAVI D SYRACUSE: | teach TST BOCES.
Tonpki ns- Seneca- Tioga BOCES, in their career- and
t echni cal - educati on center.

SENATCR DeFRANCI SCO.  And that's located in
what - -

DAVI D SYRACUSE: In Ithaca, New York

SENATOR DeFRANCI SCO.  Ithaca. Okay.

Secondl y, you had nentioned about Pearson,
and the privati zi ng.

|"ve got a feeling that sone of the people
agai nst the Pearson doing that, think that they may
have sone private agenda with the testing, and so
forth.

Have you -- do you feel that's the case,
ot her than sinply the concept that private conpanies
shoul dn't be doing this, the public should, is there
some kind of bias in how they conduct the test, in

your opinion?
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DAVI D SYRACUSE: No, | don't think they have
a bias. | don't think they're Republican or
Denocrat, or they're trying to push students to say,
Oh, well, little Johnnie likes red. ©Ch, he's a
Republ i can now.

Not that kind of thing.

Not hing like that, but I do think they're a
for-profit -- well, they are a for-profit conpany,
and with that comes a certain, | don't know if | can
call it a set of ethics, but a set of ideas, in
that, their job is to make noney.

Their job is not to educate students.

And | question, when a conpany like that is
in charge of evaluating our students, and our
t eachers, because | had to take tests to becone a
teacher, test adm nistered and devel oped by Pearson,
uh, that seens like a lot of control for one conpany
to have over public education.

SENATOR DeFRANCI SCO  Lastly, you had
menti oned a system your thought would be, that
mast er teachers eval uating others.

DAVI D SYRACUSE:  Unh- huh.

SENATOR DeFRANCI SCO What's the renmedy if a
mast er teacher -- what would your renedy be, if a

master teacher finds that this teacher is just not
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doing his or her job?

What's the renedy if that's the finding?

DAVI D SYRACUSE: Well, there's two things
| can say, and both will get me a lot of flack no
matter what | say, so |I'mjust going to say them
bot h.

|f a teacher's not going their job, they
shoul dn't be teachi ng.

| think that we can all think back into our
past, and think of sonmeone, not a teacher, but a
person serving us coffee; a person driving a bus; a
per son doi ng sonething, that was not doing their
job. And consistently didn't do their job.

And |'ve had a bad day. Trust nme, |'ve had
bad days with ny students.

Wen there's a pep rally and it was Hal | oneen
and they're all sugared-up, you know, | can be the
best teacher in the world, but, they're not going to
listen to ne.

|f a teacher denonstrates that they're
consi stently not --

And this is comng froma teacher, mnd you
This is why I'"'mgoing to get flack for this later.

|f a teacher denonstrates that they are

consi stently not hel ping students, and that they've
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denonstrated that they've tried to inprove what
t hey' re doi ng, maybe they shoul dn't be teaching.
If a bus driver continues to weck the bus,
and doesn't take a driving course, maybe that bus
driver shouldn't be driving a bus.
SENATOR DeFRANCI SCO  So not a very novel

t hought that you're coming up with here, you

realize.
Thank you.
| enjoyed your presentation.
Thank you.
DAVI D SYRACUSE: | enjoyed giving it.

SENATOR FLANAGAN: Senator Little.

SENATOR LI TTLE: Thank you.

As a teacher, | have to say | admred your
passi on.

And | just want to tell, you had the
attention of every single person in this roomfor
the entire talk.

So, your students are very fortunate to have
you.

DAVI D SYRACUSE: Very kind to say.

SENATCOR LI TTLE: As a teacher, would it be
hel pful to you, to have, to see, the test results of

the students in your class who took the test?
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DAVI D SYRACUSE: Absol utely.

| teach eleventh- and twelfth-graders, so if
we're talking the 3-through-8 tests, | nean, that
information mght not directly have an inpact on how
| woul d conduct nyself in the course.

But, certainly, it would be beneficial to see
the entire test, and to say, Wll, these kids didn't
really quite get this, maybe | need to focus on
t hi s.

That woul d nmake sense.

| always give all of ny tests and qui zzes
back, because | nake up new ones every year, because
if I do the sane thing year after year, | would go
crazier than | already am

And -- so | don't see why we can't do that.

W do with that with the Regents exam now.

They're all posted online just a coupl e of
weeks after they're given, every single |ast
guesti on.

SENATOR LI TTLE: And we spend years taking
Regents exans as practice for the others.

But, you know, | think you hit on sonething,
because the Conmm ssioner did say it would cost nore
to get all the tests back, which doesn't nake any

sense.
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Hand t hem back

Send t hem back.

But, thank you, and you did a great job.

DAVI D SYRACUSE: Well, thank you very rmuch.

We could, certainly -- | mean, all of our
exans, the bubble sheets, and things, are scored and
scanned at | ocal schools.

It wouldn't seemthat they would need to be
sent back, except for things |I don't understand.

SENATOR LI TTLE:  No.

Ri ght .

Thank you.

SENATOR TKACZYK: Do you have any suggestions
for what woul d be good ways to get kids coll ege- and
career-ready, other than -- from your perspective?

DAVID SYRACUSE: In terns of curriculun? O
interns of -- | nean --

SENATCOR TKACZYK: As a teacher, what is the
nost inmportant thing for you to do to get kids
col | ege- and career-ready?

DAVI D SYRACUSE: To not di sengage them from
educati on.

We've got a cycle of just disengaged
students, because, perhaps their parents went

t hrough an education systemthat really didn't help




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

199

them or was not beneficial to them and then their
parents say, Oh, well, you know what? 1've got a
$15-an-hour job, I"'mdoing fine. You can just do

t he sane thing

Wl l, you know, news flash, $15 an hour isn't
going to be that much with the class of 2026 coni ng
up.

So, we need to find ways not to di sengage
st udents.

Over-testing themis certainly one of those
ways that can di sengage them

| know so many of ny students get anxiety
over tests, sinply because they don't know what the
result is going to mean.

Am | going to have to be a postal worker for
the rest of ny life, just because that's what | got
on this particular thing?

Not hi ng agai nst postal workers, working
out si de seem fi ne.

But, they get so stressed out about testing.

So if we can find other ways not to di sengage
them |If we can nmake sure that school isn't so high
pressure, and school is couched in a |anguage that,
Hey, you don't know everything, and you know what ?

That's okay, that's why you're here, and that's why
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| have a job

Let's learn a few things together, instead
of, I'"ve got this stuff to get through, and if we
don't get through it, 1'mgoing get a worse than a
79 on ny eval uati on.

That's not hel pful to educati on.

It's taking the flavor out of education.

There's another catch phrase for you: "It's
taking the flavor of it."

SENATOR LI TTLE: Thank you.

SENATOR FLANAGAN:. Senat or Val esky.

SENATOR VALESKY: Just one conment.

Davi d, thank you for your presentation.

| appreciate you being here.

| don't think, by the way, that your response
to Senator DeFrancisco's question, | don't think
you're going to get if trouble for your response.

| actually think nost teachers woul d agree
with you, that they don't want to be teaching with
bad teachers.

| happen to be married to a public-school
teacher. | ama son of two retired public-schoo
t eachers.

So, all the teachers that |'ve ever been

associated with or know, have no interest in
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teaching with bad teachers in the classroom

So, I'll just share that.

DAVI D SYRACUSE: Well, thank you.

| appreciate that.

SENATOR FLANAGAN: | do have a questi on.

W have a wide variety of people here,
testifying.

DAVI D SYRACUSE: Yes, sir.

SENATOR FLANAGAN: In terns of teacher
eval uations, is it your contention that,
essentially, only teachers should be eval uating
t eachers?

DAVI D SYRACUSE:  Unh- huh.

SENATOR FLANAGAN:  Ckay.

So, by extension,

because one of the groups

that's gonna cone up, and |'msure they'll conment

on this, are the school
I n your opi nion,

doi ng that review?
DAVI D SYRACUSE

to inply.

adm ni strators.

they' re not conpetent to be

No, that's not what | nean

And if | did, | apol ogize.

So, let the record show that that is not the

case.

| think they are

more than abl e to eval uat e,
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because nost of them if not all were them were
teachers thensel ves. They know what aspects of good
teaching is.

They are overwhel ned with the amount of stuff
that they have to do.

My adm nistrator had two tiny little
observations, and that's what he had to base this,
27-, 32-page Daniel son rubric on

And, | don't think that was beneficial to ne.

| don't think that was beneficial to ny
adm ni strator.

| don't think it hel ped the kids.

So, if we could have teachers, retired
teachers -- again, it's above ny pay grade to try
and figure out how this would work -- but mny idea
is, teachers know what good teaching is.

Wiy not have them eval uate teachers?

Just as, if you're going to have soneone take
a driving test, you want a good driver in there
certifying that the person is a good driver.

You don't -- and that just seens to nake
sense to ne.

Certainly, principals are able to do that.

Certainly, superintendents are able to do

that, whatever the -- it happens to be in the
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particul ar district.

But, they're overwhel med with the anount of
di sci pline, and the anount of paperwork that they
have to fill out for all these other things that
we're trying to do.

And it mght actually inprove the system to
have teachers | ooking at teaching.

SENATOR FLANAGAN: Last thing is just a
comment, and | keep going back to this, because
| hear it in so many different |ocations.

Whet her it's Pearson or, frankly, any other
conpany, McGrawHill, whonever it may be,
ultimately, it's the State Education Departnment that
i s responsi bl e.

They certainly are a for-profit entity, as
are many groups that deal with the State Education
Depart nment .

But, in terns of policy, and what goes out
the door, it is, ultinmately, the responsibility of
t he Conm ssioner, and the departnent, and the
Board of Regents.

So, but thank you for your tine.

DAVI D SYRACUSE: M pl easure.

Thank you.

SENATCR DeFRANCI SCO.  Can | nake a | ast
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observati on?

There's still some superintendents in the
room
You may get a job offer before you | eave here
t oday.
[ Laught er. ]
DAVI D SYRACUSE: Thank you very much for your
time. | appreciate the tine.

SENATOR FLANAGAN:.  Superi ntendent Contreras,
you're patience is appreciated, particularly in
light of the fact that we are in your hone turf.

Good afternoon, and wel cone.

SHARON CONTRERAS: Thank you.

JENNI FER PYLE: Cood afternoon.

SHARON CONTRERAS: Good afternoon.

SENATOR FLANAGAN: And, Jennifer, welconme to
you as wel | .

JENNI FER PYLE: Thank you

And I"'mgoing to leave nmy tine to the
Superi nt endent today.

|'ve submtted sone brief comments, that
| know you'll be hearing from other superintendents
in other cities.

So, thank you, though, for the opportunity.

SHARON CONTRERAS: Good afternoon,
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Senat or Fl anagan; to the great supporters of the
Syracuse City School District, Senator Val esky and
Senat or DeFranci sco; to the Education Conmittee.

| appreciate the opportunity to testify today
on this, the first day of Breast Cancer Awareness
Mont h.

So, today, | honor those we've |ost, those
who are survivers, and those who are still fighting.

| am so proud to be the superintendent of the
Syracuse City School District where we have
21,000 bright, talented, and gifted students.

|"mal so so pleased to be here to discuss the
New York State Regents Reform Agenda.

As you know, the Syracuse City School
District has just inplenented, or is in the second
year of inplenentation, of our five-year strategic
plan, which is directly aligned to the
Regent s Ref or m Agenda.

Qur ultimte goal in the strategic plan is an
educational conmunity that graduates every student
as a responsible active citizen prepared for
col | ege, careers, and the gl obal econony.

And | just want to point out that areas of
specific alignnent, include:

Maki ng sure we fully inplenent the
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Comon Cor e,

I ncl udi ng instructional data systens to
i nformteachers' and principal practice;

Maki ng sure we're recruiting, devel oping,
retai ning, and rewardi ng effective teachers;

And, turning around the | owest-achieving
school s.

And we deeply believe in these four
conponent s.

Most districts, including Syracuse, saw a
tremendous drop in our assessnment results this past
sunmmer .

And it was very, very difficult to receive
t hese assessnment results.

However, for us, it was a rem nder and a
reason to continue the Regents Reform Agenda.

As stated in an op-ed that | co-authored with
Superi ntendent Corliss Kaiser, "Change can be
difficult, but novenent to enbrace the Conmon Core
| earni ng standards is vital and necessary to the
success of our students.”

| truly believe in the highest standards
wi thin the Conmon Core, and that they will benefit
all of our students.

And | feel this, we have right now, a
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baseline, that will help us nove forward, and know
exactly how to support our students.

| al so comrend Conmi ssioner King for his
unyi el ding commtnent to and focus on equity for
every single child in the state of New York; and,
al so, his unconprom sing belief, it's a shared
belief, that New York State can nake certain that
every single student will be prepared for college
and careers, that ensure at |east a mddle-class
exi st ence.

So | want to talk a bit about the steps we've
taken to do this work in reform

In Syracuse, we've engaged in inplenmenting
the rigorous Common Core. W' ve trained teachers.
We of fered 35,000 hours of sumrer professional
devel opnent .

And the teachers attended.

There was a 33 percent increase in the tine
that teachers spent in professional devel opnent this
sumer, indicating their ongoing commtnment to their
prof essional practice and to the children in the
city of Syracuse.

We offered nore than 100 courses, covering
Common Core to | earning standards, and we spent

hundreds of hours devel oping curriculumaligned to




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

208

t he Common Core, in English-language arts,
soci al studies, and math.

W' ve i npl enented newtal ent recruitnent,
support, and retention; systens including mnutual
consent, because we know t hat when teachers choose
to work in a school and they know they're sel ected
by the principal, and there's nmutual consent,
teachers are nore satisfied, and, ultimately, they
will be nore effective.

The State can hel p us, however, by hol ding
t eacher - preparati on prograns accountable for the
quality of the candidates that are enrolled, and
accountable for the quality of their program

W' ve al so devel oped a teaching and | earning
framework that defines what effectiveness is in
teaching and | eadership. And that was done through
a comunity-w de task force.

So, even though we had to conme up with the --
a systemthat was approved by the State, we did
i nclude the community in that process.

We piloted, the new eval uation systemwas in
2011-12. W fully inplenmented, |ast school year,
for the first time.

And, now, because we have sone data, we are

now able to offer targeted supports in the schools.
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W' ve al so | aunched the innovation zone nade
up of seven schools; seven of the | owest-performng
schools in the district.

We have new pri nci pal s.

W' ve staffed those buil dings through rnutual
consent. Only two teachers were actually placed in
t he i nnovati on zone.

Teachers receive extra professional
devel opnent every single day, about five hours per
week.

And, we've increased instructional tinme for
our students by 20 percent. They receive an extra
hour of instruction every single day.

However, the Regents Reform Agenda is being
under m ned because reformis expensive to inplenent,
and the State funding is not equitable.

I n some cases, SED has provided additional
f undi ng.

In the exanple of the I-zone, we received
$31.5 million to inplenent that initiative.

We receive funding through the strategic
teaching -- Strengtheni ng Teacher and Leadership
Ef f ecti veness Grant, hel ping us to include peer
eval uat or s.

I nteresting that you just nentioned how
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t eachers can hel p ot her teachers.

So, in our evaluation nodel, we have content
speci alists who are teachers, who do at |east one of
t he eval uati ons or observations for teachers.

But, that is funded through a grant, and
there is no sustainable way to fund that w thout the
grant.

W also just received a $2.8 million grant to
expand career/techni cal education.

And we have a groundbreaking partnership with
MACNY, with Onondaga Community Col |l ege, to provide
50 students a year with training in advanced
manuf act uri ng, manufacturing technol ogy,
el ectrical - engi neering technol ogy.

They will graduate with an associate's
degree, and then one of our MACNY corporations wll
provide themwith a job in the
40, 000-t 0- 60, 000-dol I ar range when they conpl ete
hi gh school

So, we are receiving some support.

However, the cost is huge of inplenmentation
of APPR, and of the Commobn Core, and we're using our
al ready-di m ni shing scarce resources.

As Kevin Ahern nentioned, we've |ost

25 percent of our staff.
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And | just want to give you sone nunbers
about how rmuch this costs.

In 2011, it cost the district 1.2 mllion to
roll out the Common Core, and another 2 mllion in

t he design and inpl enentati on of APPR

Last year, we spent $9 mllion on Common Core
and 6 mllion on APPR inpl enentation.
That's $15 mllion in one year alone.

These figures include costs related to
devel opnent of materials aligned to the Common Core,
purchase of materials aligned to the Common Cor e,
devel opnent and purchase of new assessnents to
nmeasure student grow h, APPR data systens, and
pr of essi onal - devel opnent requi renments for our
t eachers.

We believe elimnating the gap-elimnation
adj ustnent woul d yield about $8 million per year for
Syracuse.

And that is a specific exanple of a way you
can help us, so that we can continue to inplenent
t he Ref orm Agenda wi t hout | aying off additional
staff.

| also want to stress that we have to ensure
there's not an overreliance on the standardized

testing.
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Even as standardi zed assessnments give us
vital information to nmeasure gaps in student
| earni ng, we have to ensure there's not this
overreliance.

Yes, achievenent data and grow h data based
on state assessnments are inportant indicators of
per formance, but they are not meani ngful when
considered -- they are nost meani ngful when
consi dered al ongsi de ot her neasures.

And | speak specifically about the inpact on
our English-1language | earners, special -education
st udent s.

We have 1600 English-Ianguage | earners,
2100 refugee students, nany who cone to the
United States, and Syracuse, with little or no
formal schooling.

El ements of the state accountability systens
that rely on proficiency, at one point in tine,
wi t hout considering the trajectory, can penalize
school districts and individual schools that serve
| arge groups of refugee students.

And this is problematic for us.

And we continue to have an influx of these
students. Since July 1st, | have enrolled

400 refugee students into the district.
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As you know, the State funding formula is
frozen, and I'mnot receiving State aid for
addi tional students in the Syracuse City School
District.

| think we al so nmust provide financial and
| egi sl ative support for initiatives that provide
heal th and soci al -enoti onal supports for students
living in poverty.

This includes funding for the Say Yes nodel .

W are the first Say Yes district in the
nati on.

We have nental -health clinics in twenty-one
of our school s.

W' ve school - based health centers.

We have social workers and counsel ors, but,
we' ve had to cut sone of those social workers and
sone of those counsel ors when our students need them
desperately.

You heard Senat or DeFranci sco speak to the
di sci pline -- high-discipline, out-of-school
suspension rates in the district.

They are unaccept abl e out - of - school
suspension rates, but we could do nore to support
t hese students if they had support services.

Say Yes provides Last Dollar tuition
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scholarships to all of our students, but we have to
get themto the point where they will graduate and
be successful in college.

Wt hout support systens, like Say Yes to
Education, it makes our job in Syracuse even nore
difficult, so | ask that you support that.

The Say Yes initiative, our strategic plan,
and the Regents Reform Agenda represent a |long-term
col lective investnment in their students, and their
future.

And | have no doubt that we can succeed with
the Reform Agenda, if given -- if we have the will,
the focus on instruction, and a fair funding system

Thank you.

SENATOR FLANAGAN: Thank you, Superi ntendent.

Senat or Val esky.

SENATOR VALESKY: Thank you,

Superi nt endent Contreras.

| just have one question, and you sort of
addressed it near the end of your renmarks, but
| wanted to revisit it for a nonent.

Before | do that, though, I just -- you know,
particularly in light of the assessnent grades, and
in this school district, and the attention to those

scores, | think it is inportant to renmenber, and to
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highlight, as | know you do all the tine, the
success stories fromyour school district.

And I, along with you, had the opportunity to
wel come the President of the United States to one of
your high school s, Henni nger Hi gh School, about a
nont h ago, or so.

And, the young nman, his nane was
Emlio Otiz [ph.], | think --

SHARON CONTRERAS:  Yes.

SENATCOR VALESKY: -- who attends
Corcoran High School, was just incredibly inpressive
in his introduction of the President.

And | think that we all need to cel ebrate
t hose success stories nore than we do, and nore
often than we do.

So | want you to know how i npressed | was
with his presentation.

SHARON CONTRERAS: Thank you.

SENATOR VALESKY: And, yours, in getting that
hi gh school ready, and under that challenge that the
secret service | know presented.

My question has to do with Say Yes, and
| know the Say Yes program predates you in your term
here, and it al so predates the Regents Reform

Agenda.
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So, to what degree has having the Say Yes
programin effect here, uhm hel ped ease the
transition through adoption of the Comon Core and
the entire Reform Agenda?

And, to whatever degree that m ght be, is
that a nodel that -- understanding that's not a
government nodel -- but, is that a nodel that can be
replicated in other areas, that would be hel pful ?

SHARON CONTRERAS: | think so.

There are four elenments of the Say Yes nodel .

There are the health supports;
soci al -enoti onal supports; financial supports, which
is the tuition scholarship; and academ c supports.

| think what is posing a problemis, while
Say Yes to Education is very well aligned to the
Regent s Ref orm Agenda, you end up maki ng deci sions
that you shoul dn't have to make about what to
support.

So, we have elimnated sone of the
soci al workers and counselors, when that's an
el enent we need to actually inplenment the
Regents Reform Agenda, in ternms of providing
adequat e acadeni ¢ supports, because, w thout those
wr ap- around ki nds of supports, it's difficult for

teachers to really deal with the academ c needs of
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our students.

So, | think that Say Yes to Education is a
great nodel for reform and | think it aligns well
with the Regents Reform Agenda.

SENATOR VALESKY: Thank you.

SENATCOR FLANAGAN:  Senat or Seward.

SENATOR SEWARD: Yes, very briefly,

Madam Superi nt endent .

| had -- | was struck by your conment that --
inthe -- | think in some of the failing schools
that you may have here, or -- | assunme that was

based on test scores? These high-stakes tests?

SHARON CONTRERAS: The priority school s,
and -- priority school s yes.

SENATOR SEWARD: "Priority," that's what you
call them yes.

| shouldn't call them"failing schools."

But, in any event, you said one of the steps
that were taken, was to find an extra hour of
instruction tinme per day.

And -- which seens anbitious to nme, because
one of the -- | know one of the things | hear about,
particularly with the Conmon Core, that there's so
much to cover in a short tine -- period of tine,

that it's really janmed in the day -- the schoo
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day.

How did you fine an extra hour of instruction
time?

Did sonmething el se have to give --

SHARON CONTRERAS: The teachers --

SENATOR SEWARD: -- in order for you to
acconplish that?

SHARON CONTRERAS: You're asking ne how do we
use that time? O how are --

SENATOR SEWARD: How did you find an extra
hour ?

SHARON CONTRERAS: Ch, how did we find the
extra hour?

SENATOR SEWARD: Did anything el se have to go
in order to acconplish that?

SHARON CONTRERAS: Well, it was -- no.

It was actually mandated, as part of the
t ur nar ound- school nodel

And we negotiated, and sat down with STA, and
we figured out where that extra hour woul d be placed
during the day.

However, the schools have a governance nodel,
where they can choose to extend the school year.

They have 20 percent additional tinme. O,

additional time, and that anpbunts to about
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20 percent over what they currently have.

And those schools are allowed to determ ne
how t hey use that tine, and when they use it.

So, next year, there may be schools that say,
W want the same school day that we had | ast year,
but we want to extend the school year and offer
year - round school i ng.

They are able to do that in this nodel

But, the additional tine is being utilized to
provi de differentiated supports for students.

And we're also able nowto really focus on
sci ence and social studies, which was being |eft out
previ ously because of a short school day.

W realize that, eventually, nost of the
schools will have a | onger school day, because every
single school in the Syracuse Gty School District
is a priority or focus school.

And we're working with the National Center on
Time and Learning, to provide technical assistance
to every school in howthey will find that tinme and
use that tine.

In addition to that hour, every teacher has
an additional half hour per day of common pl anning
time, giving thema full hour of comron pl anni ng

tine.
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SENATCOR FLANAGAN:  Senat or DeFranci sco.

SENATOR DeFRANCI SCO  Is that -- actually,
there's nore hours in a day that are in the school
day at those schools right now?

SHARON CONTRERAS:  Yes.

SENATCOR DeFRANCI SCO.  And is there a -- is
there are correspondi ng change in salaries as a
result of that?

SHARON CONTRERAS: The teachers receive a
$6, 000 stipend that is funded through that
$31 1/2 mllion grant.

SENATOR DeFRANCI SCO kay, so the State is
providing the funds for this additional nandate?

SHARON CONTRERAS: Yes, they have.

SENATOR DeFRANCI SCO.  Ckay.

Lastly, | just want to clear up about the
Say Yes program

| support it; have supported it fromthe
begi nni ng.

My point sinply is this:

There are nmany people in every one of our
districts, including mne, and Syracuse is part of
my district, that parents say to ne, Wiat aml;
somet hing wong with ne?

|"mnot very rich, and 1'd like nmy coll ege
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tuition paid for, too.

So it seens, at the very mninum these
students shoul d be coll ege-proficient -- that have a
condition should be, for a free coll ege education,
that they be prepared for coll ege and not have to
have renedi ation

That's nmy only point.

And -- because the program-- it's a good
concept .

| understand Buffalo is consider -- they're
considering doing it in Buffalo.

That's great.

But, for that enornous, enornous benefit,

t here should be a correspondi ng responsibility, so
it's fair to other districts that don't have it.

That's all | wanted to point out.

SENATOR FLANAGAN. Senator Tkaczyk.

SENATOR TKACZYK: Thank you.

| wanted to ask you about the funding.

You nentioned, in 2011, you spent
1.2 mllion, and 2 mllion, on Common Core, and
APPR.

And, today, it's to the tune of 9 mllion,
and 6 m|lion.

Are -- is that anmount of noney going to be --
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continue to grow?

Is this -- are you -- is that the |leve
you're going to be expected to cover every year?

Kind of, what -- could you explain, is this a
growi ng thing?

And what -- did you get any noney fromthe
750 mllion that the State got fromthe Race To The
Top grant to cover that?

SHARON CONTRERAS: We did receive Race To The
Top funds.

We used the entitlenent.

We used the general fund.

| don't expect it will cost this much every
year, but teachers are going to need professional
devel opnent for sone tine.

The cost of devel opi ng assessnments is
ast ronom cal

The cost of purchasing assessnments is
ast ronom cal

So, we have to find better ways to do this.

Because, even when we devel op the assessnents
on our own, you still have to pay the teachers for
their tine.

There's printing costs.

| think we had over 200 assessnents for SLOGs.
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And | do want to just clarify one thing:

The | ocal piece of APPR, you don't have to
use all of those assessnents.

We chose to do that, because we didn't have
enough time to devel op sonething that was nore
progressive, and that teachers would have felt was
nor e neani ngful .

So, you can devel op performance tasks, you
can use portfolios. W sinply ran out of tineg,
based on the State's deadline.

So, | just wanted to be clear, you don't have
to use that many assessnents.

We're doing that, because it was the quickest
way to conply with the State requirenent.

SENATOR TKACZYK: And just going forward,
what do you -- what is the nost pressing thing,
resource?

O, could you identify things that you need
to make this a successful process?

Is it tine? Is it noney?

Is it -- what is it going to -- fromyour
per spective, gonna nmake it -- continue to inprove,
and get to where we're getting nore kids ready for
col |l ege and careers?

SHARON CONTRERAS: | think that, obviously,
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we do need funding to nake certain that we can
continue this, but tinme to do this in a way that
teachers -- so that teachers and adm nistrators
believe this is a credible system

It's not just time in the devel oprent.

It's time to conmunicate to our famlies,
who, all of a sudden, their students are taking a
| ot nore assessnents. They don't necessarily
understand all the conponents.

Many peopl e get confused with Common Core and
APPR.  When I'mtalking to them they're not quite
sure what their issue is, but they know t hey have an
i ssue.

So | think if we had a little nore tine, we
could have rolled this out nore effectively.

However, | have to say, that | understand the
sense of urgency when you | ook at the nunber of
students who are going to college, not prepared; or
when you sit at a business roundtable, and your
| ocal businesses and corporations tell you how
under prepared students are for the workforce.

So -- but there still has to be a bal ance so
that we can do this well and have a credi ble system

SENATOR FLANAGAN:.  Superi ntendent, you knew

| was going to ask you one questi on:
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So on that scale of 1 to 10, no pressure,
there's a drumroll in the background, but there's
no pressure?

SHARON CONTRERAS: The conmuni cation with
St at e Educati on Departnent ?

| s that the question?

Ckay.

| al ways have access, because of the
Big Five, NYSCSS, with the Conm ssioner, and the
deputy comm ssioners, assistant comm ssioners.

But SED is a vast, vast organi zation, and the
| evel of conmunication is not consistent throughout
t he organi zati on.

So, if | have to, | can reach the
Comm ssi oner and they always |isten to our concerns.
They don't always agree with what we're sayi ng.

But | do feel | can, at any tinme, get themto
the tabl e, because of the Big Five, NYSCSS, and just
because they have a relationship with us, and they
sit and try to resol ve issues.

But that is not consistent throughout the
St at e Educati on Depart nent.

SENATOR FLANAGAN:. That was good.

[ Laught er. ]
SENATOR FLANAGAN:. However, 1 (indicating)
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10.

SHARON CONTRERAS: | don't know how to answer
that. |'msorry.

But | feel like | have very good

comuni cationing [sic] and great access to the
| eadershi p at SED

SENATOR FLANAGAN: Yeah, but, frankly, part
of the reason I'masking is, by virtue of the fact
that | Chair the Conmttee, | nean, | have excellent
access to the departnment, the Departnent -- and so
do ny col |l eagues, just as being elected officials,
but, I"'mtrying to, you know, glean fromthe people
who are here, and a lot of stuff we get in terns of
e-mai |l s, what that |evel of comunication is.

| certainly have great respect for what you
do, and I"'mnot trying to put you on the spot, but
| will also underscore that, we're the only ones
havi ng heari ngs.

SED s not having hearings. The Regents are
not havi ng hearings. The Governor's not having
heari ngs. The Assenbly's not having heari ngs.

We're doing this so people can |ay out what
their wishes are, what their desires are, and what
their concerns are.

But, Say Yes, Mary Ann is excellent.
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| really like working with her. | felt | |earned
quite a bit from her.

| do have one ot her quick question.

SHARON CONTRERAS:  Yes.

SENATOR FLANAGAN: As a superintendent, the
upcom ng Regents, | believe that this is where, kind
of , the rubber neets the road.

The ELA exans, and everything, 3 through 8,
it's not that they are insignificant, because they
are; however, now we're tal king about graduati on,
and now we're tal king about coll ege.

My concern is, that the Regents having ful
i mpl enentati on of Conmon Core for this upcom ng
year, or, this year that we're in, that has a
potential to be highly problenmatic.

Because, if there's a 30 percent drop in the
scores now, what's going to happen when a kid, who
probably woul d have gotten, like, an 85, or an 86,
gets a 71, or a 69?

Do you -- are you --

SHARON CONTRERAS: They will still graduate
with a 71.

And, to ny know edge, the universities do not
use the Regents in any way, and | think that's

somet hi ng that Comm ssioner King is working on.
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| think you would see better results on the
Regents if they were actually used by higher
education in a nmeani ngful way.

And they are not.

| nstead of students having to take placenent
tests, they should be using these Regents scores in
hi gher education, to indicate which courses students
shoul d be taki ng.

So, certainly, there may be a drop, | expect
a drop, but | prefer that we have good information
about where students really are.

The parents deserve that, and the students
deserve that.

But | think we need to work nore diligently
to ensure that those Regents are used by higher
educati on.

SENATOR FLANAGAN: Thank you very much

Appreciate it.

SHARON CONTRERAS: Thank you.

SENATCOR FLANAGAN: Next we have,

M chael Cohen, president of Achieve.

And | want to reiterate for everyone who has
had the patience to stay with us and continue to
listen, that all the witten testinony is online.

Everything we get will go up online.
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And, this is being |ive-streamed, so, for
those who are sticking it out, there are people who
are here listening to you directly, and indirectly,
and we appreciate your patience.

M. Cohen.

M CHAEL COHEN:. Senator, thank you very much
for the opportunity to testify before you this
af t ernoon.

Let nme tell you a little bit about nyself,
and about Achieve, before | junp into the substance
of ny remarks.

First of all, you should know, I am a product
of the New York City public schools, and the SUNY
system here in New York State.

| grew up in Brooklyn.

Went to SUNY Bi nghanton; nmet ny wife from
A ens Falls there.

And, | have famly el sewhere in the state.

| took -- when | was in high school, which
was a long, long tinme ago, | took Regents exans,
| earned a Regents diplom, and | got a Regents
schol ar shi p.

Throughout that time, neither | nor anyone in
my famly knew what a "Regents" was, except, the

name of the tests that we took and the diplona that
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we got.

It wasn't until rmuch later in ny professional
career that | understood there's actually a
governi ng body with that nane.

Keep that in mnd when you rai se concerns
about the ability of State Ed Departnent to
conmuni cat e.

Ri ght ?

It is a challenge. 1It's not a brand new one.

| graduated in 1968, so it was a while ago
that we participated in all of this without fully
under st andi ng what the State was up to.

"1l come back to that point nore
substantively in a few nonents.

Achi eve is a bipartisan non-profit
or gani zati on, independent.

We are governed by governors and busi ness
| eaders.

And, we were founded in 1996, basically, to
hel p states with standards-based reform

Even before the Common Core were devel oped,
we had worked with nore than half of the states to
improve their math and literacy standards so that
they reflected coll ege- and career-readi ness.

We actually did research, that cane out in
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2004, that identified the skills that were needed in
order to succeed in post-secondary educati on,
i ncl udi ng career training prograns.

And we al so deternined, by the way, that
al nrost no state required students to denonstrate
those skills, or even to take courses that had a
chance of teaching those skills, in order to earn a
hi gh school di pl ona.

So we've been working for a decade with
states to close this expectations' gap between what
students needs to know in order to succeed, and what
they need to denonstrate in order to earn a
hi gh school

We've got to bring that [indicates], the
expectations and the requirenments cl oser together
than they have -- than they are now, and have been
for a long tine.

We worked with the National CGovernors
Associ ation and the Council of Chief State School
Oficers to help states devel op the Conmon Core
state standards, so we've been in the mddle of the
devel opnent .

We have been working with states to support
their inplenmentation, including a network of about

20 states that are using a tool that New York State
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hel ped devel op, to evaluate the alignnment and
quality of instructional materials.

W' ve been hel ping 20 states use that sane
rubric in order to | ook at their own instructional
materi al s.

It suggests the power of collaboration in
common, that states can use the sane tool to | ook at
guality, even though they devel oped their own
curriculumand instructional material s.

And New York's been a key player in that.

We are also helping a slightly different
group of 20 states devel op the PARCC assessnents
that Commi ssioner King referred to in his testinony.

These are next-generation tests based on the
Common Core in math and ELA, right, that | will talk
about a bit, because they hel p address sonme of the
i ssues that you've been debating here with regard to
the role of assessments.

So | want to spend a couple of mnutes
telling you about that.

But, overall, what | bring to this hearing is
a national perspective on Common Core
i mpl enentation, and | want to just put the comrents
and di scussion that you' ve been having here in a

nati onal context.
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First thing to keep in mnd, as people have
poi nted out, 45 states have adopted the Conmon Core.

50 states are working to devel op col |l ege- and
career-ready policies, right, that, basically,
overhaul the m ssion of the K-to-12 system so that
its purpose, right, it's reason for existence, is to
prepare all of the students for post-secondary
success.

When | went to high school, right, the
m ssion of the K-to-12 systemwas to prepare about a
guarter of us for post-secondary success, and the
rest could find their way in the workplace, on their
own, w thout ruch difficulty.

Now we're in an economny where, virtually, al
of the jobs that pay well and have advancenent
potential require sone kind of post-secondary
educati on.

It could be a 4-year college, it could be
2-year college, could be technical-training program
that | eads to an industry-recogni zed credential, but
our research has showed, that to succeed in any of
those prograns is, literally, a conmon core of
guantitative and literacy skills that are necessary
for all students to acquire when they | eave

hi gh school
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And that's the prem se of Conmon Core state
standards, is that there really are conmon
expectations for success in college and career, at
| east in those core subject areas.

Al of the states that are pursuing this
agenda, whether with Conmon Core or wthout, are
experienci ng some of the sane tensions that you' ve
heard surfaced here in this hearing:

The tension between the urgency to inprove
achi evement ;

The costs, there are such high renediation
rates;

There are sone of these signals from
enpl oyers, that students are graduating from
hi gh school poorly prepared, academ cally, for
what's needed in the workpl ace;

Signals fromcollege faculty, that even
students who are in credit-bearing courses |ack --
that many of themlack the skills they need do real
col | ege-1 evel work

So the environnent is providing all kinds of
signals that we need to i nprove the preparation of
young people as they cone out of college, many of
them to rmuch higher |evels than they are now.

Real sense of urgency behind that.
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And at the sane tinme, this is really
conplicated work to do.

The standards, as you've heard ot her people
describe, call for fundanmental shifts in
i nstructional practices for many teachers.

Sonme have been teaching this way for a | ong
time, but for many, this really requires pretty
fundament al changes in what they teach, and how t hey
teach, and in particular, how they teach the nobst
di sadvant aged students.

Those changes don't occur overnight.

So |'ve heard a debate here about, just how
fast should inplenentation proceed here? how fast
shoul d assessnment proceed?

You're not the only state that is westling
with it, and I"'mnot going to tell you exactly what
t he answer ought to be.

| think you' ve got to find that here in the
state, but I'mtelling you, you're not alone in
westling with this, and the struggles that you're
facing are being faced el sewhere as wel |l .

Wth regard to the inplenentation of the
Conmmon Core thenselves and the State's role, a
couple of things, froma national perspective, and

['ll be brief in this:
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First, it's worth keeping in mnd, as you've
heard froma | ot of people, inplenentation of the
Common Core is both a state responsibility and a
locally responsibility.

Local districts, local |eadership, matters a
ot in the pace and effectiveness of inplenentation.

Conpared to other states, the effort that
New York State is making is probably the nost
robust -- robust and aggressive of any state in the
country.

Al'l over the country people are | ooking at
t he EngageNY website, to | ook at the curricul um
materials, the instructional tools, the assessnent
tools, the professional-devel opment tools, the basic
comuni cations tools for tal king about the
Common Cor e.

Ri ght ?

Bar none, New York State is ahead of the rest
of the states on that.

That doesn't nean it |eads to even,
consistent, rapid inplenentation at the |ocal |evel,
but in terms of what states typically do, the effort
here in New York far surpasses what states have done
before, right, and it surpasses what al nost any

state is doi ng now.
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That's particularly with regard to, if you
will, the technical work or the substantive work.
You know, instructional nodules,
pr of essi onal - devel opnent materials, and the I|ike.

That's different fromthe comunications and
coalition building that has to go along with
i mpl enent ati on.

It's different fromthe cultural change that
needs to occur, that has to go along with
i mpl enent ati on.

And here's a place, where, as | listened to
the testinony you' ve been hearing, sonething
occurred to ne that | had not thought about before
| got here.

We are working with many states around the
country, and with foundations that are supporting
these efforts, to support third -- independent
third-party coalitions, typically involving the
busi ness community, the education conmunity,
hi gher education, and parents.

Ri ght ?

Those partners have to play a critical role
in building support for inplenentation, in
sustaining the efforts, and providing a trusted

pl ace where the tensions that you' re working through
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here around pace and tim ng and noney, and the |ike,
can be worked out.

Ri ght ?

Foundations are | ooking to support that work
in states around the country, and there are sone
real |y outstandi ng exanpl es of those kinds of
coalitions.

TN- SCORE, is one exanpl e.

AdvancED Il 1linois, is another.

| could go on

The point | want to nmake is, they' re having a
very hard time finding, right, that kind of
third-party coalition right here in New York

You are m ssing that.

You don't have a place -- as best as | can
tell, or anyone el se | ooking fromoutside the state,
you don't have a place that brings people together,
to work on these tough issues from across sectors
with the shared commtnment to a successfu
i mpl enent ati on.

I nstead what |'m seeing is, disparate
efforts, right, lots of pockets of advocacy of one
ki nd or anot her.

That's not a recipe for sustained reform

The states historically that have undertaken
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anmbi ti ous reforns.

| " m thinking now back to the '80s, right,
in the wake of "A Nation At Risk."

South Carolina had one of the nost ambitious
reforns.

Ri ght ?

Then- Gover nor, subsequently, Secretary of
Education, Dick Riley created a business-education
partnership that brought all those parties together,
had some oversight responsibilities for reform not
in a formal governance way, but in the matter of,
kind of, paying attention to how inpl enentation was
going, and trying to keep the effort sustained for a
decade. And they succeeded at that, despite changes
in the governor's office, despite changes in party
control of the governor's office and the
| egi sl ature.

O her states have done the sane thing.

| don't see that kind of infrastructure here
in the state, so |I'd suggest that's sonething that
you might want to give sone thought to.

Another topic | want to tal k about, quickly:
assessment .

You heard the Conm ssioner talk about the new

Common Core assessnents, you've heard | ots of people
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tal k about that, and the results that you' ve gotten.

Those are not surprising, by the way, that
the proficiency | evels went down very much, and it
is largely a sign of the increased rigor of the
standards that they' re neasuring and the tests
t hensel ves.

| want to just take a minute to tell you
about the PARCC assessnents.

Those are conmng froma network of 20 states,
i ncl udi ng New York State.

The states are in charge of the assessnents,
Achi eve facilitates the process.

Ri ght ?

There are sone things about those assessnents
t hat represent advances of what's going on now, that
| want to bring to your attention.

First of all, a high |level of transparency,
right, in the design of the test, in the
specifications for the test.

You' ve had a di scussion about this.

There will be a significant nunber of itens
that are rel eased every year so people can see
exactly what the test |ooks like.

| haven't determ ne quite the nunber of itens

yet, but it will be a substantial portion, so that
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will be readily apparent.

Conparability; right?

These tests are designed so that the
20 states that participate, if they continue to,
will be giving the same test.

We'l|l able to conpare results across states.

You could tell New York State naking nore
rapid gains, larger gains, than other states; or are
you sl ower than everyone el se?

You have no way of know ng that now.

You woul d as part of a consortium of states
devel opi ng the sanme test.

These tests were devel oped -- nany people are
concerned that testing prograns in states now drive
instruction: what's tested, what gets taught -- is
what gets taught.

And that creates a fair anount of pressure,
and can distort the instructional program

The PARCC tests were deliberately created,
are being deliberately created, so that we started
wi th the standards.

W started with -- you heard people talk
about the instructional shifts, the kinds of
instruction that are needed.

And the question for the test devel opers and
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the states that are working on this, is: Wat does
the test need to look like so that it will support
t hose changes rather than drive a different kind of
i nstruction?

So as just one exanple:

On the PARCC tests, there will be sone tine
set aside for reading the kind of conplex
informational text that are called for by the
standards, by perhaps reading two for three pieces
on the same topic, and witing several essays around
them just as you would do in a good instructional
unit.

Ri ght ?

The tests are designed to mrror what good
i nstruction would be, rather than supplant good
instruction with teaching to the test.

That, it's a big change in how testing would
be done.

One other thing I want to nmention, these
tests are about coll ege- and career-readi ness.

A previous witness tal ked about how nice it
woul d be if post-secondary institutions actually
paid attention to the results on the Regents exams
and used those to indicate whether students are

ready for credit-bearing work or not.
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That's exactly what the PARCC assessnents are
designed to do.

And, the post-secondary systens in every one
of the participating states is at the table, hel ping
determ ne the content of the tests; review ng the
tests design and test itens; will be involved in
setting the cut scores, the standards on the test,
so that they can be confident, that if a student
reaches that level, they can tell themthat they
will -- they can tell that student that they won't
have to take another placenent test when they get to
college. They will be ready to do credit-bearing
wor K.

Al ternatively, for students who don't do
well, they can be told, that, You're only in the
11t h grade now. You've got another year of
hi gh school. Here's what you need to do to fill in
the skill gaps.

So, that's just an overview, right, of new
work that's underway on assessnents that New York
can take advantage of in the next several years.

And | know there's a discussion with the
Conmi ssi oner and the State Board about whet her
that's an opportunity to take advantage of.

| want to close with one other suggestion,
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based on what |1've heard: a | ot of concern about
over-testing in the state.

One thing that we are -- that we have
hi storically done in education, and we're seeing in
other states, is newtests get layered on old -- on
top of existing tests.

Sonme of the tests nmay be replaced, but nost
di stricts have benchmark tests, diaghostic tests,
guarterly tests.

It would be worth thinking about what an
audit of testing in the state would | ook IiKke.

What are all the tests that kids need to take
every grade?

Who uses them for, what purpose?

Li ke, can any of them be replaced or nerely
el i m nat ed?

My guess is, you' d find a way to alleviate
sonme of the concerns about testing, sinply by
finding out what's going on, and what can be changed
in that space.

So on that note, | will stop, and | will take
your questions for as long as you want to ask them

Thank you.




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

245

SENATOR FLANAGAN. M chael, | checked with ny
col | eagues, and nobody has any questi ons.

Senat or DeFranci sco does have to | eave.

But | just wanted to ask you --

SENATOR DeFRANCI SCO  The | ack of questions
has nothing to do with the quality of the
present ati on.

It has to do with the hour of the day.

M CHAEL COHEN:. [|'Ill accept that.

SENATCR DeFRANCI SCO.  And | have to | eave,
because | made another conmmitnent at this tine.

| have the testinony of everyone el se, and

| will read themif you haven't testified yet.
That's all | wanted to nmention
Thank you.

M CHAEL COHEN:. Thank you for that conment.

SENATOR FLANAGAN: So, one question.

M CHAEL COHEN:  Yes.

SENATOR FLANAGAN:. One question, because
| would say, and |I'm by no nmeans uni que, we have
groups of people, in different parts of the state,
say that: Comon Core is horrific. This is the
wong way to go. People should be opting out. This
is a perversion of our whole system of education

across the country. That this is a federalization
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of educati on.

Part of my response is, whether you like
Common Core is different fromthe question as to
whet her or not it's a nandate.

It is not -- do you agree with me that it is
not a federal nandate?

M CHAEL COHEN: | am absolutely certain it is
not a federal nandate.

It was devel oped by st ates.

The only role the federal governnent played
was, after the tests were -- | nean, after the
st andards were devel oped, they provided incentives
t hrough Race To The Top for states to adopt them

| will tell you that's not the only tinme the
federal governnment, right, has given states noney
around standards or assessnents.

In fact, if you go back to 1990,

t hen- Secretary Lamar Al exander and the
Bush Adm ni stration gave states funds -- every state
funds to develop their own standards.

Since then, the Title | program has required
states to have standards, required states to have
tests.

From 1994 t hrough 2001, when No Child Left

Behi nd was passed, and it was extended, the federal
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government has provided noney to every state to
devel op standards and tests since 1990.

The Common Core standards are the only state
standards, since 1990, that have been devel oped
wi t hout federal funds.

It is precisely the opposite of a federal
mandate or a federal takeover, despite what others
m ght tell you.

SENATCR FLANAGAN: | have al so heard, as
somewhat of a parallel to that, that, Well, because
the Race To The Top noney was tied to this, it is a
f ederal nandate.

It is ny understanding that the Race To The
Top speaks to the adoption of standards.

It doesn't speak to, it has to be Colum A or
Colum B; but, rather, to the sort of generic
approach, that you have to have a set of standards
t hat woul d be approved by your education departnent.

M CHAEL COHEN: So, uhm it's a little bit
nore than that.

Ri ght ?

The Race To The Top grant program gave states
that applied sone extra points -- maybe a dozen out
of 400 possible points in the review of

applications -- if they adopted standards, | forget
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exactly how they word it, but the gist of it is was,
i f you adopted col |l ege- and career-ready standards
that a | ot of other states have adopted as well.

SENATOR FLANAGAN: kay.

M CHAEL COHEN:. That really spoke to
Common Cor e.

But it's significant, | think, that maybe a
dozen states that have gotten Comon Core grants.

There are 45 states that adopted the
standards. They woul d have adopted it with or
wi t hout Race To The Top.

They m ght not have adopted as quickly as
t hey did, because they had to get grant applications
in, but this was a state-led effort. And, states --
you know, states, with or without Race To The Top
noney, have adopted the standards.

SENATOR FLANAGAN: Yeah, and I -- I'Il close
by just saying, thank you, and | appreciate your
t esti nony.

And this is one of the values of having the

witten testinony submtted, because | think we

will -- your witten comments and your spoken
cormments will engender probably other conments and
e-mail s that everyone will get a chance to see.

So thank you for your tinme.
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M CHAEL COHEN: You're wel cone.

Thank you for the opportunity to speak.

| f any of the questions that mny testinony
engenders are actually relevant, that you'd like ny
answers to, | would be happy to respond.

SENATOR FLANAGAN: Trust ne, if we don't
know, we'll call you

M CHAEL COHEN. Good. Thank you.

SENATOR FLANAGAN:. Thank you.

Ckay, now we have: Jim Viola, and our
adm ni strators, Paul Gasparini, Tinothy Heller,
Russel | Ki ssinger, and Maureen Patterson.

Do you all feel like you' ve been waiting
outside the principal's office all day?

MAUREEN PATTERSON:. Yes, but it's okay.

JAMES VI OLA: (Good afternoon,

Senat or Fl anagan, and honorabl e nmenbers of the
Senat e Education Conmttee.

Thank you for holding this hearing today, for
your stami na, and in answering questions, and
stayi ng engaged the entire tinme.

It's our pleasure to present sonme testinony
to you, and we want to thank you for inviting us to
present testinony on the behalf of the

School Adm nistrators Associ ati on of New York
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| brought with nme four school adm nistrators
fromfour different school districts, so you would
have the opportunity to ask on-the-ground, nore
granul ar kinds of questions about, Howis this
pl ayi ng out ?

That's why | have Russ Kissinger from
Mount Mar kham Hi gh School ; | have Paul Gasparini
fromJamesville-Dewitt H gh School; | have
Maur een Patterson from Liverpool School District;
and | also have Tinothy Heller fromthe
Groten El enentary School .

Now, down to the brass tacks:

In terms of costs and revenues, it's
i mportant to remenber that school districts were
asked to sign on to the Race To The Top program
wi t hout ever having seen the application, wthout
knowi ng what their allocation was going to be,
wi t hout knowi ng what the costs were going to be, for
i mpl enent ati on.

Each one of the reforns in Race To The Top
i ncl udes significant additional costs for school
districts, costs that school districts could not
have pl anned for.

These things were put in place at the sane

time that there were fiduciary controls put in place
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at the state level; things |ike property-tax cuts,
debt-elimnation adjustnents, and the flat funding
of the foundation-aid fornul a.

These kinds of things greatly affect school
districts' ability to conply and effectively phase
in these educational reforns that we're tal king
about here today.

They're acutely felt by small rural school
di stricts throughout the state.

They also -- what they do is, they entrench
and they sonmewhat exacerbate the gap in educational
opportunities from school district to school
district.

Ri ght now, there are school districts, sone
school districts in New York State, saying, How do
we identify and plan for every student that needs
acadenmi c intervention services, to get those
services?

There are other school districts on the other
side of the continuumthat are saying, W don't have
the resources to provide AISto every kid we're
mandated to provi de these services to.

Some school districts are planning right now
to provide bifurcated high school prograns for

Engl i sh and mat hematics, so students will be
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prepared to take two types of Regents exam nations
at the end of the 13-14 school year.

Some school districts are saying, W have
resources for one roof. That's what we're going to
be doi ng.

In terns of college- and career-readi ness,
that is actually the basis and the goal of the
education refornms that we're tal king about.

We first started hearing about this in 2010.

And it's interesting that, as of today, |'ve
never really seen an operational definition of what
"col | ege- and career-readi ness" is.

It's | oosely understood by many people, and
we would submit, it's a concept that needs sone
r ewor ki ng.

It is counterintuitive to us, that there
woul d be one threshold for students to successfully
transition from high school to a college program
regardl ess of the college programthey're interested
in.

It's counterintuitive to us, that there is
one threshold for students to successfully
transition from high school to career.

And the idea that 35 percent of students are

graduating from high school college- and
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career-ready does not match up to our reality.

We think that the basis upon which that was
cal cul ated is erroneous and shoul d be reexam ned.

Goi ng one step further, to tell you the
truth, we enpathize with the concerns that you
rai sed earlier.

As we go through this transition for
hi gh school students, we are concerned that, as we
go through the transition, that, neverm nd
successful transition to college; that the high
school graduation rate will go down, that the
hi gh school dropout rate will go up.

And we're al so concerned, as we go through
the transition tinme, howw |l New York State's
hi gh school graduates conpete agai nst graduates from
ot her states that have not so quickly phased in
t heir Conmon Core assessnents at the high school
| evel when they're conpeting for acceptance in the
hi ghly conpetitive coll eges?

We support the transition to the higher, the
nore rigorous Common Core standards, but you've got
to keep in mnd that this is a multi-faceted
process.

Beyond the adoption of standards, there's the

devel opnent or the adoption of curricul um
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Then there's the purchase or adoption of
instructional materials.

Then there's the transition to Cormon Core
pedagogy.

And then there's extensive professional
devel opnent and | ocal nonitoring systens that have
to be put in place to make sure that it's done with
fidelity.

Thi s has been done in a very uneven way
during the 2012-13 school year, and for good reason:
certain parts of the state were hit with
cat ast rophi c weat her events.

School districts across the state had very
di fferent personnel and financial resources to
i npl enent these refornmns.

And the State Education Departnent, as late
as August of 2012, was then rolling out curricul um
materials and instructional materials, with the
intent that they would be inplenented during that
school year, when it's too |ate.

It's too late to do that in nmany of those
school districts.

Going on fromthere, APPR, 1'Il tell you, |I'm
very proud of school adm nistrators around the

state, because they have done a yeoman's job of
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doing all of these education reforns, the APPR,
et cetera, that's been put on their plates.

75 percent of school adm nistrators that
responded to a survey said they did not receive
timely, helpful information fromthe State Education
Depart ment needed to phase in those reforns.

77 percent of the school administrators
reported that, not only did they not get any help
fromthe school districts, not only did they not get
any refinenent or adjustnment of their work
responsibilities in their school districts; in fact,
on the other side of the continuum in many cases,
assi stant principals, deans, supervisors, were
excessed, because of the financial challenges that
t hey were facing.

Nonet hel ess, the State Educati on Depart nent
fully expects that the APPR wi |l have enpl oynent
ram fications, despite the fact that it was phased
inin a faulty sort of way.

For exanple, their chief architect of the
state of the APPR, or, the State Assessnent System
Kristen Hull [ph.], on March 11th did a detailed
presentation to the Board of Regents and SED
| eadership, explaining in great detail, how the

2012 and 2013 3-t0-8 results are not conparable.
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Nonet hel ess, they were conpar ed.

And then the State Education Departnent said,
That' s okay, because we're going to put in an
addi tional |ayer of conparison, and that wll make
the invalid, unreliable data, valid and reliable.

Sonme people call that "voodoo mat hematics.”

To your point about the testing, and | know
that you raised it in Long |Island, because | was
there as well, and here's the answer to your
guesti on:

Virtually every school district is doing nore
testing today than they were four years ago.

But the other part of the answer is, what is
bei ng done in one school district is different than
what's bei ng done in another school district, and
many tinmes within the same school district, what's
bei ng done for two different students at the sane
grade level nmay be different as well.

So there is no clean answer to that.

The other part of the equation is this: For
the state assessnents thensel ves, the end gane is
col | ege- and career-readi ness.

That's what it's all about.

Not Common Core alignment, because that's

just part of college- and career-readi ness.
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So the answer -- the question is, Wen have
we arrived?

Because, in 2010, the cut points were
adj ust ed.

Wiy? So that there would be alignment with
col | ege- and career-readi ness.

In 2010, the ELA scores, the proficiency rate
dr opped 24 points.

The mat hematics proficiency rate dropped
25 points.

That | asted three years, because we all know
now, in 2013, we had new tests that were aligned.

Why? For Common Core alignnment, and,
col | ege- and career-readi ness.

Again, for ELA, the proficiency rate dropped
anot her 24 points. That's 48 points altogether.

The mat hermatics proficiency rate dropped
34 points. That's 59 points altogether.

So the question is, Have we arrived?

And the answer is, | don't know

Because here's where |'mcomng from Wat's
goi ng to happen in 2014-15, when the
PARCC assessnents that you just heard about are
going to be adm ni stered?

We get different answers fromthe
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State Education Departnent as to whether those tests
must be done on conputer-based, or whether there
woul d be sone breakout in terms of doing it
paper - and- penci | and conput er - based.

But what we're saying is this: |Is that going
to be, flip over the Etch-A-Sketch, here we have a
new basel i ne agai n?

Shoul d we be expecting that student
performance is going to be declining again?

W don't know.

But here's the bigger question: Wat's going
to be happening for high school students in 14-15?

Because the reality is, we've done two
recalibrations of the 3-to-8 tests already, haven't
we?

W' ve never done a recalibration of the
Regent s exans.

Never .

And |'ve heard stories about students, just
2013, m ddl e-school students who successfully
conpl eted the Regents exam nation in mathematics,
but didn't pass the Commobn Core test in nmathematics,
for eighth grade.

What's going to happen when these tests are

done for students, in terns of graduation rates, in
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ternms of post-secondary-educati on opportunities,
et cetera?

| want to share one thing with you: There is
an alternative.

There's an alternative nodel, and you know
who's doing it? The State Education Departnent.

Because, during the current school year, in
January 2014, there will be a new test adm nistered.
The test was actually devel oped by CTB/ McG aw Hi | |
for the high school equival ency program

The test is called the "Test Assessing
Secondary Conpl etion."

There's a three-year contract with
CTBf MG awH ||, so that during, over a three-year
period, those tests will evolve to becone
Common Core-al i gned, because there is no capacity
right now to admnistrator all those tests based on
conput ers.

The full expectation is 100 percent of those
tests will start off being adm nistered,
penci | -and- paper, and will evolve as capacity
evol ves, so that they will becone conputer-based.

In closing, 1'd just like to say:

W all are interested in doing what's right
for kids.
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W want to do everything that we can to
ensure their success in post-secondary-education
opportunities that are conmensurate with their
interests and conmensurate with their abilities.

But as opposed to the State Education
Departnment notto of, "Gee, we're kind of building
this plane as we're flying it,” | would propose we
t hi nk about the Hi ppocratic oath.

"First, do no harm"

Thank you.

SENATOR FLANAGAN:. Jim it may just be ne,
but I think you and David McMahon shoul d probably
stop drink Jolt Cola in the afternoon.

[ Laught er. ]

SENATOR FLANAGAN:  Your passion is obvious,
and it's real and sincere.

So, Senator Sewar d.

SENATCR SEWARD: Yeah, Jim the next tine,
woul d you pl ease tell us how you really -- how
you're really thinking here.

But, | appreciate all of your associates
com ng; and, particularly, TimHeller from G oten,
and Russ Kissinger from Mount Markham

They conme froma certain Senate District at

t hose school s.
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W're delighted to see you

It's pretty obvious we're tal ki ng about here,
in ternms of the testinony that Jimprovided, a real
di sconnect between the principals who are really
key, you know, in the buildings throughout the
school districts, and the State Education
Depart nment .

Sonme of the communication that our Chairman
asked other wi tnesses today, | think we got the
answer, your answer, in terns of a real disconnect
bet ween SED and the buil ding principals around, at
least in the districts represented here today.

I's that --

PAUL GASPARINI: That's correct.

SENATOR SEWARD: -- fair to say?

PAUL GASPARINI: That's correct.

Senat or Seward, Paul Gasparini, from
Jamesville-Dewitt H gh School, which is a suburb
east of Syracuse here.

| wanted to just let the Senate know, and
t hen respond to sonething you asked to an earlier
Wit ness before the Commttee.

There have been -- our nath departnent chair
has been at Janesville-Dewitt Hi gh School since

1997.
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In that tine, she has overseen four different
curricul ar changes.

She started with the math; course one, course
two, course three, curriculumfor math, and noved to
Math AB; then it noved to the integrated al gebra,

i ntegrated geonetry, and Al gebra Il Trigononetry
t hat we now have; and now it's Comon Core.

So in 15 years, we've had four different
curricul um changes.

It's very difficult to assess how effective
any of them have been, when sonebody who started in
ki ndergarten, a kid has been goi ng through school,
there's been four curriculum changes for that
st udent .

That's a real concern

| really appreciated your question earlier
about the nodul es, and the concern about nodul es.

| think everybody who testified earlier today
did a very nice job, but I do take issue with sone
of the answers about that.

The problem-- you know, people say fear, or
fear of change, et cetera.

That's not it at all.

| think, Senator Flanagan, you said in an

earlier testinony, you tal ked about how inportant,
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how hi gh stakes, the Regents exans are.

Qur al gebra teachers today, "today," have no

idea, "no idea," what the test their students are
conpelled to take in June of next year |ooks |ike.

They have no idea what it |ooks |ike.

And the only reason they're hewing as closely
to the nodules as they are, is because that's the
only road path that they have, the only gui depost
that they have, to that end.

Nowher e el se, "nowhere else," in education.

And if | did that as a principal, said, Okay,
we'll just drib and drab the curriculumout, and
| won't so show you the test till the end, our board
of education woul d have ne fired.

That woul d never happen.

And | think that that's the biggest problem
now, is that our teachers are told they have to go
down this path, but they're given no direction on
where the path | eads.

And that's, for me, the biggest concern we
have with the al gebra and the nodul es right now.

SENATOR SEWARD: Just a quick foll ow up

In terms of, what's the answer here?

Is it a -- nore of a phased-in approach?

| s that what you're suggesting is the answer?
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s it --

PAUL GASPARINI: Yes, | would say that --

SENATOR SEWARD: -- we've gone too far, too
fast?

PAUL GASPARINI: -- the building of the
airplane in the air, | wuld say it in a different

way: That we're building a skyscraper, and we're
starting on the tenth fl oor.

| nmean, if you really want to have a
successfully integrated curriculumall the way up,

you start with kindergarten, and you work your way

t hr ough.
| do not know why that that is not happeni ng.
| honest to God don't.
And then you will have a very articul ated,

wel | -scaffol ded, strong infrastructure for
educati on.

Bui | di ng an education infrastructure takes

You can't just say, Here it is, and it's al
built in a year.

SENATOR SEWARD: What would you say to the --
and I'mnot disagreeing with you at all, because
| think, you know, | have concerns about too far,

too fast, nyself.
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But, what would you say -- | assune that if
the departnent is still here, they would counter and
say, Well, what about those students, first through
twelfth grade, that are going to mss out on this
nore rigorous programthat would better prepare them
for both college and career?

PAUL GASPARINI: As | say, it's changed
4 tinmes over 15 years.

TI MOTHY HELLER: They' ve al ready m ssed out.

So, in this past year's admnistration of ELA
and math, starting in third grade, the State is
assum ng that the children have had the past
t hree years of background information.

You can't backfill that in a year, so,

t hey' ve already m ssed the boat.

So now we have to play catch-up, and the
further the children are along that path, mny | ast
grade is fifth grade, so | have fifth-graders who
have m ssed those first four or five years of
foundational skills.

You can't nake that up, so they're always
goi ng to be behi nd.

And the teachers are struggling with, Ckay,
whi ch dart do | throw on the dart board to get

closest to where | need to be?
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SENATOR SEWARD: | know the hour is getting
| ate, but, M. Chairman, one nore conmment or
guestion here.

When you say "they've m ssed out,"” | hope you
don't nmean -- they may have m ssed out on that
particul ar set of goals, but not mssed out on a
good education in New York State.

TI MOTHY HELLER: No, no, you're right.

" mtal ki ng about --

SENATCR SEWARD:  You know, we don't want this
a condemni ng the great work that our public schools
do.

TI MOTHY HELLER: No, no

SENATOR SEWARD: At |east the ones I'm
famliar with in ny area.

MAUREEN PATTERSON: But there are districts,
i ke Liverpool, which is really somewhere between
Fayetteville-Manlius, in terns of a wealth ratio,
and Syracuse schools, in terns of their poverty
rati o, that have junped in.

We junped in even before the Common Core were
adopted. \Wen they were in draft version, we
created all kinds of data-point assessnents so we
coul d nmonitor where our students were, K through 12,

so that we weren't doing anything with our students
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that they wouldn't mss out on an education as we
went al ong.

We've had data systens all al ong, we've been
t eachi ng our teachers.

And I'Il tell you, frankly, it's been between
the admi nistrators and the teachers who have created
a very collegial relationship, and worked together
on the eval uation system worked together on the
data systens, worked together to make it happen,
because the kids are always the ones that sit in the
center of the table for us; for not just our school
district, but for all of our school districts.

So, they're not m ssing out on anything, but
do we believe they will be penalized down the road?

Very concerned about the al gebra assessnent
that's com ng out.

| f those scores drop by that rmuch next June
for our math students, that will be that nany nore
students that will need remedial work in sumer
school, another year of math, and it's al so one of
the first gauntlets that they have to face heading
of f to graduati on.

And |'m concerned that that four-year cohort
is not going to be able to graduate in a tinely

manner because their assessnents changed.
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Their instruction has been changing all |ong
as we have beefed up the rigor over all of the
years.

But as the assessnents have changed, and we
have been forced to use those now for students, but
this past year, for our teachers, to identify
teachers' strengths and weaknesses.

We do that in our evaluations. W do that
every single day when we work with our teachers.

So, the system does need to slow down, and it
needs to beconme nore focused, and to be |i stening,
not only to principals and assi stant
superintendents, but also to our students.

RUSSELL KI SSINGER: | think one of the pieces
in ny school, as you know, 58.7 percent of ny kids
in the high school alone are on free and reduced
| unch.

In the 10 years |'ve been there, we've noved
up, finally, past the 90 percent graduation rate
| ast year. We've noved up about 20 points, despite
it being a nore rigorous criteria to get a high
school di pl ona.

We've just introduced six advanced- pl acenent
cl asses this year.

We had honors cl asses over the |ast couple of
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years, building confidence in the students and the
staff, of academ cs.

If we roll out a Conmon Core al gebra test and
the kids don't do well on it, the confidence in
those kids right nowis very, very fragile, they may
not nmove on to geonetry, trigononetry, and cal cul us.

They may say, |I'mclearly no good at nath.

And we're going to slide backwards, and
that's my biggest fear.

| put that test in front of ny kids, they're
gonna say, "I can't do it."

TI MOTHY HELLER: | al so have parents
reporting that their children, who have always | oved
school, and have always | oved math in particul ar,
don't want to cone to school anynore.

It's that aggressive for themto be
successful .

SENATOR SEWARD: Thank you for your input.

SENATOR FLANAGAN:. Senator Tkaczyk.

SENATOR TKACZYK: | just have to follow up on
what you just said, and what Jimsaid earlier, about
"do no harm"

When we did our public forumin Al bany, we
had a student, a 12-year-old, who tal ked about what

it was |like to take these tests.
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And he said: Wat | learned in Boy Scouts
is, the thing with first day, do no harm

He said: | think that's what's going on
here. Please do no harm It's very stressful and
di scouragi ng, and we're so frustrated, and we don't
understand why we're taking all these tests, because
we want to | earn.

| think it was just really -- I'mreally
struck by, you know, the student said the same thing
you j ust descri bed.

And | know the hour is late, but I -- and
| have to | eave after you're all gone, but | think
we have to respect that you're all |eaders in the
educati onal system

And | think what -- what | don't see
happening is, you're goal-oriented; you need to know
what the goal is.

And to me the goal is, getting kids college-
and career-ready, and are you able to do that?

It mght nmean different things on how you get
there in the different schools, because of what
you're dealing wth.

So | just wanted to you comment on, what
woul d you do to get your kids nore college- and

career-ready, and do you have the resources to nove
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in that direction?

O, are we spending so nuch focus on the
testing and resources on the assessnents, that we're
not really able -- are you able to focus on the
col | ege- and career-ready goal that is really behind
all of this?

MAUREEN PATTERSON: | think our high schools
are focusing on that.

And | know Paul can speak to that as our
hi gh school principal, too.

But our high school has tal ked for years
about restructuring, and really |ooking at those
smal l er | earning communities, so that we can focus
our children's strengths and their needs, and adjust
acadeni cal |l y.

But, we heard Sharon Contreras tal k about the
ment al - heal th i ssues that are out there.

We need to address those al so, before we |et
them | eave the world, when they wal k across the
st age.

And then we have to give themall kinds of
i nt ernshi ps and partnershi ps.

And, right now, no, we don't have a | ot of
that time, to be able to find the other resources to

do that.
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One of the resources | think that is truly
m ssing, is the sharing between school districts.

Many of us in the area do that together on
all of these initiatives, nmoving forward, but we
need to do that in particular, |ooking at the

col | ege- and career-readi ness for our students.

How are they doing in it one school district?

How can we do that?

And it shouldn't just start in ninth grade.

We shoul d be tal ki ng about ki ndergartners,
and what are those soft skills that they need,
nmovi ng t hrough school, to cooperate, and | earn how
to speak to each other, and then they're ready to
make sone of those choices when they get to be in
hi gh school

PAUL GASPARI NI :  Yeah, one of the things we
did at -- we have a very high percentage of our
students go on to coll ege.

We're very blessed in that regard.

Over the course of the past 10 years, we've

gone from | think the nunber is about 88 students

taking 150 AP exans, to, we have nearly 256 students

now t aki ng 435 AP exans.
So we' ve been pushing rigor |Iong before the

rigor thing becane the bell-ringer at SED
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The issue that | have, as a forner
soci al -studi es teacher, is ny concern that, you
know, we've had public schools in the United States
for nearly 220 years. Right?

And one of the things that's been constant
about our country over those 220 years, denographics
have changed, our whole -- the way our country | ooks
have changed, our econony's changed; but what hasn't
changed, is that we're a denocracy.

And | very nmuch am extraordinarily concerned
that we are losing focus in schools, and teaching
students to be good citizens, to being good role
nodel s, to grow up to be | eaders, and involved with
their conmunity.

And sonetinmes this drive, whether anybody --
people don't like to say it, but it's a drive
towards testing, sonetines | think takes away from
the big picture about what is inportant for us as a
nati on.

And that's our concern at tines.

SENATOR FLANAGAN:. Pretty hard to follow with
t hat answer.

| have a coupl e of things.

| certainly appreciate, again, your patience,

and the tine that you' ve spent listening to your
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col | eagues i n educati on.

| " masking this somewhat rhetorically, but
| woul d appreciate your response, and you have to be
careful. You can't throw anything up here.

One of the things that | have heard, kind of
tangentially, is a lot of consternation about the
time that's involved in doing observations and
eval uati ons.

And | have had sone peopl e, parents,
basically say to nme, |ike, Wat were they doing
bef or e?

Wasn't that part of your responsibility?

Weren't you supposed to be observing and
eval uati ng before?

| mean, | think I know the answer, but,
frankly, hearing your response to that.

You know, in the past, was it 10 percent of
your work, and nowit's, like, 37 percent?

O was it just -- is it something now that's
far nore aggravati ng because of paperwork?

RUSSELL KISSINGER: ['Il tell you one of the
big differences for ne, is exactly what Paul just
sai d.

| build a ot of rapport with ny students and

| got to know themreally well, in the hallways and
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the cafeteria, outdoor in the playing fields to
wat ch t hem pl ay sports.

That's cut back so nuch now, because |I'min
nmy office doing that paperwork. And the kids don't
know ne |ike they used to.

And | think that's going to have sone really
negative ram fications down the road.

TI MOTHY HELLER: It's about six to ten hours
per teacher, per observation.

And for non-tenured teachers, | have
two observations and two wal k-t hroughs to do.

kay?

I"mit, in the building.

| have an associ ate principal who al so
doubl es as the CSE Chair.

That -- we spend a |ot of our tine doing
m nuti a.

| have teachers who will tell nme, | would
much rat her you cone in nmy roomnore frequently, and
just cone in, than have to go the dog-and-pony show.

And that's what they feel like it is.

MAUREEN PATTERSON: It was also learning a
new system because we now show -- chose have the
rubrics to do, and we had to fill those out in a

di fferent way, and think about eval uating someone in
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a different way.

So for the last couple of years, we've
| earned that new system And then we put it up with
t echnol ogy, and we've had to |learn that system for
us first, and then to teach all the principals and
the teachers how to participate in that.

One of the things, at the end of the year, is
that every teacher had what we call the "reflective
rubric conference” with their principal.

And the principals ended up having to
schedul e about an hour and a half with every
t eacher.

It ended up to be wonderful tine spent, and
great conversations, but it was also tinme that both
si des spent preparing for that.

And they m ght have been able to do sone of
that in a different way, and had those conversations
in smaller spurts over the course of the year; or,
per haps, done their observations in a different way,
so that they really did save the tinme for the good
conversations, that coul d happen one-to-one, that
doesn't say, Here's what your nunber is, but here's
what your strengths are.

SENATOR FLANAGAN: One | ast question, a

t wo- part.
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You heard nme ask this before, so, on the
scale of 1 to 10, where would you put State Ed's
effectiveness in terns of comrunicating in the
field?

And, correspondingly, if you could -- within
reason, of course, if you could each say, Here's one
thing I would Iike to see changed com ng out of
State Ed, what would it be?

TI MOTHY HELLER: | would give thema "4."

And one thing that | would ask, is that they
come and see people in the trenches, and see what
the day is really like. That we're not sitting
around eating bonbons.

MAUREEN PATTERSON: | would give thema "4,"
only because we have spent a ot of tine going there
i nstead, and getting right in front of them being
part of trainings, or going to the neetings that Jim
holds with them and being able to bring that back.

So that's the only reason | think they've
been even that responsive to us.

And | have to agree with you, they need to
come out .

W invited State Ed to conme out |ast year,
and it took about six nonths before anybody even

showed up in our school district, toreally walk in
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to see what our students were doi ng and what our
t eachers were doi ng.

RUSSELL KISSINGER: |'d say probably a "3."
| think their comunication is a conplex topic.

They talk to us, they talk at us.

| don't think they're listening to us.

And | think it's a big part of comrunicati on.

And |'d have to agree, 1'd like for themto
come out, and we've asked them many tines, to see
what it is that we're doing, and to see what our
t eachers are doing.

You know, our teachers are crying; literally,
crying. They have no idea what to do next.

In my district, we've |lost so nuch.

It is me.

There's a superintendent, there's ne.

And there's principals in the m ddle school
and el enmentary school

We build the APPR plan, we build the
Common Core, we do all the training.

W do all of it, and we do it as best as we
possi bly can, given the direction from SED

| don't know if they realize that.

I'd li ke themto understand what we do.

|'d like for themto cone in and see what
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we' re doi ng.

PAUL GASPARINI: | give SED a "3" for the
reasons that | explained earlier, about the rolling
out of the nodul es, and kind of going blind forward
on this, the algebra; noving toward the al gebra
Regent s.

No one has any idea of what that assessnent
| ooks |i ke.

| think that's a big problem

That being said, | think your average
person -- and | -- you know, | have kids, too, and
| have kids who are in school, not in the school
district in which I work.

When | |l ook to hear things fromthe school,
| ook for the school district.

| don't |ook for SED

| don't consider SED the school district.

| want to hear from-- and we operate on that
phi | osophy, too.

| f people -- if the parents of the students
in ny school want to know anything, they're calling
us. They're calling the counselors, they're calling
t he assi stant superintendent.

Mostly, they're calling the building

princi pals and assi stant principals.
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So | think our school districts are doing
well, and really are aware of comunicating with the
publi c.

The one thing I would change, to answer that
guestion, is | think that the New York State data
dashboard i s an enornous boondoggl e and waste of
noney.

| think you're rolling out $60 mllion for
this, which is a redundant system

Al'l of our school districts have systens that
comuni cate with parents, all -- in which
students -- parents can get their kids' grades via
an online system whether it's SIS Gade Book, or
what ever .

W have all of the data about student
testing.

W have all of the students' records.

It is all available, and there.

And the New York State data dashboard maki ng
districts buy into another system in which they
al ready have that information, is a redundancy.

Race To The Top is supposedly paying it
for -- for the first year. | hear it's about
$60 mllion.

After that, my understanding is, that's
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anot her cost on school districts, and we're paying
for the sane thing tw ce

| think that's had an enornous waste of
noney.

And if | had a recommendation, |I'd say to
nove away fromthat.

SENATCOR FLANAGAN: We've had extensive
conversations with Ken Wagner, and the fol ks who do
that work, on that very issue.

But, two things -- well, three.

One, thank you

Two, | don't need to be his spokesperson, but
| do have to say Conm ssioner King travels a
t remendous anount.

He has been around -- | know he's been out in
my area. | think I've taken himon at |east
3 visits, and I'mone of 63 nenbers.

So, | know he's out there traveling.

The di sconnect may be in terns of what
happens as a result of this.

But on a slightly hunorous note, hopefully,
when |'m asking on the scale of 1 to 10, | think
back to being in school, and | believe everyone can
appreciate this:

My parents were never as much concerned about
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the grade | got, as they were about the nunber that
went with it.
| f you got an A-3 as opposed to a B-1, "1"
being the better effort, | renenber being chided
periodically by ny father and nmy nother for, you
know, not having the best effort put forward.
So, maybe next time | ask that question, |'1l]I
doit with a letter and a nunber, so..
[ Laught er. ]
SENATOR FLANAGAN:. Thank you very nuch for
your tinme.
MAUREEN PATTERSON:. Thank you.
SENATCOR FLANAGAN: David Little, New York
School Boards.
DAVID LI TTLE: Senator, | can cut to the
chase.
"10" for listening, "1" for their response to
what they've heard, for a conposite score of "5."
[ Laught er. ]
SENATOR FLANAGAN: kay.
DAVID LI TTLE: Okay?
[ Laught er. ]
DAVID LI TTLE: They've -- the testinony that
| provided laid out a construct of an econom c and

an educational, as well as a social and ki nd of
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noral construct, and | don't want to get into the
specifics of that because, obviously, you know, you
can get to that.

"1l give you two short anecdotes that,
hopefully, will kind of focus us in on what's at
st ake here.

Wen | -- the last thing | remenber |earning
in |law school was at our |aw school graduation, when
Dean Josi ah Bl acknore, best nane ever for a
| aw- school dean, said to us, "You will never know
nore | aw t han you do right now "

Over time, the breadth of that know edge
drops off fromrecollection, the circunstances that
you apply it to change so that it's no | onger
rel evant, until what you're left with is a core
essence of the ability to find the know edge, assess
it, put it in a rational context, extrapolate out
what you need, and communi cate that in an effective
way to peopl e.

That's the Comon Core | earning standards.

kay?

What happened 30 years ago in | aw school, and
has served ne well, is what's now being attenpted in
t he Common Core | earning standards, where they' ve

recogni zed that in -- at an amazingly rapidly
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changi ng envi ronnent, where business for 40 years
has al ways told us, "You' re not producing enpl oyees

that are usable to us,” well, of course not, because
business is a jet ski, while public education is a
crui se ship.

It takes us 17 years, hopefully, to get the
kid through the entire process, when, as they've
sai d, we have curricul um changes, we have busi ness
changes.

Who woul d have ever thought that TWA woul dn't
exi st today has a conpany?

Who' d think that the auto conpani es woul d
need to be bailed out?

Busi ness changes too rapidly today for us to
plan for 17 years from now, what a student's going
to need in terns of content know edge.

What they need to be able to do, is to be
able to access the information, figure out what
they're going to do with it, put it into a context,
and give it a usable formand be able to comrunicate
t hat .

So, | think, using nmy own son is probably the
best exanple that | can use here.

My younger son graduated fromRIT

When he applied to RIT, it was not his first
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choice. And he was told by several colleges, You' re
okay, but your school's not.

And | took offense, because |'ve been
presi dent of that school. And when |I |eft being
presi dent of the school board at that school, we
wer e ranked the highest school district in
nort heastern New York

They were right.

kay?

Wien he got to RIT, it took everything he had
for four years, not doing extracurriculars, not
doi ng the kind of undergraduate experience that you
woul d expect sonebody to have, it took his entire
focus, and one trip to the hospital, just to get
t hrough the program because he wasn't prepared to
be there, even though he was an excellent student in
hi gh school

They're telling the truth when they say that
our kids aren't college- and career-ready.

Now, whet her coll eges and careers ought to
recali brate according to what we can provide, that's
a whol e other issue.

But this all started for him and the reason
he's such a poi gnant exanple, is because he was in

the first class of fourth-graders that took the NCLB




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

286

test; the fourth-grade assessnents.

kay?

And the first thing that happened, was, | was
so excited when he was put into Ms. Craney's [ph.]
class in the fourth grade, because, for years, she
had been known for being the teacher that really
i mersed the kids in things; that really had
i nteractive experiences.

For Thanksgiving, they're the ones that did
the Native Anerican and Pilgrimvillage in the whol e
cl assroom

In Danny's year, all that went out the
wi ndow, because they had to get ready for the
fourth-grade assessnents.

And when he canme back, |earning what he had
gotten on those fourth-grade assessnents, it stuck
with me for, what, probably 15 years now, he said,
"Daddy, I'ma "4.""

Not, | got a "4."

kay?

“"I"'ma "4"; neaning that he'd been
successful .

And to ne, that's central to what we're
dealing with here, is that, to nme, if kids are

nauseous over taking exans; if kids are com ng hone




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

287

identifying their own personality, identifying
t hensel ves based on their perfornmance on a test,
that's on adults.

W' ve transmitted our concerns into a child
t hat shoul d never have those concerns.

|f there are fourth- and third-grade
assessments goi ng on, and we consider themto be
hi gh stakes, all a third-grader should knowis, it's
time for music, it's time for recess, it's tine for
math, it's time for the test, and then we have
| unch.

Because there is no -- | defy anybody to tel
me what the high stakes are for a third-grader in
t hat hi gh- st akes exam

kay?

That third-grader shouldn't know whet her or
not there are high stakes to that test at all.

kay?

So we have issues, and, certainly, the
state of New York spends an inordi nate anount of
noney on public educati on.

W spend $59 billion.

The entire United States of America spends
590.

So we're one of 50 states, but we're spending
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10 percent of the noney here.

kay?

An anmazi ng anmount of noney.

More than GE nakes worl dwi de, nore than many
countries in the world have as a gross donestic
product .

kay?

An incredi bl e anobunt of noney; and, yet, we
have historically intractable pockets of
under performance; a | ack of academ c performance
that' s absol utely unconsci onabl e.

To me, ny colleagues in the ECB, all of whom
were sitting here over the course of today, just
yesterday, we put out a five-point plan for how to
support the Conmon Core.

| feel like the Dos Equis guy: W don't
al ways agree, but when we do, it's on the val ue of
t he Common Core | earning standards.

You know, and -- that, and the need for
funding, and to change the inequable nature in which
we fund, that, quite honestly, has doomed kids from
birth because of their ZIP code, to an inadequate
education; and, therefore, an inadequate future.

So, fromny perspective, the things that we

need to do, and we don't have to enumerate them
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here, but there are five points in that ECB program
for how we support the Common Core.

| think that SED needs to recalibrate
according to reality.

| understand why they don't want to | ook
behind them This is a Satchel Paige nonent.

They don't want to know what's gai ning on
t hem

They never planned to do this in the m dst of
t he worst econonmic recession that we've faced in our
l'ifetines.

But the fact is, that trying to do this when
we' re doing the 2008-2009 funding levels is an
astronom cal undert aki ng.

And there are things that -- this is too
i nportant to do badly.

kay?

And | don't care whether it takes nore tine,
but, certainly, lost time is lost future for Kkids.

| know that it will take nore noney to do it
right, but the fact of the matter is, | asked ny
col |l eagues in the ECB at a neeting this summer,
specifically, very directly and very poignantly,
because people were expressing all the kinds of

concerns that have been expressed here today, so
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| said:

"What's Plan B?

“If we're not going to do this, fromny
perspective, this is our generation's attenpt, and
if we're not going to do this, what are we going to
do?

"What's Plan B?"

Nobody's got Plan B, other than to sinply go
back and have each individual classroomdo the best
job that they can, and have sone kids succeed, and
have sone ki ds, dependi ng upon which teacher they
get, dooned for a generation again.

It can't happen.

Qur state sinply doesn't have the | uxury,
because of our political instability, because of our
econom c instability, right now

And until we find the next best thing, we've
al ways had one thing in particular that's attracted
people to us, whether it's been the Port or the
Canal or the Industrial Revolution or Wall Street,
until we get to the next thing, whether that's
nanosci ence, or whatever it is, the thing that we' ve
got is our people.

And right now, we're systematically

preventing | arge portions of our population from any
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chance what soever of success in life.

And the high debt |evel that we have, the
high tax | evel that we have, is forcing our
col | ege- educat ed ki ds out of here.

They' re being replaced by an i mm grant
popul ation that is not as imediately able to
contribute to the econony.

It's a downward spiral, that unless we figure
this thing out, and unless we figure out a way to
equitably get the resources to those pockets within
our state that can't do it for thenselves, and
unless we do it in an effective neans, and if it's
not the Regents Reform Agenda, then we'd better
figure out what it is, because we don't have the
| uxury of tine.

New York State doesn't have it.

| just don't nean the sustainability of our
educational system our public educational system

| " mtal ki ng about the sustainability of our
state, and our state's econony.

We don't have the luxury of tine to do this,
unl ess we figure out, if the Regents Reform Agenda
is not working, to me the Common Core does work, and
let's figure out howto recalibrate and go forward

qui ckly.
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SENATOR FLANAGAN: Davi d, same question
| just asked all the admnistrators, if you coul d,
obviously, within reason, "State Ed, change this,"
what woul d the one thing be?

DAVID LITTLE: | think the one thing -- they
do a phenonenal job of |istening, you' re absolutely
right.

|'ve been with the Conmi ssioner three tines
in the last week and a half at three different
foruns.

You know, he listens phenonenally.

The departnent |istens.

They don't do a good job of conmmunicating
out, the absolute necessity of trying to do
sonmething, of trying to inprove the |evel.

You know, | think that, because of the
intractability -- the historical intractability of
the issues, | think they' re daunted by what happens
in places like Buffal o, and others, obviously.

And | think that, until they get out into the
comunity, and take what they've learned and turn it
around and tell people why it's so inportant that
they're doing this, then I think people are focused
on the annoyi ng aspects of this, rather than the

absolutely vital need to turn this cruise ship
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around so that we actually start serving those
pocket s.

Because, if we haven't gotten to the point,
in the next few years, of being able to raise the
achi evenent |evels in those particul ar school s,
because, you're right, we have the best education
systemin the world in this state.

W al so have one of the worst, because of
this historic inequity that we have in our funding
systemthat nakes it |argely dependent upon the
resources of each individual conmunity.

So | would say, get themout and | et them
tell people why this is so inportant.

SENATOR VALESKY: Thanks, Davi d.

SENATOR FLANAGAN: Thank you very much

Thank you for your patience.

M. Phillips.

Hang on one second.

[ Pause in the proceeding.]
[ The hearing resuned, as follows:]

SENATOR FLANAGAN. M. Phillips, you have
been so patient, and here so |ong, you have now
grown a beard.

[ Laught er. ]
SENATOR FLANAGAN: But you | ook great.
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BILL PH LLIPS: You know, as | was driving
here, I was trying to figure out exactly how you
were going to pick on ny beard.

And, you finally found it.

Anyway, thank you for having ne.

And, actually, thank you for hanging in
t here.

SENATOR FLANAGAN:. CQur pl easure.

BILL PHILLIPS: 1'mgoing to talk about two
t hi ngs.

|"mgoing to talk about a very narrow
charter-schools issue, and then I"'mgoing to talk --
of fer some general observations about the
i mpl enentati on of the Reform Agenda.

So the narrow issue | want to talk about is
actual ly school closures, high-stake consequences.

| think it's inmportant to tal k about that
because, | amfairly certain, in all your hearings,
you're going to hear peopl e be agai nst high-stakes
consequences.

And | want to be clear, for chartering, it's
fundanmental to chartering.

And that's why, as an organi zation, we've
actual ly supported the closing of, actually, our

menber schools over a decade that didn't actually
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neet the ternms of their charter.

|"mgoing to talk about this a little bit
fromthe standpoint of the Regents, |less so than
SUNY.

In New York, you have two nmjor agencies for
chartering: SUNY and the Regents.

|"mgoing to tal k about the Regents on this
i ssue.

Let nme just briefly talk about just charter
basi cs.

So chartering is, the schools get nore
aut onony, freedomand flexibility, for -- as a trade
for charter-based -- closure-based accountability,
and with these decisions, that should be nade in a
tinmely fashion

The charter is supposed to be five years.

Until last year, the Regents had never closed
a charter school for academ c perfornance.

It had been nostly for conpliance issues -- a
| egal problem financial problem-- but never for,
You said you'd do X with these children
academ cally, and you didn't make it. Sorry, we're
cl osi ng your school.

In the nmeantine, they've actually put nore

rigorous netrics in place, but -- which is better,
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but there's still issues that remain.

The probl emthat has now conme up -- and,
actually, we support that the netrics are nore
rigorous, but the problemthat's conme up, is they
now have seventy-six of them

As in a charter -- the framework for
chartering is now neasured on 76 itens, and the
department has not been cl ear about what will
actual ly get you cl osed.

They're not going to hold the school -- it's
not a case of, if you don't get all seventy-six,
you're getting closed, but the problemis, the
department won't tell us whether or not, is it
forty? is it fifty?

Are academ c netrics nore inportant than the
ot her netrics?

How so?

W' ve asked themto be clearer on that, and
we just cannot get any clarity.

And so what we have now, is we have school s
that are coming up for renewal, and they don't
actually know what will cause themto be cl osed.

You know, there's a couple -- you know,
there's a couple of issues.

Where this typically pops up, as you can
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imagine, is in the gray area; a school that's right
on the border.

The way that's historically been solved, is
you'll get what's known as a "short-termrenewal ."

You have a five-year charter. Nobody's
really clear as to whether or not you shoul d get
nore, so you get two years.

And what happens over tine is, it goes, two,
two, two, they don't nake a deci sion.

And that violates that third piece |I tal ked
to you about, which was the tineliness.

What's frustrating about this right now, is
that there are other states that have, actually,
al ready sol ved this probl em

O her states are using what's known as "a
defaul t-cl osure" approach, and here's the basic
t rade:

The aut horizer is very clear about what w |
get you cl osed:

You have to neet this many netrics.

| f you don't neet this many netrics, you're
not even allowed to apply.

| nmean, literally, the school is closed.

It's actually fairer for both.

It's fair for the school, because the school
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actually knows what matters; and it's better on the
aut hori zer, believe it or not, because the way it
wor ks right now, the authorizer has to vote to cl ose
t he school

A lot of our schools are in some pretty tough
pl aces, where you're -- you are legitimtely worried
that you' re sending the kids to a worse pl ace.

| f you set the default closure up in advance,
essentially what happens is, the action takes pl ace,
t he school could still have an appeal, but now the
cl osure has been set.

And if there's an extra reason for an
exenption, then you make it.

But the point is, that the default is
towards, You didn't do what you said you woul d,
you' re cl osed.

And that's fair to both.

To date, we've talked to the Regents and the
department about this, and they're just not open to
it.

Frankly, and | nentioned to you, because,
actual ly, SUNY has already done this once with the
UFT Charter School .

Qur preference would be to fix this through

regul ati on.
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| just think it's a nore flexible approach.

But I"'mtelling you now, if we cannot get
sonme flexibility on this shortly, we're going to
come to you and ask for a legislative fix.

The reason | think this is inportant, is we
are tal king about consequences.

And even though the charter sector is a
little bit different than the traditional-district
sector, in that, we say this: Cosures are
f undanent al

You have some schools that are, obviously,
you have to deal with this.

And we have over 90,000 kids in charter
school s now, so there is, obviously, sonething that
can be | earned fromwhat we're doing.

| would Iike to talk, just briefly, about
sonme of the general observations.

So | think the best way I would put it, as it
relates to the Regents Reform Agenda, is |'m
actual ly surprised that anybody is surprised by al
this consternation.

| nmean, let's just think of what we're doing
her e.

We have five major |everage points going on

at the sane tine.
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You have the Conmmon Core standards;

You have the new testing;

You have the evals;

You have all the consequences hitting at the
same tinme in a context where you just had a
recession. You don't have noney.

Frankly, ny coll eague who just spoke, David,
his explanation and his testinony, you know, | won't
repeat it, but if you want to get a better
expl anation of everything | just said on those
five standards, he went through them beautifully.

| think the problemthat we are having, is
that, either, you know, we've struggled to find --
we' ve got these pressure points, but we've struggled

to find a pressure-relief valve.

Let ne go through those -- a coupl e of
those -- well, and, actually, the reason it concerns
me is, |I'"'mdeeply concerned that the inplenentation

of the Conmon Core, the standards thenselves, wll
be conflated with and derail ed by associ at ed
i npl enent ati on probl ens.

And | think this is where the Regents think
t hey have to have sense of priority, getting the
standards i npl emented and getting everybody used to

them is far and away their nost inportant task.
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The other stuff is inportant, but we have to
start showi ng sone flexibility.

Now, let ne -- | want to take out a coupl e of
the pieces here so that we can just tal k about what

| think is inportant.

First of all, | want to go at the noney
first.

There is a chart -- the Regents had a
hearing -- | don't knowif it was a hearing or a

presentation, two years ago, where they tal ked about
the financial pressures on public education.

And | think, in their report, there is a
chart that shows that, you know, the expenses bar
goi ng one way, and the revenue bar staying flat.

That chart has terrified nme for two years.

There's just a staggering gap between our
revenues and our expenses.

We agree, whol eheartedly, with the need for
equity.

| suspect we m ght debate with sone of ny
col | eagues what "equity" actually neans, but we
agree that there's got to be equity.

And | -- quite frankly, it's clear, the
current nodel, the current way we're educating kids,

i s broken.
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And, you know, | think we have to accept, in
t he education community, that there's a | ot of
pressure on the Legislature already. There's only
going to be so nmuch you can do on finances.

| thought Tom Rogers said it well, when he
said, "We're going to have to do a better job with
what we have."

| know you're gonna try to get us nore and
nore every year, but, at sone level, we're going to
have to do sonmething different with what we have.

To be clear: | agree that the reasons were
right to nove to the higher standards, as |'ve
al ready sai d.

And, | think I"'mlike a lot of nmy coll eagues,
| actually think they did the right thing in doing
the testing early.

Now, there's a couple of reasons why | think
t hat makes sense.

The reason | think the testing early made
sense, it was a neasure of how far along we were
with the inplenmentation, with the curriculumthat's
aligned to the standards, and the teaching practices
that we needed to align to the standards.

| think it is just human nature: you're not

as far as you think you are until you' ve actually
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nmeasur ed.

And, |ook, let's be clear, nost of the
charters, you know, got hit just as hard as the
district schools, so this isn't us saying, Look, the
charter schools did great. What are you're al
worri ed about ?

We struggl ed, too.

But | just think, until we publicly nmeasured,
that sense of urgency just really, truly, wasn't
going to kick in.

The other thing that | think is also
important, is | think the Regents have gone out of
their way to say that this was a baseline year, and
that there shoul dn't be consequences agai nst school s
and teachers for this work.

Now, as you noted, M. Chairman, |'ve
actually listened to a |l ot of testinony today, so
there's clearly a disconnect in what the Regents and
Comm ssi oner were saying, and what sone of the
school s are sayi ng.

| think that's a perfect place for the
Legi slature to chinme in.

| think the Regents are right to say this
year should be a baseline and there should be no

consequences, and | think the Legislature should
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make sure that's actually what happens.

| think that's only fair.

Just to be clear, as it relates to charters,
we have sone charters that up for renewal this year,
and in particular, I'"mthinking of three schools
that were given one-year short-termrenewal s.

| don't actually know how we woul d use the
data fromthis test to make a decision

And, quite frankly, | think any renewal that
comes up, any renewal that comes up where this
year's test data would be the determ native issue,
| don't know how you would vote to not renew it.

Want it to be very clear on one piece there,
' m focused on the data there.

|f a charter school has a financial problem
or it has a legal irregularity, or it has, you know,
governance problens, that's a totally separate
issue, but if the data is the determ ning point, you
shoul dn't be closing it this year, at |east based on
this year's data.

Ckay, just one final point about consequences
and tine.

| mean, that's what | tal k about when
" m nmentioning the baseline. |'mtalking about

you' ve got tine. That's probably one of the few
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tool s you have to nove things.

In Long Island, | thought Senator Marcellino
and the Regent Tilles had a really thoughtful
conversation about sone districts that were
struggling, as to what do you do with -- | nean,
| think talked -- they called them
"failing districts."

What | appreciated about the conversation,
was that there was an appreciation that we in the
education conmunity, the Legislature, we can all do
everything, but there's just going to be sone
districts and sone schools that just sinply do not
get better, or do not get better quick enough, and
there is a point where you have to do sonething nore
dramati c.

| renmenber the Regent's response was about
changi ng of | eadership, but then he noted one ot her
thing that | thought was interesting, which he said,
Well, you know, maybe the other thing you do is, you
| et these kids go to magnet school s.

| would |ike to hunbly suggest that they
could go to charter schools, and that we coul d,
actual ly, maybe start regional charter schools.

"1l tell you why | think this is actually

i mportant.
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There's been a | ot of conversations about
consequences, and | think the reality is, that the
public can actually only take so nuch in terns of
consequences. They have to actually see sone hope.

And so, really, the only two levers | can
think of, is that you actually either buy sone tine
to have sone successes, or, you actually give them
better choices that they can go to.

That's ny testinony.

SENATOR VALESKY: Just a coupl e of quick
poi nts, actually.

Bl LL PHI LLIPS: Sure.

SENATOR VALESKY: One question that | had,
you answer ed.

This issue of the default closure?

Bl LL PHI LLIPS: Yes.

SENATOR VALESKY: So you are the working with
t he Board of Regents and that the departnent, but if
that's not successful, you think a |egislative
remedy m ght be necessary?

BILL PH LLIPS: Yes, | do.

SENATOR VALESKY: And that you would cone to
us at that point?

BI LL PHI LLIPS: Correct.

W' ve had sone cl osures that have canme up
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t hat we gave suggestions as to how we thought we
coul d handl e them

The problem for the Regents, is they were
changing their standards in mdstream and so you
had school s that had started under one set, and
ended up under anot her.

And | thought the fairest thing would have
been to actually just buy them sonme tine, and
actually just nake really clear standards, and say
You're automatically closed if you didn't hit them

And t hat was not accepted, and the Regents
got sued.

And | think they' Il get through that, but
| just think it's the canary in the coal nmne, quite
frankly.

And if -- and, so far, the suggestions

haven't really gone anywhere.

W will, obviously, try again.
Failing that, I will be visiting.
SENATOR VALESKY: Bill, the other thing I was

gonna raise, in terns of your coments in regard to

t he baseline year as opposed to these assessnents.
|"mnot sure how the Legislature -- | think

you inplied that the Legislature could have a role

in ensuring that that's the case?
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' m not sure how --

BILL PHILLIPS: Well, essentially, people are
having a problemwith -- they're having a --

Excuse ne, | didn't nean to interrupt you

SENATOR VALESKY: No, go ahead.

BILL PH LLIPS: They're having -- what people
are having trouble with is consequences.

They're -- it's actually -- | don't think
people really have trouble with the data.

| think they have problens with that people
are being held accountable in ways that | think --
you can nmake conceivabl e argunents that they're
bei ng hel d account abl e, enpl oynent-w se or school
exi stence-w se, based on a scenario that's not been
fair to them

| think -- | nmean, | heard the Conm ssioner
tal k about how 80 percent of it was under the
control of the local school district.

| do actually think what you could do, is you
just -- | think it would be very easy to add
sonmething in a piece of legislation that said, that
there will be no -- you know, there will be no
consequences.

Li st out the consequences based on this set

of data.
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| would really hope you don't have to go that
far.

| feel the sane way about the closure piece
as | do about that.

But at the end of the day, |ook, you all are
provi ding the pressure-relief valve.

You' re asking the questions in your hearing,
and, clearly, you be wouldn't be having these
hearings if you weren't hearing a lot fromthe
publi c.

Ri ght ?

And so that's a -- you know, that's a very
blunt tool, but sonetines it's a necessary tool.

SENATOR VALESKY: Thank you.

SENATOR FLANAGAN: And, listen, | would cone
to Syracuse if Senator Val esky invited ne anyway.

DAVI D SYRACUSE: Di nosaur Barbecue, and al
that, | understand.

SENATCOR FLANAGAN: Paul knows, he's a
graduate, a proud graduate of [unintelligible]
Syracuse [unintelligible].

Thank you for your patience, and your
comment s.

Bl LL PHI LLIPS: Sure.

|"mnot |eaving until you ask for the nunber.
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SENATOR FLANAGAN: [Unintelligible].

BI LL PHI LLIPS: "7."

The reason | have themas a "7," is
| actually -- | deeply admre their vigor in
i npl enenting the standards, and | thought it took a
| ot of courage to do the testing piece, for which
they' re, you know, taking a bunch of grief.

| f you asked ne one thing | woul d change,
their sense of urgency, it lacks humlity.

And what | nean by that is, they have an
uncanny ability to pick -- they pick every fight.

And what | nean by that is -- so, for
instance, |I'Il give you a district exanple, and then
"1l give a charter exanpl e.

| recall a year ago, they were in a fight
with the Buffalo teachers, because the teachers
didn't want to be held accountable for perfornmance
of kids that weren't in their -- that never showed
up.

| don't know how many kids we were talking
about or how many teachers, but | just -- that
seened |ike a pretty reasonabl e concern

And | couldn't understand why we coul dn't
just sort through that, and we fought about that for

si X nont hs.
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On the charter-school side, | don't know if
you realize this, but the -- well, they' re asking
for data fromschools as to how we eval uate our
t eachers.

That is -- it's not contained in our charter,
so they're asking us to, essentially, manufacture
data so they can fill out a data conponent.

We have been very clear, that if a
charter school takes Race To The Top nopney, that you
have to play by their rules.

The charter schools actually had a choi ce,
and the ones that didn't choose, | -- it's offensive
to be asked to provide data that doesn't exist in
our charters just so that they can have a conplete
data set.

It's offensive, and | think just bad policy.

W' ve been arguing about that for a year.

It just seens to ne that we're -- you know,
as nmuch as we have 90, 000 kids, and naybe hal f of
t he schools now are not doing the Race To The Top
piece, that's still -- seens to ne it's a big old
fight for not a lot of kids, and there's got to be
better things to do.

SENATOR FLANAGAN: Very good conments.

Thank you.
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BILL PH LLIPS: M pleasure.

SENATOR FLANAGAN:. All right, last, but by
certainly no neans | east, we are joined by one of
our colleagues in the Assenbly,

Assenbl yman Ant hony Brindisi, who has conme to the
real i zation, based on today, that he will never run
for the Senate.

ANTHONY BRINDI SI:  This will be the shortest
testinony you' ve ever heard, Senator.

And | brought you an appl e doughnut, because
| knowit's a long day. W stole it from
Mayor Mner's office, so feel free to help yourself
to an appl e doughnut fromthe |ocal farners market.

Agai n, Senator Flanagan, Senator Val esky,

t hank you so rmuch for being here in Syracuse today,
and allowing nme to testify at the hearing.

Very briefly, | just want to shift focus a
little bit away from Common Core and the
Regents Reform Agenda, and talk a little bit about
the future of education policy in New York State.

And specifically what | would |ike to address
is, what | see as the need to create alternative
pat hways to a hi gh school graduation; and,
specifically, a career-and-technical-education

pat hway, or, a CTE di pl ona.
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| think we've all heard from manufacturers
across the state, they have this problemwhere they
have job openings, but they cannot find enough
skilled workers to find their job denmands.

And in a state that's naking big pushes into
nanot echnol ogy, bi osci ences, advanced nmanufacturi ng,
as well as a state that still has a proud and | ong
hi story of traditional manufacturing, | think that's
a big problem

For the last three years, since the
"Pat hways To Prosperity" report from Harvard cane
out, talking about the inportance of CTE prograns in
hi gh school s, the Board of Regents has been studying
t his issue.

We' ve gone through comm ttees, blue-ribbon
panel s.

Now t here's tal k of doing a synmposiumin the
fall, to |l ook at how we can expand CTE offerings to
hi gh school students.

But to ne, other states are already acting.

You | ook at places |ike Massachusetts that
have vocational high schools.

You | ook at California which has 500 career
academ es.

You | ook at Florida that has CTE pat hways
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that require students to get industry-recognized
certifications for graduation.

We're not noving fast enough here, and we see
a real mddle-skills job gap opening up in
New York State.

So what | have done is, |'ve proposed
legislation. [It's not introduced yet.

It already has 12 co-sponsors in the
Assenbly, and we're | ooking for Senate sponsors as
well, to create a CTE pathway to a hi gh schoo
graduation, or, a CTE diplonma, which really
substitutes either electives or Core classes with
approved CTE-approved courseworK.

You coul d graduate high school with an FAA
certification, or a Cisco-certified entry
net wor ki ng-t echni cian certification, which would
open the pathway up for eight different career
pat hs, whether it's conputer-networking specialist
or conputer web design.

The goal really is to increase the nunber of
students going into apprenticeships, and to help
students get into two-year community colleges to
advance their certification.

| think this is going to do wonders to help

reduce dropout rates in the state, and really help
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boost our graduation rates, which we've been talking
a | ot about today.

You know, for ne, the tine is nowto act.

W' ve been studying this issue for a | ong
time. The Board of Regents has | ooked at this for a
| ong tine.

| know it's not the usual way of doing
busi ness in New York State.

Usual |y we get recommendations from SED and
t he Board of Regents, and then we put it into
| egislation, but, in this case, | think it's
i ncunmbent upon us, as a Legislature, to step and up
act, and give atineline to the Board of Regents and
SED to create a true CTE pat hway.

Not anot her committee, not another
commi ssion; let's get noving and create a pathway so
students can start graduating with a CTE diploma in
2015.

So, that's where we are right now.

That's the basis of ny testinony.

SENATOR FLANAGAN: |s your point that we
shoul d set up a tineline?

O, we -- are you advancing the notion that
you want to say exactly what that CTE should do?

ANTHONY BRINDI SI: | don't want to say
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exactly.

| think there are experts in SED, | think
there are people out there smarter than I am who
can devel op the pat hways.

| think, you know, we -- they're very cl ose,
about a year ago, to inplenenting a CTE pat hway, the
Board of Regents.

And what they were tal king about doing, is
removi ng the "gl obal studies in geography" Regents
and then inplenenting a CTE substitution.

They got a | ot of pushback fromthe
gl obal - st udi es | obby.

| didn't know we had a gl obal - studi es teacher
| obby, but we do, and they abandoned that, and they
put it back to their comm ssion, and they've been
studyi ng the issue ever since.

So, | don't want to devel op the exact
curricul um

| think we can | ook at what other states are
doing, and | ook to the "Pathways To Prosperity"
report that Harvard did, for sone nodels that we can
i mpl enent here in New York State, but | think we
really need to gave a tineline to Board of Regents
and SED to nove forward on this, because, |ike

| said, with nanotechnol ogy noving west of the
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Capitol District, with biosciences in the
Hudson Val l ey and Long |Island, and with advanced
manuf act uri ng maki ng a bi g push back into the state,
we can't wait.

W really need to inplenment a
car eer - and-t echni cal - educati on pat hway for our
students so they can graduate, and then advance
their certifications on to two-year comunity
col | eges.

The Syracuse Superintendent tal ked about the
50 students who shall be partnering with MACNY, the
Manuf act urers Associ ation, to get two-year degrees
before the students graduate -- when students
graduat e hi gh school

Wiy not open that up to all students?

There's sone students that, frankly, you
know, the Regents diploma is not neant for them

It's, really, you know, they're nore hands-on
| earners, and we should give thema pathway to
recei ve a high school graduation

Not sacrificing rigor. | understand we don't
want to dumb-down the curriculum but we really need
to give a pathway for students who are going into
t hese advanced manufacturing jobs, which New York is

very big into right now
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W need to give thema pathway to graduate.

| brought an article fromthe
"Al bany Busi ness Revi ew. "

Last week, there was an insert in the
"Busi nesses Review, " tal king about growth and
change, and it's tal king about the resurgence of
manufacturing in New York State.

And they profile a woman who had dropped out
of high school. She had bounced around different
j obs for about ten years.

And, then, finally, she took her GED, and she
got into Hudson Valley Conmunity College, in the
manuf act uri ng techni cal - assi stance program where
t hey have a 98 percent -- 98 percent of the students
graduating fromthis programare enpl oyed before
t hey graduate.

And they tal k about the need for nore skilled
workers in the state, but we just don't seemto be
nmovi ng fast enough to inplenent prograns to do this
i n our high schools.

SENATOR FLANAGAN: It certainly would require
a discussion with the Governor's Education Reform
Conmmi ssion as wel|.

Assenbl yman, we thank you

And it's -- frankly, it's unusual to have one




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

319

of our Assenbly coll eagues at this fine hearing, but
| can tell you that the overarching reason that
you're here, is because Senator Giffo gave you the
green light.

ANTHONY BRI NDI SI: | heard.

And you have a wonderful evening to spend
with him too, tonight.

SENATOR FLANAGAN:  Yes.

ANTHONY BRINDI SI:  You can do it all again
t oni ght .

SENATOR FLANAGAN:. That's it.

For those who are still |istening, and those
who are still in attendance, this concl udes our
heari ng for today.

W did start a little late, for which
| apol ogi ze agai n.

This is a 5 1/2 hour hearing.

Al the testinony that will go up, | think it
will probably be up tonorrow, |ive, for anyone who
wants to watch a recorded version of this.

And we intend to continue to put the witten
comments that we receive as part of record.

The next hearing is going to be in Buffalo on
Oct ober 16t h.

We | ook forward to seeing people there.
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And - -
SENATOR VALESKY: And before you bang the
final gavel, can | have one final mnute?
SENATOR FLANAGAN. Well, | -- vyes.
But | want to thank Senator Val esky for his
patience, and for all the good hel p.
SENATOR VALESKY: Thank you.
| just wanted to take the |liberty as the host
Senator, to giving you, Senator Flanagan, a grade of
"10" for your conduct of this hearing, and of your
commtnent to this issue.
SENATOR FLANAGAN:. Thank you.
[ Appl ause. ]
SENATOR VALESKY: Thanks, everybody.
(Wher eupon, at approxinately 4:26 p.m,
the public hearing held before the New York State
Senat e Standing Conmittee on Education concl uded,

and adj our ned.)




