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SENATOR FLANAGAN: All right, thank you very
much.

Now, |'m hoping that everyone can hear well
enough. 1'mtold that the m crophones are hot and
sensitive, so...

Good norni ng, Senator Boyl e.

SENATOR MARCELLI NO:  Don't encourage him

SENATOR FLANAGAN:  Anyway, wel come to
Suf fol k Community Col | ege.

And | et nme start by saying thank you to the
college for their hospitality and their
prof essionalismand all the courtesies they've
extended to us.

| just want to take 30 seconds and tell you,
if you don't know, what a great institution this is.

It is a three-canpus community coll ege, the
only one of its kind in the state of New York, and
it is remarkably successful.

It is a gateway, it is a great opportunity
for so many young nmen and wonen. And, a |ot of
students who graduate here on to four-year schools.

And we should all be justifiably proud of the
qgqual ity of higher education right here in
Suffol k County, and in the state of New York

And | don't see one in the room but |I'mjust
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going to ask everyone if you would kindly stand.

" mgoing to ask ny col |l eague Senator Zeldin
to lead us in the Pledge of Allegiance.

(AI'l present stand, and say:

"I pledge allegiance to the flag of the
United States of Anerica and to the Republic for
which it stands, one nation under God, indivisible,
with liberty and justice for all."

SENATOR FLANAGAN:. Thank you.

| wel come everyone again.

| would like to introduce ny coll eagues, in
no particul ar order.

|"mjust going to start, he just obviously
just hel ped us out, Senator Lee Zel din,
Senat or Jack Martins, Senator Marcellino.

You know what ?

Senator Zeldin chairs the Consumer Protection
Conmi ttee;

Senator Martins chairs the Local Governnents
conmittee;

Senat or Marcellino chairs Investigations and
Oper at i ons;

Senat or Hannon chairs the Health Conmittee;

And Senat or Boyl e chairs the

Et hics Conmmttee, and, Al coholism and Drug Abuse.
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So, you have a good cross-section.

And | believe Senator LaValle will be joining
us, and |I'msure nost of you know that he chairs the
Hi gher Ed Committee.

So, let me nmake sone very brief coments.

There have been a | ot of comments and
t hought s and questions relative to these hearings.

This is the first of four hearings.

Qobviously, the first one is on Long Island,

t oday bei ng Septenber 17th.

We have hearings schedul ed in Syracuse on
Oct ober 1st; Buffalo, October 16th; and
New York City on Qctober 29th.

We have had many people call us, looking to
testify, to add comments; certainly have offered a
nunber of suggestions, not only on the fornmat of the
heari ngs, but as to what the content should be.

| want to be clear with everyone, very clear,
that the thrust of what we're trying to do here is
listen to people who are actually out in the field.

We certainly have our own opinions as
i ndi vidual |egislators, but, part of our job, as you
well know, is to |listen to the public and the
constituencies that we represent.

So, everyone should be conforted by the fact
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there are no preconceived notions here.

We've tried to get a good cross-section,
| think we have, frankly, of people to testify.

But | also want to make it extrenely clear
for anyone who wants to submt witten testinony,
all of it will be nade part of the public record.

To the best of our ability, all the comments
t hat have been submitted so far are already online.

Al the testinony fromthe people who will be
testifying today was put up |ast night.

So, anyone who wants to | ook certainly has
t he opportunity to do so.

Anyone who wants to submt testinony can do
that, and, again, we are going to nake it part of
t he record.

O course, the only distinction | would add
is, please be clear, please be fair, please be
prof essi onal, and pl ease be respectful of other
peopl e' s opi ni ons.

Not only in terns of witten subm ssion, but
we have a | ot of people who will be testifying
t oday.

|"msure there will be a good colloquy with
nmy col |l eagues and sone of our panel nenbers.

So | would tell you, which I think all of you
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know, we should all act as adults, we should all act
as professionals, and recognize, that while there
may be differing opinions, that we have a
fundanmental obligation to respect what each ot her
has to say, and that includes listening to the fol ks
who are on the panel.

Essentially, the format is, we are going to
call people up. | think nost of you have a copy of
the witness list.

W're trying to adhere to a tine schedul e.

W' ve al ready broken that, and | accept the

responsibility for that in ternms of starting |ate,

but we do have a nunber of people who will be
testifying.
And the -- | think the ultimte goal here, is

to put together a wealth of information from people
who have strong opinions, share it with SED, share
it with the Regents, share it with the Governor,
and, certainly, share it with our colleagues across
t he state.

|"'mgratified by the attendance of ny
col | eagues here today.

And | will quickly add, that | believe this
is the first real public opportunity for people to

express their opinions on sonme of these matters,
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Common Core testing privacy.

There have been other forums, but the
Assenbly hasn't done anything, SED hasn't done
anyt hing, the Regents haven't done anything, the
Governor's O fice hasn't done anythi ng.

So, we're trying to fulfill our
responsibilities, by allowi ng people to share their
input in a way that everyone can see, and,
hopeful |l y, everyone can under st and.

Having said that, I'll just open it up
qui ckly, if ny coll eagues want to say anything.

SENATOR MARCELLI NO  Just briefly.

Many of you may know, | taught school for
20 years in the city of New York

And, | look around this room and | see
everybody janmed to the back.

There's enpty seats in the front, and there's
peopl e standi ng.

So, you know, we could --

(Unintelligible conments nade by many
audi ence nenbers.)

SENATOR MARCELLINO  We can unreserve them

So, if you want to come down and sit,
| suggest you do.

Makes nme nervous when | see people near the
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back door.

And t hose standing, as Regent Tiller just
said, will be tested on whether they heard the
guestions or not.

[ Laught er. ]

SENATOR FLANAGAN:. All right.

Qur first group for today is the
New York State Education Departnent; Ken Wagner
Ni cholas Storelli-Castro, and Dennis Tonpkins.

W have allotted nore time for the
St at e Education Departnent, because we have an
expectation that they will be asked to respond to a
nunber of questions fromny coll eagues.

Denni s does external affairs for the
depart ment ;

Ni chol as does | egislative relations, working
with the Assenbly and the Senate;

And Ken is responsible for curriculum
assessment and education technol ogy.

He won't tell you this, but 1'll you:

He is a Long Islander by birth, by rearing,
by education, by professionalism He is a school
psychol ogi st.

He has a wealth of experience in a variety of

different capacities. Having cone fromLong Island,
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served as a principal in Nassau, Suffolk, county;
Shor eham Wadi ng Ri vers.

So, he is a Long Islander.

And, gentlenen, thank you very much

And, Ken, we tal ked about this, your ability
to be succinct and on point will allow us to have a
nore free-wheeling dial ogue.

So, thank you agai n.

KEN WAGNER:  Thank you, Chairnman Fl anagan,
and nenbers of the Senate.

My nanme is Ken Wagner, and |'m
deputy comm ssioner for curriculum assessnent and
educational technology at the New York State
Educati on Depart nment.

|"mhere to testify on behal f of
Comm ssi oner King who's not able to be with us
t oday, because of the Board of Regents are neeting
i n Al bany.

" mjoined by coll eagues Dennis Tonpki ns and
Ni chol as Storelli-Castro.

As you nmentioned, it's good to be back on
Long | sl and.

As some of you know, | grew up in Seaford,
and began ny career in education as a board of

education trustee in the Seaford School District.
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Bef ore noving to Al bany and joining the
Educati on Departnment, | worked as a school
psychol ogi st in Freeport, an assistant principal in
Herricks, a principal in Shorehamm Wadi ng Ri ver, and
a program adm ni strator at Eastern Suffol k BOCES.

As you've heard in the past from
Comm ssi oner King, New York State is engaged in an
important effort to ensure that all students
graduate ready for college and their careers.

O course, college- and career-readiness is
nore than just test scores, but test results contain
i mportant information that cannot be ignored.

There is converging informati on on both
New York and national neasures, including the
Nat i onal Assessnent of Educational Progress, or, the
"NAEP, " and the SAT, that indicate only about
35 percent of our students are on track for college
and their careers.

Each year, about 140,000 students statew de
exit their fourth year of high school not ready for
coll ege and their careers.

Each year, about 19,000 students on
Long I sl and, or about 50 percent of the Long Island
cohort, exit their fourth year of high school not

ready for college in their careers.
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That is unacceptable, and it means that our
students pay for renediation in college that they
shoul d have received for free in high school

That nmeans that our state and our nation are
| ess conpetitive economcally.

The Common Core are the first set of |earning
standards that are based on research, and are
back- mapped from what our students need to know and
be able to do in college and their careers.

The Common Core focuses on things that the
col | ege professors and enpl oyers have said are
i mportant.

The Common Core was st at e-devel oped and
stat e-adopted by 45 states and the District of
Col unmbi a, but a recent AP survey indicated that
52 percent of parents nationw de have never heard of
t he Conmon Core.

There is clearly nore work to be done.

There is a difference between standards and
the curriculumused to teach those standards.

Adopting and inplenmenting curriculumis, and
has al ways been, a local responsibility; however,
with Race To The Top funds, New York has taken the
unprecedented step to hel p suppl enent these | ocal

efforts.
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On our website, EngageNY.org, educators wl|
find English and math curricul um nodul es, test
gui des and sanpl e test questions, videos of
prof essi onal practice, and Conmon Core pl anni ng and
sel ection rubrics.

Parents and famlies will find information
about the Common Core, and tools and tips to help
their children.

Since 2011, EngageNY has over 26 million page
views from2.4 mllion unique visitors.

Qur st atew de professional -devel opnent
initiative is called the "Network Teans Institute,"”
or, "NTI."

Since 2011, NTI has provided Conmon Core
t urnkey prof essi onal -devel opnent training to over
10, 000 attendees from across the state.

Despite the urgency, there is a 7-year
Common Cor e phase-in.

The standards were adopted by the Board of
Regents in 2010, three years ago.

The EngageNY website and the NTI trainings
were | aunched in 2011.

The first Conmon Core tests in grades 3
through 8 were adm nistered in 2013, and the first

Common Core Regents exanms will be adm nistered in
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2014.

These Regents exans will be phased in by
cohort, and the first year of the phase -- and
during the first year of the phase-in, districts may
all ow students to take the old test in addition to
the new test, and have the hi gher score count.

The first students required to take a
Common Core Regents exam for graduati on purposes are
not expected to graduate until June 2017.

There are two key questions during this
phase-i n:

How do we know t hat students are naking
progress?

And, how do we neasure progress early so help
can be provided to students who are not on track?

O course, student progress consists of much
nore than test scores, but test results contain
i mportant information that cannot be ignored.

Wthout these assessment results, teachers,
students, famlies, and the public have no other
st at ewi de progress neasure.

It is inmportant to note that educators were
involved in all stages of Commobn Core test design,
and educators revi ewed each and every Conmon Core

test question in advance of test adm nistration.
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Educat ors reconmended t he Conmon Core
proficiency cut scores to the Comm ssioner, which
t he conm ssioners accepted as is, with the approval
of the Board of Regents.

When we rel eased the test scores, we nade it
clear that this was a new baseline relative to the
Common Cor e.

W made it clear that this new proficiency
basel i ne woul d not negatively affect school or
district accountability, would not negatively affect
t eacher or principal evaluation, and woul d not
negatively affect student remnedi ation services.

Thi s was about inproving instruction.

So when we rel eased the scores, we al so
rel eased 25 percent of the test questions, with
annot ati ons of what the right answers were, what the
wrong answers were, and why.

W rel eased detail ed descriptions of what
students should know and be able to do at each
performance | evel, and in each grade.

W rel eased access to the test-score data and
reports, including access to individual item
anal yses.

W rel eased gui dance on howto interpret the

test scores, and we rel eased parent reports.
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It is inmportant to keep in mnd that there
was no increase in the nunber of required state
tests in 2013 when conpared to 2012.

In fact, in the younger grades, and based on
field feedback, testing tinmes decreased in 2013.

O course, in sone cases, additional tests
were adopted at the local |evel, as determ ned by
col l ective bargaining, in order to inplenment teacher
and principal eval uation.

As part of Race To The Top, in order to
provi de further support for this work, we will soon
rel ease the EngageNY portal.

The EngageNY portal will allow educators,
students, and famlies to log in to EngageNYy and
access secure educational technol ogy tools.

School districts in New York and across the
country have routinely provided confidential student
data to for-profit vendors in order to neet core
di strict needs.

This includes providing data to vendors for
schedul i ng, report cards, and transcript purposes;

Thi s i ncludes school districts providing data
to vendors for special-education service nonitoring;

Thi s i ncludes school districts providing data

to vendors for lunch and transportation services;
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And this includes school districts providing
data to vendors for online service -- online
| earni ng systens.

The Fam |y Education Rights and Privacy Act,
or, "FERPA," does not require parental consent for
these core district activities, such as providing
data to a vendor when building a high school
schedul e so you can open school .

FERPA does require school districts to have
policies around parental consent for non-core
activities, such as providing data to vendors for
year books or class rings.

| nBl oomis a service provider on the EngageNY
portal project.

Li ke any service provider, inBloomcould be
replaced with another party that can neet the sane
requi renents.

| nBl oom did not create the sharing of data
wi th vendors. That has been happening in New York
and across the country, for many, nany years.

| NnBl oom provi des non-proprietary data
services to help make it nore secure and nore
effective for school districts to continue to do
what they are al ready doing.

There are inportant facts about the EngageNY
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portal and inBl oom

Student data are never sol d;

Data are accessible to vendors only when
authorized by a |l ocal or state contract, and only
for that contract's purpose;

Dat a nmust be destroyed when the contract
t er m nat es;

The State does not and will not coll ect
soci al security nunbers;

And data stored through inBl oom are
encrypted, which nmeans that the data woul d be
unusabl e because they are encrypted, even in the
unlikely event that the firewalls had been breached.

| don't know of any New York school district
that offers this |level of protection.

In closing, as we travel around the state, we
are continually inspired by the work of our
t eachers, our school and district |eaders, and our
st udent s.

As we pursue this goal to help all students
graduate ready for college and their careers, we are
rem nded that there is nuch work to be done, but
there is just as nuch reason for confidence and
excitement that this goal can and will be achi eved.

Thank you again for the opportunity to
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testify, and I'm happy to take your questions.

SENATOR FLANAGAN. Ken, thank you.

|"mjust going to foll ow up on what
Senator Marcel lino said.

W' re doing our best to provide seating.

There are probably 8 to 10 seats up here, if
people want to. Don't be shy, you can wal k up.
It's all right.

Ken, thank you for the testinony.

There's also a very | engthy Power Poi nt
presentation, which we did not have presented, but
it is certainly online for everyone's review.

And, | amgoing to start by -- I'Il pass ny
own opportunity to ask questions at the nonment, but,
|"mgoing to start with Senator Hannon, and then go
to Senator Marcellino.

SENATOR HANNON:  Thank you very rmuch

You touched upon three different topics in a
very quick fashion, and | think that each one of
themis worthy of al nost a separate hearing.

The question of the curriculum now called
"Conmon Core"; the question of how that curricul um
is inmplenmented, and how the testing itself is done;
and then, third, questions of privacy, vendor,

vendor selection, and all of that.
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| just think that there's a nmjor |esson,
however, for the Regents to be learned in this
state, because all three of those vast policy
deci sions that have been rolled out in this state in
a very quick fashion

And | think it's sonmewhat a little
di si ngenuous for you to say the testing in 2013 was
not nmore than it had been, because sonewhere --

[ Appl ause. ]

SENATOR HANNON:  |I'msorry. That's not an
appl ause line, for ne.

-- it's, just, that there has not been the
engagenment with the public, with the Legislature,
t hat one ought to when you're doing major policy
rol | out.

Now, |"mjust going to leave it at that.

But | find that, if you think this is working
successfully, that's m staken.

[ Appl ause. ]

SENATCR MARCELLINO We're not here for that.

Believe me, I'ma politician, and
| appreciate the applause, but this is such a
serious thing that we're engaged in, that -- and
it's the first hearing.

Senat or Fl anagan, congratul ations for having
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the first hearing, because we haven't had that
bef ore.

And it's amazing to nme that, here's -- the
| ast conment |' m maki ng:

| get criticismon the Cormon Core curricul um
by peopl e who probably don't understand it, but are
either on the left in terns of politics or on the
right in terms of politics, and it's very unique
that you could have united that group

[ Laught er. ]

SENATOR FLANAGAN: Thank you, Senator Hannon.

| woul d, diplomatically, and respectfully,
ask this:

If there are periodic interruptions, we m ght
all be having dinner together, and Suffol k Conmunity
Coll ege will make sure that we don't have that
opportunity.

So, I'mgoing to nove to Senator Marcellino
who | know is very hunorous and conci se and succi nct
in his own right.

Senat or Marcel |i no.

SENATOR MARCELLINO I'Il try to be succinct.

Agai n, John, thank you for having the
hearings. This is very inportant. The topic is

extrenely inportant.
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|"mjust piling on a little bit with what
Senat or Hannon just said.

My constituents do not think the way
Common Core has been inpl enmented has been done wel | .

It hasn't been done well, in nmy mnd.

They' re confused. They don't know what
you're trying to do, and what they're getting is a
series of tests.

Now, we've asked this question before,
and | think Senator Flanagan asked it at a
previ ous neeting that we had: How many tests are
currently mandat ed?

Third grade, eighth grade; or, fourth grade,
ei ghth grade; or whatever it is, how many tests are
mandat ed for Common Core?

KEN WAGNER: So the nandate is not part of
Common Core; rather, the nmandate is part of the
U.S. Education Departnent's requirenents around
Educati on Secondary and El ementary Act [sic], or,
"No Child Left Behind."

Those requirenments include annual tests in
grades 3 through 8 --

SENATOR MARCELLI NO.  How many?

KEN WAGNER:  Sorry?

SENATOR MARCELLI NO.  How many?
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KEN WAGNER: There's one test per year in
each grade, grades 3 through 8, in both English and
mat h, as well as one test per year in grades 4 and 8
for science.

And then there is a requirenment for a test in
English in the high school years and a test in math
in the high school years.

Those are the federal requirenents.

W al so have a requirenent, a federa
requi renent, to assess the needs of students who are
Engl i sh-1anguage | earners. That test is called the
“"New York State English as a Second Language
Achi evenent Test";

And we have a requirenment to test the needs
of students who have the nobst severe educati onal
disabilities. That test is called the
"New York State Alternate Assessnent.”

Finally, not required by the federal
government, we have Regents exans which we have
historically offered.

SENATOR MARCELLINO So the way | count, you
have a test in each of the years, 3 through 8, one
test --

KEN WAGNER:  Correct.

SENATOR MARCELLINO  -- in English and math?
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KEN WAGNER:  Engl i sh, math,

And then in grades -- so, two tests, one in
Engl i sh and one in math.

SENATOR MARCELLI NO  That's two.

KEN WAGNER: And then, in grades 4 and 8,
there's a science test.

SENATOR MARCELLINO:  So, plus the two tests,
you said, in English and math in high school ?

KEN WAGNER: Required by the federal
government, a test in English and math in
hi gh school

SENATOR MARCELLINO  How nuch tine are these
tests taking in the el enentary grades?

KEN WAGNER: So, roughly -- and in the
slides, we have the exact tinmes, but, roughly,
it's -- on Slides 34 and 35.

But you have three sessions, because there's
three days of testing. And, roughly, 45 mnutes to
70 m nutes per day, for about 270 m nutes of testing
for each of those ELA and math assessnents.

SENATOR MARCELLINO All right, | mssed
that, and |I'm not being facetious.

KEN WAGNER:  No, no.

So let ne just pull up the slide, and I'll be

preci se with you.
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So in grades 3 through 5, ELA, there are --
there's a difference between the amount of tine that
we estimate it will take students and the anount of
tinme that's schedul ed.

We schedule for 90 mnutes, for 3 days, in
grades 3 through 5, ELA;

And we schedul e for 90 m nutes, for 3 days,
in grades 6 through 8, ELA

The anount of tinme that's estimated for
students to actually take is slightly |ower than the
time that we schedul e, and that depends on the test.

For math, we -- in 2013, we scheduled, in
grades 3, 70 m nutes, for 3 days;

In grades 4, 70 m nutes, 70 m nutes, and
90 mi nut es;

And in grades 5 through 8, 90 m nutes,

90 m nutes, and 90 m nutes.

SENATOR MARCELLINO |Is anything going on
ot her than those tests on those days?

KEN WAGNER: So we encourage, and what school
districts typically do, is they use the norning tine
to adm nister the assessnents, and that's typically
the activity for the norning.

Students -- sonme students have extended tine

based on accommodations that they're provided,
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either "English as a Second Language" extended
times, or "Students Wth Disabilities" extended
tinmes.

And then typically what happens, is schools
nove about the rest of their activities for the
remai nder of the day.

SENATOR MARCELLINO Now, is there any
flexibility within the districts, adm nistering
t hese tests?

KEN WAGNER: So, there are specific days that
are assigned for the testing w ndows, and then
there's days that are open for makeups and scoring
of the tests.

SENATOR MARCELLINO  Who scores the tests?

KEN WAGNER: That depends on the districts.
There's different nodels that are all owable.

School districts may score the tests within
the district, with the provision that teachers nmay
not score their own tests.

School districts may col |l aborate with ot her
districts to score their tests regionally, or, they
may contract, for exanple, with a BOCES to do
scoring at the BOCES | evel

SENATOR MARCELLI NO  Now, when you bring

in -- you said these are federally mandat ed,
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“"No Child Left Behind," tests that are required
here.

When you bring in Comon Core, when the
districts inplement the Cormon Core standards, how
does that inpact the testing?

KEN WAGNER: So for the Conmmon Core
i npl enentation, what we did is, we nodified, we
changed the tests; we rebuilt the tests from
scratch, with -- as | nmentioned, with educator
i nvol vement, to have the Commopn Core tests neasure
student progress on the Comon Core standards, which
is different fromthe prior tests which neasured
student progress on the prior set of standards that
wer e adopted in 2005.

SENATOR MARCELLINO Al right, so the test
that came out this year, which showed significant
drops in success over the prior year's tests, were
totally different than the prior year's exans?

KEN WAGNER: They neasured a different --

t hey nmeasured students' progress on a different set
of standards.

SENATCOR MARCELLINO  And shoul d not be
conpared to one anot her?

KEN WAGNER: \When we rel eased the scores, we

expl ained to the public, and to the nedia, that this
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is a new baseline that is not directly conparable to
prior-year assessment-score results.

SENATOR MARCELLINO | woul d suggest that
t hat expl anation was not done well, because there is
great confusion out there as to whether or not
school s are succeedi ng or not.

| liken it to the exanple, and | will end
with this, John -- | liken it to the exanple of
pl ayi ng basebal I .

I'"ma 300 hitter, on current standards.

Maj or League Basebal | decides to nove
first base back 5 feet, I"mno |longer a 300 hitter.

|"mthe sanme person with the same skills, but
now we have a different set of rules.

So we change the rules, and we haven't
t horoughly explained it, and we haven't given tine
for the people who have to inplenent the new rul es
and the new standards a chance to test drive the
system

| think the problemis, you needed tine, and
you didn't give themthe tine.

| understand when they brought themin --

[ Appl ause. ]
SENATOR MARCELLINO:  |'m not | ooking for

t hat . Pl ease.
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| understand, when you brought themin, in
2010, and all the other stuff that went down with
it, but, when the teachers have to cone in, and as a
former teacher nyself, | needed tine to get used to
t he new standards, | needed tine to figure out how
the kids in ny classes |earned. They |learn
differently, as you well know. Not all kids |learn
t he sane way.

So you have to adapt your curriculumto the
way your kids in the classroom|earn.

That takes tine to test it out, to work it
out, and to do it.

This was not al |l owed.

And | think, when Comm ssioner King's
statenent, after a while, that it wasn't going to
be -- that this wasn't going to be an eval uative
tool on the teachers, and it wasn't going to be an
eval uative tool for the kids, | think that got |ost,
because it canme out |ate.

| nmean, that should have conme out very first
t hi ng goi ng.

I f you were going to use the new standards,
they needed tinme to get used to them and to prepare
the kids for them and actually do the job that

you' re asking themto do.
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So this is -- as Kenp said, this has been
handl ed poorly. It's been handl ed very poorly.

And sone cases, | lay it on the schoo
districts, because | don't think all of them
actually did the right thing with it.

But in sone cases, nobst cases, in ny mnd,
State Ed didn't hel p.

And | think you have to go back and you got
to rel ook and rethink what you' re doi ng, because if
you think this is being done successfully, you're
wWr ong.

And | woul d suggest, although I do not
support, you're going to see a bigger pushback from

the community. And | think you' re going to need

t hat .
[ Appl ause. ]
SENATOR MARCELLINO And | want to nmake it
clear, 1I'mnot encouraging that.

SENATOR FLANAGAN: |I'mjust still adjusting
to the picture of Senator Marcellino playing
basebal |, but that's just ne.

Senator Martins.

SENATOR MARTI NS: Thank you.

Good nor ni ng.

KEN WAGNER:  Good nor ni ng.
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SENATOR MARTINS: You know, I'mstill having
a hard time understandi ng a basic prem se that cones
up fromtinme to tine, and that's that our
hi gh school students are not coll ege-ready.

And, so, can you describe for ne how you or
how the State Education Departrment arrived at that
figure?

| know that there's a statew de statistic,
and then there's a Long Island statistic.

| " m specifically concerned regardi ng that
Long Island statistic, and howit was arrived at.

What's your background for that?

KEN WAGNER:  Sur e.

So what we see is that, whether the nmeasures
are national or New York, there's consistent
i nformati on.

So one of the neasures that was a New York
nmeasure, at the secondary |evel, was back in
2010- 2011.

The Board of Regents, in working with
information from coll eges, for exanple, SUNY and
CUNY, started to ask sonme questions about, What are
some of the qualifications that coll ege-adm ssions
directors | ook for when students are, not only

accepted into college, but, if students are going to
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be successful, in terms of enrolling in
credit-bearing courses and bei ng successful in those
cour ses?

So one of the pieces of information that we
got, is that it was not sufficient to just be
graduated with a New York State Regents diplona, but
the scores on the Regents exans nade a difference.

So, the passing score is 65, but what
col | ege-adm ssions directors told us, is a 65 was
not good enough; but, rather, if a student scored,
for exanple, a score of 75 in math or a score of
80 in English, that that was a nore appropriate
predi cter of whether or not a student was going to
be able to be enrolled in a credit-bearing course
and be successful in that course.

When we | ooked at our cohort data, not just
based on the percentage of students in the cohort
t hat were graduating, but, rather, based on the
percentage of students in the cohort who achi eved at
t hat hi gher |evel of cut score, that's when we found
that, although our statew de graduation rate was,
roughly, 74 percent, our cohort graduation rate,
wi th those higher cut scores, was, roughly, half;
about 35 percent.

On Long Island, those statistics are, | think
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it's 86 percent overall graduation rate, but about a
50 percent cohort statistic if you factor in those
hi gher assessnent scores.

But that is by no neans the only neasure, and
| want to be very cl ear about that.

But if we | ook at another neasure, the
per cent age of the cohort that graduates with
advanced- cour se experi ences, we have a credenti al
called the "Regents Diplona Wth Advanced
Designation,” and that's a very rigorous diplona
that's not based on test scores; but, rather, is
based on taking advanced cour seworKk.

And if you look at the percent of the cohorts
statew de that graduates with that
"Advanced Designation" credential, you will find a
simlar nunber; that it's, roughly, 35 percent of
t he cohort.

Whet her you use the regular diplom with
hi gher cut scores on Regents exam or you use the
"Advanced Designation" diplom, and they're not the
same group of kids, the percentages are roughly the
sane.

But it doesn't just stop there.

| f you | ook at databased on the Coll ege Board

tests, things |ike SAT and PSAT, again, you get a
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percentage that ranges fromthe md 30s to the | ow
40s.

I f you |l ook at the federal assessnent, the
Nat i onal Assessnent of Education Progress, you get
simlar results.

SENATOR MARTINS: But that depends on where
the State Education Departnent decides to place that
cut score.

Wherever you decide to put that mark will
determ ne that 30 percent or 50 percent mark that
you tal k about.

And, frankly, | just -- you know,
representing the districts that | do, and being
i nvol ved, and not just the |ighthouse districts that
we have in parts of ny Senate District, but sone of
the mddl e-of-the-road districts, sone of the nore
chal I enged districts, some of the districts that
represent areas that are soci oeconomcally
chal | enged, those kids are performng well.

They're graduating, they're going on to
4-year schools. They're successful in college, and
they' re graduating, and they | ead successful |ives.

So when we tal k about 50 percent of --

[ Appl ause. ]
SENATOR MARTINS: When we tal k about
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50 percent of kids not being college-ready, that's a
very disturbing statistic, because it forces us then
to question the rubric that you're using, and the
State Education Departnent is using, for com ng up
with that statistic.

[ Appl ause. ]

SENATOR MARTINS: | can tell you that |'ve
got districts that graduate 97, 98, 99 percent of
their kids. They're going on to 4-year schools.
They' re achi eving extraordinary well.

And across the board; not just the high
achievers in the school, but the school has a
phenonenal record of bringing all of those students
and el evating educati on.

So, nunbers |ike 50 percent of students not
bei ng col | ege-ready here on Long Island is a
concer n.

And perhaps we need to | ook at those nunbers,
| ook at the nethodol ogy, because it -- it raises
guestions in parents.

| "ve got four daughters.

And, so, when | think about ny kids in
col l ege, or, in high school now, going on to
coll ege, | question statistics that say that

50 percent of our kids aren't coll ege-ready.
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And if we know what that nunber is, and we
can trust that nunber, we can work together towards
addressi ng that need wi thout necessarily pulling
everyone el se down.

| appreciate your testinony today.

Thank you.

[ Appl ause. ]

SENATCR FLANAGAN: Senator Martins, thank
you.

Senat or Zeldin, and then he'll be followed by
Senat or Boyl e.

SENATOR ZELDI N:  Good nor ni ng.

| wanted to get back to the questions and
di al ogue with regards to the anmobunt of tests taking
pl ace in the schools.

The answer to the question was, essentially,
two tests in each grade.

And, | just want to kind of go a little
further, and | don't know if there's sone type of
m scommuni cat i on

My understanding -- or, ny own experience
with their daughters and their schools, ny
di scussions with nmy constituents, but ny
understanding is, that there are nore than two tests

taking place in schools per year.
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So | hope -- and maybe we can just discuss
that for a mnute, and try to figure out what's
right and what is wrong.

KEN WAGNER:  Sur e.

SENATOR ZELDIN: Because ny understanding is,
that there are nore than two tests per year.

KEN WAGNER:  Yeah, so unless | m sunderstood
the question, | thought it was, Wuat is required?

And that is the test that we outlined before.

O course, there is an additional chall enge,
which is the inplenmentation of the Teacher and
Princi pal Evaluation statute.

And what that has done, is that requires
di fferent conponents of teacher and princi pal
eval uati on.

There's the "20 percent" conponent that's
based on state grow h;

There's the "20 percent" conponent that's
based on | ocal achi evenment scores;

And then there's the "60 percent" component
that's based on ot her nmeasures of professional
practice.

And, we all had a chall enge.

Every single school district in this state,

and every single school district on Long Island, had
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a challenge on howto interpret and inplenment each
of those conmponents under a tight tine frame, as
required by the statute.

And in that inplenentation, although there
were options on how to inplenent the state portion
for teachers who do not teach a test that has a
state-required test, roughly, 80 percent of our
teachers -- only about 18 percent of our teachers
are actually covered by a state-provided test.

So, how to inplenent the state portion for
t hose other teachers, and then how to inplenent the
| ocal - achi evenent portion.

There were other options; for exanple, the
usi ng of existing state nmeasures for other purposes,
as well as the inplenmentation of different types of
assessments that are regionally devel oped, or
di fferent assessnents that, perhaps, were
devel oped by the BOCES, and so on.

But in the press to inplenment on schedul e,
what lots of districts did, is they elected to
adm nistrator additional tests. And, typically,
those tests, as required by growh, have a "pretest”
conponent and "post-test” conponent.

That, for sonme districts, was not a new

experience. Some districts have el ected, even prior
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to APPR, to inplenent pre and post tests, because
they just found theminstructionally rel evant.

But for a |l arge nunber of districts, that was
a new experience, and it caused lots and | ots of
guestions in comunities across the state, and, of
course, on Long Island.

SENATOR ZELDIN: So, | nean, | could
potentially end up opening up a hornets nest right
now, if we were to dig deeper.

So the question -- the question that was
asked with regards to "Wat was required?" and there
was, essentially, two per grade, if we dug deeper
into teacher evaluations and other tests, we would
actually find out that, all year long, fromthe
begi nni ng of the school year to the end of the year,
and you can include diagnostic tests, field tests,
in addition to the two that are required, find out
that there are actually a lot of tests and
assessnments taking place all year?

KEN WAGNER: | f | ocal school districts
el ected to adopt that -- that -- those tests, then,
yes.

SENATOR ZELDIN: R ght.

So --

(Unintelligible conments from many
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audi ence nenbers.)

SENATOR FLANAGAN: Excuse ne.

We're going to be here for quite a while.

Decorumis really inportant.

Pl ease hol d your comments, out of respect to
everyone in the audience and to the people who are
testifying.

Ken, go ahead.

SENATOR ZELDIN: So the foll ow up question
is: Wth regards to the inplenentation, at the
| ocal level, of the standards, they -- if a school
district did not collectively bargain standards that
were approved at the state level, then they would
| ose out on State Education funding; is that
correct?

KEN WAGNER: When you say "standards," do you
mean an approvabl e APPR pl an?

SENATOR ZELDIN: Ri ght.

KEN WAGNER:  Yeah.

Yeah, so there are other requirenents to
submt on a tineline, as for -- for submtting an
APPR pl an that's approved.

SENATCR ZELDIN: So if a school district did
not -- so you're tal king about, at the |ocal |evel,

col l ectively bargaining for evaluations, if the
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| ocal level, they did not successfully collectively
bargain, then they would | ose out on, say, education
funding -- the gromh in State-aid funding?

That' s mmy under st andi ng.

KEN WAGNER:  Yes.

So there was a State-aide contingency on
submitting an APPR plan. That was part of the
budgeti ng process.

SENATOR ZELDI N:  Ckay.

The one other question that | wanted to ask,
with regards to -- the beginning of your testinony,
you were tal king about how this was, you know,
st at e- devel oped and state-i npl enent ed.

And, you know, ny understanding -- and, just,
pl ease correct me if I"mwong -- ny understanding
is that, you know, this was really initiated by, you
know, private interests associated with
Washi ngton, D.C. That there were a couple of
or gani zati ons, one being the National Governors
Associ ati on.

And there was a -- what was the nanme of
the --

KEN WAGNER:  CCSSO.

SENATOR ZELDIN: -- Achi eve | ncorporated, you

know, a DC-based non-for profit, that was,
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essentially, working hard on inplenenting these
national standards.

My understanding is, that there was a -- that
there was a role that D.C. played -- | just want to
understand what the facts are.

KEN WAGNER:  Sure, sure.

SENATOR ZELDIN: So that -- you know, sone
peopl e are claimng what you said are nyths;

Sonme people are claimng what you said are
fact;

And, then, people who are saying that this
was actually initiated with D.C., and that you
enlisted these two state-based organi zations to --
you know, to, essentially, take on this effort.

And then it was a DC-based non-for profit
that worked on inplenenting it with private funding,
and then it was suppl enmented with hundreds of
mllions of dollars of, you know, federal aid to --
you know, to the consortiuns.

So, | just want to understand what's fact and
what's nyth, because that's inmportant to ne.

KEN WAGNER: So the chal | enge around ri gorous
st andards, you know, goes back, of course, a very
long tinme, including into the '80s, where people

were worrying very much about whether or not our
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students were being taught to rigorous standards,
and the inpact of that on econom c conpetitiveness,
i nternational conpetitiveness, and, really, just
what's norally right for students.

That's been a chal l enge that has been
grappled with by both political parties at the
nati onal |evel, but also at the state |evel.

The organi zations that were nost directly
i nvolved in the devel opnent of the Common Core
standards are the National Governors Association and
t he Council of Chief State School Oficers.

But, NGA and CCSSO are exactly what | said;
they're a representative group of the governors from
each of our states, and they're a representative
group of each of the chief state school officers or
the state superintendents fromeach of our states.

Yes, their central offices are located in
Al bany, but they represent the entire country.

And t hat work has been going on for quite,
quite sone tinme, in terns of witing the standards.

The standards were witten on behalf of those
two organi zations, with the invol venent of
educators, for a long period of tine, with |ots of
resear ch.

The research in the standards is in one of
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t he appendi ces of the standards, and then it was up
to individual states whether or not to adopt those
st andar ds.

You're absolutely right to point out that the
federal governnment did provide some incentives for
states to adopt the standards.

But, if you |look closely, and, again, | take
t he statenment about being disi ngenuous seriously,
and | never intend to be disingenuous.

But, the feds required coll ege-ready
standards. That's what the technical federal
requi renent was.

States had to, for exanple in Race To The
Top, adopt coll ege-ready standards.

When states grappled with how to adopt
col | ege-ready standards, they had a choice:

They could go and wite them again,

t hensel ves, on their own;

O, they could look to the National Governors
Associ ation and the Council of Chief State School
O ficers that have been doing this work for a
decade, and consi der those standards.

So, yes, 45 states and the District of
Col unmbi a el ected, in their own individual decisions,

to adopt the work that was done collectively.
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SENATOR ZELDIN:  Just a few, just very brief,

points that | just wanted to -- | just wanted to
make.

My own observations -- this is a rare
opportunity that | get a chance to -- this is the

second time now that we've had an opportunity to
di scuss this inportant issue.

And, last time that we got together, we were
di scussing -- | guess, if you were to break this
entire process down to three conponents, you have
t he standards, the curriculum and the tests.

And there are -- there's been an SED role in
part of those three areas.

There's a role at the -- fromlocal, you
know, school boards, with teachers; w th conpanies
i ke, you know, Pearson.

These -- there are a lot of different
conmponents going into the curriculum standards, and
testing.

It's nmy observation that that isn't
calibrated yet.

That the curriculumto prepare our students
for the tests, based on the standards, are | eading
to a situation where -- let's just go back to the

two tests that are required per year.
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That you're ending up in a situation where
you have, let's say, a good third-grader, an
intelligent third-grader, that -- you know, who pays
attention in school, takes good notes, does their
homework; is going to be a superstar in life.

And that third-grader is being taught to what
that teacher believes is the best attenpt at a
curriculumto prepare that student for the test.

Qobvi ously, the teacher wants to get that kid
to do well on the test, because, you know, it's high
stakes for them now

And that intelligent third-grader is, not

only failing the test and being told that they're

not proficient, but they're -- | nean, they're --
they're having a -- you know, just a m serable
experience of -- you know, of failing that test from
day one.

And then, you know, there's several days.

So, like, last year, April 16th to
April 18th, and April 24th to April 26th,
essentially, six days, you know, out of eight, there
were -- well, over the course of two weeks, | should
say, there were a |l ot of tests going on.

And | just -- | think that you need to

calibrate a |lot better for this to have any chance
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of wor ki ng.

And as | said previously, you know, if --
| really do believe that if you lean too forward in
life, you know, you could end up falling on your
f ace.

And, unfortunately, you know, our kids have a
lot to |ose.

So | just -- | think that you really -- we
need to |l ook at how the curriculumis being set to
t he standards, and the tests to teach on the
curriculum or this has zero percent chance of
wor ki ng.

That's just -- and two other mnor points:

Wth regards to the data, | believe that --
personally, | believe in the fundanental right of a
parent to control the upbringing of their child.

That, a lot of this data is getting shared.

And | think it's very inportant that the
policies, going forward, takes into stronger
accounts the rights of the parent to control how
to -- how to decide what data is shared, and what's
not to be shared.

And | think that they need to -- parents need
to be nore involved than they are right now with

t hose deci si ons.
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And, thirdly, | just want to say, you know,
i n your opening, you were talking about
suppl ementing the | ocal efforts. That this is
suppl ementing the | ocal efforts.

And, you know, | get nore of the feeling
that, you know, like, the local efforts may be
suppl ementing, you know, the state and federal
efforts, but, you know, | think a nore accurate word
m ght be "supplant” the | ocal efforts.

| just -- it's inportant to
perceptualize [sic] for parents and educators and
comunities throughout the state to believe that our
state and federal governnment gets it.

And, you know, | just think that sone of what
has been put out is giving the perception in the
public that the state and federal governnent doesn't
get it on this particular issue.

And you may not -- the State Education
Departnment in New York State may not hold a schoo
di strict accountabl e.

It's maybe saying that we don't want to hold
a school district accountable for the first round of
test results, but then Governor Cuono is, you know,
saying in public, that a school district faces the

"death penalty" for not perform ng up to standards.
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And, you know, he is -- you know, he has a
much bi gger soapbox than | do, than you do, than any
of us do here in this room

And it's very inportant, that if that's the
nmessage, that -- you know, that your nessage --
about not hol di ng school districts accountable for
the tests comng out of the gate, if that's your
nmessage, then it's very inportant that the Governor
isn't stepping on your nmessage by saying that he
wants to have a "death penalty" for school districts
for not performng to a certain standard.

SENATOR FLANAGAN: Thank you, Senator Zel din.

[ Appl ause. ]

SENATOR FLANAGAN: Senat or Boyl e.

SENATOR BOYLE: Thank you, M. Chairnman.

SENATOR FLANAGAN:. Excuse ne, let ne just
i nterrupt.

We have been joined by Senator LaVall e.

Senat or Boyl e, and then Senator LaVall e.

SENATOR BOYLE: Thank you, Chairman, and
t hank you for hol ding these inportant hearings.

Ken, I will be brief.

| just want to ask, | associate nyself with
some of the remarks and concerns of ny coll eagues on

t he Common Core curricul um
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| hear on a weekly, and maybe daily, basis in
my office, fromparents, teachers, admnistrators,
and sonme students, about the stress regarding these
tests.

| nean, it's really unbelievable to ne.

| know that a fornmer congressman out here,
Tom Downey [ph.], used to joke during the debate on
prayer in school, that, as long as there are tests,
t here was gonna be prayer in school.

However, it's a difference when | see third-,
fourth-graders experiencing such stress.

And | think it really is because of the
timng of this.

New York to trying to take a |l ead on this,
and | see sone of the other states, including
M chi gan, Indiana, and | understand, nobst recently,
California, are trying to say, "Whoa, slow down
here."

| would Iike to see New York join that club

We need to sl ow down on the inplenentation of
this, and I would like to get your opinion on that.

[ Appl ause. ]
KEN WAGNER:  Yep, yep.
So, three things:

The first is, that we need to think very
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carefully about what's causing the stress, and who
is stressed --
[ Laught er. ]

KEN WAGNER: -- and who's al so conmmuni cati ng
t he stress.

There's a | ot of change going on right now,
obvi ousl y.

These hearings are being called to help us
all better understand the changes are that are going
on right now.

But we do need to nake a very cl ear
di stinction between the stress that we as adults
experience as we collectively go through these
transitions, versus, the stress that students
experience, and then, nost inportantly, the stress
t hat we communi cate between adults and students.

You know, | started ny career as a school
psychol ogist. 1've worked with children all ny
life, and it hurts me, ever, to see a student who is
stressed.

But ny wife is also a psychol ogi st, and she
had an opportunity, where she was sitting in her --
going out to her waiting room and there was an
adult in the roomand there was a child in the room

And the adults in the waiting room-- the
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adults in the waiting roomwent over to the child
and said, You' ve got the tests com ng up; right?
Are you nervous about thenf

And they didn't know each other. Those two
peopl e did not know each ot her.

Now, sone children, we have to al so
understand that we cannot prejudge what children are
capabl e of.

We cannot prejudge the level of rigor to
whi ch our students can ri se.

And we have to ask ourself the question: |If
rigorous learning is inherently stressful, not in a
bad way, but in a good way, and a chall engi ng way,
then is it better for our students to experience
stress when they're in school, surrounded by
conpetent and caring adults, their teachers?

O, is it better for our students to
experience the stress when they're done with school,
and they can't get into the college that they want
to get into, or, they get into the college that they
want to get into and they have to pay thousands of
dollars for renediation, or, they can't get the job
that they want to get, or, they can't find the job
with a livabl e wage?

So there's a collective approach to stress:
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The nessages -- the stress that the adults
are experiencing and the nessage we send to
chil dren;

The very appropriate stressors that occur as
students engage with rigorous instruction;

And then, finally, where is that stress best
experienced?

SENATOR BOYLE: Just, Ken, the point being,
that you' re testing kids now, basically, on things
t hey haven't been taught over the course of years.

If we had slowed it down and they were being
taught -- and | understand there's going to be sone
stress involved with testing, but sonething you' ve
actual ly been taught, and standards that you've been
t aught too.

It's this timng of this | think is the major
problem and | certainly hope that you and the
Cormmi ssi oner and the CGovernor will take that into
account .

SENATOR FLANAGAN: Senator LaVall e.

SENATOR LAVALLE: Senator Fl anagan, thank you
for holding this hearing, and other hearings
t hroughout the state.

Ken, we as |egislators are an extension of

peopl e who we represent. And if we're doing our
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j ob, we are connected and we listen to people.

And people are telling us sonething: parents,
educators, board nenbers, across the board.

A couple of things, that -- and Senator Boyle
tal ked about it, we kind of put the cart before the
horse here.

But what I'd |ike to know, so, I'mclosing ny
eyes, and I'mtrying to visualize
St ate Education Departnent, and what goes on.

So --

[ Laught er. ]

SENATCOR LAVALLE: -- do | see "bureaucrats"?

Do | see people that are bureaucrats, but
say, Gee, we're hearing sonmething. Legislators are
telling us, we hear out in the field, sonething.

And ny question is: Have you heard that?

And, is the departnment willing to change in
accordance with the input that they're hearing from
| egi sl ators, and, people in the field; teachers,
princi pals, superintendents, board nenbers?

KEN WAGNER: So -- so, thank you

SENATOR LAVALLE: Parents.

And parents.

KEN WAGNER:  Qur Conmi ssioner is in schools

multiple tinmes every single week. He's spent lots
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of tinmes on Long Island, and so on.

And every single tinme our Conmi ssioner is in
a school, he, of course, gets lots and |ots of
f eedback from peopl e about what's going well and
what's not going well.

Menbers of our Conmi ssioner's staff,

i ncludi ng nyself, routinely do our very best to get
feedback fromfolks that are in the field.

| have a call every single week on Thursdays
at 9:00 a.m Talking to people throughout the state
every single week on Thursdays at 10:00 a. m

And |'m just one of the Conm ssioner's
cabinet that tries to engage with the field.

Wen we get feedback, for exanple, that we' ve
not done as good enough job as we need to do about
engagi ng with teachers, we know that. That we've
not done as good enough job as we need to do about
engagi ng with parents, we know that.

That we need to foster the types of the
conmuni cat i ons.

Who do parents listen to? They listen to the
nost trusted nenbers of their educational network,
which is their child s teachers.

So we need to do a better job to get nore

information to teachers, so teachers can work with




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

57

parents about how to make this process better.

So we get that.

In |ast year's assessnents, we heard that the
testing tines for the younger grades were too |ong.

So in 2013, we cut back the testing tine.

In this year's assessnents, we heard | oud and
clear, that students in grades -- on day two of ELA
were running out of tinme when they were conpleting
their constructive-response itens.

We took that feedback | oud and clear, and
we' re nmaki ng design changes for this com ng year's
tests.

Are we perfect about this? Absolutely not.

Are we sonetimes not -- oftentines not as
connected to the people that you talk to as we
shoul d be? Absolutely.

Do we struggle with that daily, because we
bel i eve that nore brains are better, and teachers
and parents and students will help all of us do a
better job? Absolutely.

SENATOR LAVALLE: You know, sonetinmes | think
t he departnent needs to say, W hear you, and we
don't need a hearing aid.

Lastly, as you know, and we've tal ked, we

tal ked over an hour in ny office, about the
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legislation | put in, dealing with the test.

And | would certainly -- | certainly intend
to pursue that again this session -- next session.
And, | would |ike your professional input as

to what is good, and what may not work, what would
wor K.

Thank you.

SENATOR FLANAGAN:. Ken, | just have a couple
of quick things, and we're trying to keep as tightly
as we can to the schedul e.

| appreciate ny coll eagues' conments and
t hought s.

| want to focus on two prinmary questions, and
then | have an assi gnnent.

You touched on this, but, | think, when you
tal k about, you don't want to adversely affect
districts or individual schools or teachers, and
nost inportantly, you don't want to adversely affect
students, | would Iike to hear your conments, in
particular, as it relates to AIS, and in this
capacity:

Parents who now see their children getting a
"1" or "2," who heretofore have gotten a "3" or "4,"
whether it's a baseline, or whether it's adapted to

what the realities of the test are, you're going to
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have situations where parents are going to cone in
and say, | don't care what State Ed says, | don't
care what anyone else says. M kid is going to get
t hese services.

How i s the departnent dealing with that?

And what is the nmessage on that, in
particular, that you' re trying to send to the
public?

KEN WAGNER: So the board took action
yesterday, at its nmeeting yesterday, around AlS, so
| et me provide sone information.

The first is, that the nost effective support
for all of our students, whether or not it's a
student who perfornmed at a Level 1, 2, 3, or 4, is a
great teacher in front of a classroomwth the
proper supports.

And Common Core instruction is different.
It's not just the |learning standards that are
different, but it also opens the door for different
i nstructional practices.

For exanple, in English-language arts, the
focus on close reading of text, and the focus on
students becom ng active readers to gather evidence,
and to respond to questions with that evidence;

O, in math, the focus on fewer standards and
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nore detail, and the blending of fluency of math
knowl edge with deep application of math concepts.

Those are not just standards, but those are
changes in instructional practice.

But, incidentally, those are things that
great teachers have been doing forever, so we cannot
pretend that we've suddenly invented great teaching
with the Common Core.

Great teachers have been doing this work for
a very --

SENATOR FLANAGAN. Ken, let me interrupt,
pl ease.

| have profound respect for your know edge.
| really, genuinely, do.

| want you to focus on what |'mspecifically
tal king about, as it relates: What nessage are we
as | egislators supposed to send, either with the
departnment, or with the Regents, or with others, as
to how do you address that parent?

Because part of what the Comm ssioner has
said, is that children not |earning any | ess or
necessarily learning any differently, we have a new
basel i ne.

But how do you -- what's the nessage that

we' re supposed to send?
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And, you know, in my opinion, it has nothing
to do with Conmmon Core.

" mtal ki ng about AI'S, and what does it mean
to a parent who's | ooking to get renedi al
instruction for their child?

KEN WAGNER:  Yeah, so AIS is required for
students who score bel ow proficiency.

The definition of AIS has sone flexibility,
and it's tailored to student needs.

So, AI'S can range from nonitoring an educat or
who's assigned to nonitor student progress, as the
| east-intensive intervention, all the way to
one-on-one tutorial support.

So that's the AI'S regul ation.

What the board acted on | ast -- yesterday,
simlar to what it acted on in 2010, was it provided
a one-year transition for what the cut score is for
Al S servi ces.

So on the 2013 test results, it's not that
every student who scored bel ow proficiency on the
2013 tests is required to receive A'S; but, rather,
we provided information about what is the cut score
on the 2013 test that is conparable to the cut score
on | ast year's 2012 test.

So, basically, AIS, for this com ng schoo
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year, will only be required for students who fal
bel ow the cut score that's conparable to |last year's
proficiency cut score.

It's a one-year transition.

If a -- that's what's required.

If a parent wants their child to receive AlS,
but they're not required under this provision that
t he board just acted upon, that woul d be sonething
t hat --

SENATOR FLANAGAN. Well, so let nme follow up
with a coment and a question, and to, in essence,
conpl emrent sonme of what ny col | eagues have sai d.

This is where | think the disconnect occurs,
and it's a challenge for us to go back and speak
plain English to the people that we represent. And
parents desperately care about their children no
matter what community they live in.

So, let nme give you a perspective exanpl e,
where naybe the term "freak out” m ght be
appropriate, and that relates to the Regents in
particul ar.

Havi ng seen what happened with the test this
year --

And | understand sone of those ramfications.

-- I"'mvery concerned, and I am by no neans




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

63

alone in this regard, about Common Core as it
relates to Regents for next year.

And there's -- I'"mnot disputing ELA
3 through 8, but now you're tal king about coll ege,
now you' re tal king about graduation.

How do we nollify, or how do we address,
parents who are saying, and ny coll eagues, Wiy can't
we wait?

NYSUT has testinony that's com ng up today
that says there should be a three-year noratorium
probabl y debat abl e.

But, what's wong with waiting a year?

KEN WAGNER:  Yep, on Regents exams, so, if
you wait on the testing, you would have to wait on
the instruction, because as |ots of people have
poi nted out, you need your assessnents to align to
t he standards.

So if you offer the old Regents exans which
are based on the 2005 standards, then in fairness to
students and fairness to teachers, we would need
t hose teachers to continue to teach the
2005 st andards.

There al ways needs to be a year one; and that
year one, where you junp both your standards and

your assessnent has to occur. You cannot do the
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assessnents | ater and have the standards be
di fferent than your assessnents.

We have a group of students who just cane out
of eighth grade who are noving into ninth grade, and
they are aligned on that Common Core assessnent
conti nuum

Anot her approach to the Regents-exam
transition is two things:

One is, when we release the scores, we can
al so rel ease a percentile result, which, even though
the scores will be different because of the
proficiency rates being different on Cormon Core
versus the prior standards, the percentile results
can show the students, that regardl ess of your
performance | evel, you are at the 80th percentile,
or the 95th percentile.

"Percentile" is, basically, the percentage of
the students that you scored at or above.

So we can help to conmuni cate what the scores
mean by coupling the scores with the percentile.

The second thing we can do is have different
cut scores for the different performance |evels.

For exanple, the Level 3 could be what's
required for coll ege- and career-readi ness,

conparable to the 75 and 80 that we have used for
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the graduation-rate netrics.

But Level 2, for exanple, could be conparable
to passing, for graduation purposes, conparable to
the 65 that we use right now for graduation
pur poses, which we know is not the right score for
col | ege-readi ness purposes.

So we can have different cut scores.

Educators are part of that cut-score
det erm nation

They were part of cut-score determ nation for
grades 3 through 8, and educators from across the
state will be part of the cut-score determ nations
for Regents exanms as well.

SENATOR FLANAGAN:. The problemis,
| understand everything that you just said. It's
just going to be very difficult to translate that
out to parents and constituents.

And | will close on this:

W're trying to, again, nove al ong.

" mgoing to ask everyone who testifies here,
|"mgoing to give everyone the same assi gnment:

We have a hearing com ng up on Cctober 1st.

By Septenber 30th, everyone who has
testified, | would |ike your opinion --

And | will take a snapshot in time: K through
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12, nothing changes, it's static. A kid goes into
ki ndergarten, the rubric, and, everything' s, going
to be the sane for the next 12 years.

-- | would like everyone to provide to our
Comm ttee what you believe are all the tests that
children have to take.

‘Cause, to ne, this is like the ultimte gane
of tel ephone.

We start out on one end. By the tine you get
to the other end, the story is night and day from
where it started.

So, it will be fascinating for us, and,
hopeful | y, educational for everyone, to be able to
| ook and conpare, and see how you define, you know,
beauty being in the eyes of the behol der.

So, Ken, Nicholas, and Dennis, thank you very
much.

Regent Tilles.

[ I naudi bl e] your patience.

Regent Tilles, if you don't know him is
certainly a chanpion of education on Long Island,
wel | known by all of us in the Legislature, and a
passi onate and ardent advocate for children.

And with that introduction, Roger, no

pressure what soever .
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REGENT ROGER TILLES: Thank you, Senator, and
t hank you for having this hearing.

| have been concerned that there is a
t remendous anount of misinformation floating around.

| have been -- it's been a pleasure for nme to
represent Long Island, and very frustrating as well,
because I'mnot always in sync with the rest of ny
fell ow Regents.

| -- in 8 1/2 years, we have 125 school
districts on Long Island, |I've been to over 70 of
t hem and have had conversations with people --
teachers, parents, kids, administrators -- in al
those districts. And the input that | get has been
very, very hel pful to ne.

I"monly one of two full-time -- basically,
full-time Regents; and, so, | carry with ne to
Albany a little nore information, perhaps, than nost
of the other Regents, who are all good people.

|"mal so one of -- well, for seven years,
| was the only Regent that had kids in the public
school s, and that has hel ped ne a trenmendous anount
as well in determ ning policy.

|"malso one that -- I'mthe only person,
| think, nationally, that has ever been elected to

two different state boards of education: M chigan
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and New Yor k

And, |I'mon the National Board For
Pr of essi onal Teachi ng Practi ces.

Many of you know nme as a busi ness person,
but, really, nmy life has been nmuch nore devoted to
education policy than it has been to business.

| support nost of the Regents reform agenda.
| think that nost of it is on target.

Publ i ¢ school s provide the common bond for
our citizens, and I'mworried about the use of sone
of the progranms, No Child Left Behind, for instance,
to break those bonds.

And that's why | think our agenda can
actually be a very positive statenent.

And I'"mnot going to talk about it too nuch,
but, the inproving, the recruiting, professional
devel opnent, retaining, rewarding, teachers, and
maki ng the principals and the educati on profession
as a valued one in our society, is absolutely
essential. And we don't do that.

[ Appl ause. ]

REGENT ROGER TILLES: And I'm not el ected by
the public so you don't have to applaud for ne.

Appl aud for them

[ Laught er. ]
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REGENT ROGER TILLES: These guys el ect ne.

So, | think that's really inportant.

And if you look at the countries that are
doing really well, they treat their teachers and
adm nistrators as the professionals; as real, Ilike,
doctors and psychol ogi st s.

The -- so that -- | really think that's one
of the first steps, and | think the Regents are
nmoving in that direction, by raising the standards
for those that get certification to be teachers, and
for the professional devel opnent of teachers.

Bui | di ng the di agnostic assessnments -- that
we just tal ked about with Ken Wagner, who really is
an expert on this stuff -- and which informteachers
in schools how they can inprove their practices and
differentiate student instruction, | think that's
really inportant, as long as the privacy of the
information is saf eguarded.

Which, I"'mafraid right now, under the
exi sting policies that school districts have with
sharing information with third parties, is not
pr ot ect ed.

| think, in essence, our state data system
m ght be a nmuch better protection

| have to go by the experts on that. |'m not
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an expert on it.

Focusi ng on best practices to inprove
| ow- perform ng schools is one that |'mparticularly
interested in.

In an environnent of poverty, you need to
have much nore than the school to be effective.

And | think -- let me give you -- well, "1l
conme back to that.

Lastly, the devel opnment of the Conmon Core
standards, which the left and the right both have
suggested are un-Anerican, | believe is one of the
best refornms that we have made.

It is not the Cormobn Core standards,
devel opi ng curriculum and assessnments to neasure
t hose standards. That's not a goal that has yet
been i npl emented or attai ned.

But, | sat for several years on the Regents
task force, devel op English-|anguage-arts standards.

The conpany we hired to help us with that was
Achi eve.

When Race To The Top came out, we were just
about to publish our standards, which were very high
st andar ds.

Achi eve becane the conmpany on the nationa

| evel, and, indeed, took virtually all of the
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standards that New York had conme up with and put
that into a national standard.

Every state is allowed to tweak a little bit,
t 0o.

And we tweaked those national standards, but
| think the standards are very good.

| n-depth | earning, conceptual thinking, is
really inmportant, and not rote |earning.

And that's why | think the Common Core is
good.

Fol | owi ng the adoption of the Commobn Core by
t he Regents, New York took a very innovative step,
which, | don't know of any other state that has done
it, to develop curricular materials to assist the
i npl enent ati on of those standards.

Now, that's a good thing and a bad t hing.

Because, it's a good thing, because, for the
nost part, |'ve heard very positive conments about
the parts of the curriculumthat we have cone out
with, that are online; however, we're not done with
that curriculumyet.

Not all of the curriculumis done; and, yet,
t he State announced years ago, that students would
be tested last spring on the Conmon Core, even

t hough the state curricul um had not been done.
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The State's attitude is, that school
districts had sone years to develop their own
curricul um

But, we were devel oping our own. And | think
many, many districts relied upon that, and teachers
relied upon that.

And when they weren't finished, felt that we
weren't -- they weren't ready, really, to have
assessnents on them

That was why, | think, the assessnments were
anticipated to drop precipitously, as they did.

The Conmi ssioner said, "The tests should be
taken with a grain of salt.”

These results were determ ned by the
state departnent creating cut scores, ostensively,
to match the NAEP, the national results, which
al l egedly, determ ne college- and career-readi ness.

| represent Long Island, all of Nassau and
Suffol k county.

Most Long |Island students, and sone others
around the state, received the 30 percent cut in
scores, noving from about 90 percent passage to
about 60 percent.

| think that that's a real disconnect.

And | don't understand, because our students,
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general ly speaking, go on to colleges and do well in
coll eges, and finish in four years, as opposed to
many ot hers.

| have a feeling, and | have said this from
t he begi nning, that the devel opnment of college- and
career-ready standards that we use for these tests
wer e done in geographic areas that were not
necessarily Long Island.

| think we need to | ook at how t hose
st andards were devel oped, because there clearly is a
di sconnect when it cones to our Long Island
districts and the preparation of their students.

| don't like the fact that parents are
saying: Gee, only 60 percent of our students are
prepared to go to college. And, what happened?
Because we've had 90 percent of our students
prepared and do very well in college.

| said, Nothing happened.

Not hi ng.

And | think that's a very bad signal, not
just for parents, but for taxpayers who are in those
districts, because they want to be in areas that
have good schools. And when they see only
60 percent of their kids going on, it's a very

dangerous itemwhen it cones to a school budget
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passi ng.

| have opposed the use of standardized test
scores to eval uate teachers or principals.

' mone of the few

[ Appl ause. ]

REGENT ROGER TILLES: Even though the
Governor's law requires that the Regents cone up
with that plan, and, indeed, the federal governnent
has of fered incentive dollars to conme up with such a
pl an that eval uates teachers based on student test
scores, as a nenber of the National Board For
Pr of essi onal Teachi ng Standards, the highest and
nost rigorous evaluation of teachers that there is
in this country, we support the use of mneasures of
student growmh in all evaluations, but not on a
state assessnent that needs mathematical al gorithns
to attenpt to recreate a growt h neasure.

And that's has been ny argunment with ny
fell ow Regents, and it will continue to be.

| -- the loss of norale of the teaching
community, and the great reduction of applicants to
our education schools here on Long Island, and
el sewhere, are strong evidence of the unw se use of
this unreliable measure.

Wiile it may be that teacher eval uation
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results, which include these scores, would be
relative, and, therefore, not out of line wth what
t he other scores woul d have brought for eval uation
purposes, | worry, as the "News Day" op-ed piece
nmenti oned, that the gap between hi gh-perform ng and
| ow-performng districts is only going to increase,
based on upon these tests.

Because, when kids cone in with | ower scores
in high-performng districts, they're going to go
out and get the help, and, they're going to buy it,
or the school's gonna put extra help in, and
what ever el se.

Districts that don't have that capability are
not going to have that, and | can see the gap
i ncreasi ng i nstead of decreasing.

| think that Long Island schools have had
great advant ages because our popul ation has
overwhel m ngly supported our schools, offering
rigorous courses with strong creativity enriched by
art, music, and enrichnent.

And that's true, really, for nost of our
school districts.

One of the inevitable byproducts of the
enphasi s on hi gh-stakes testing of core subjects has

been the narrowi ng of the curriculum cutting out
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musi ¢ and art and extracurricular activities,
thinking that this has had little or no detrinenta
effects on students.

We all know better.

The arts not only allow students to use their
mnds to create, but also to learn the literacies
that allow for greater citizenship.

In addition, the arts actually caused
students to do -- performbetter on the very tests
that are effectively elimnating themfromthe
curricul um

| just want to rel ate one anecdote to you.

| -- when | go to a school district, ny
normal day is to go and read poens to fourth- and
fifth-graders, because | like to do that, and that's
my perk. It's the only perk as a non-paid Regent.
And | have a lot of fun doing that.

And | asked these kids -- no matter what
district it is, it could be the highest- or the
| onest -performng districts -- | asked those kids --
and they get it; they get these poens.

They understand them they nenorize them
they interact with them and they're enthusiastic
about them

And | asked them How nmany of you want to go
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on to coll ege?

And every hand goes up.

Wen | go to a ninth grade in sonme of the
| ow-performng districts, | go into a class. | have
to assume the superintendent is sending ne to the
best teacher that he can find.

And | sit there, as do all the kids in the
class, basically, totally bored. No interactivity.

And at the end of that, | asked these Kkids,
How many of you want to go on to college?

And if you get one or two hands in the room
that's a lot.

And | say, Wy?

You know, | ask -- then | go to talk to,
usual ly, a group of high school kids. They're
bett er-achi evi ng ki ds.

| say, What happened between fourth grade and
ninth grade with this district, which is a
| ow-performng district, where only half the kids
gr aduat e?

And they said, Well, we don't have a | ot of
mentors. W don't have a lot of role nodels. W
have peer-pressure gangs, in nmany cases. And,
general ly speaking, it's not a very healthy

envi ronnent for us.
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Well, I'mwal ki ng out of one of these
districts right here in Suffolk County, not far from
here, a couple of years ago, and |I'mfeeling very
depressed about that conversation, and that day that
|"ve just had.

And | hear a choir singing in the choir room
and | say, Ww, they --

| happen to be a big fan of choral nusic.

And | stick nmy head in, and it was a bunch of
seniors fromthat high school

| thought it was a college choir at |east,
comng in. They were fabul ous.

Fabul ous.

And | sat and listened to them

And | found out that they were training to go
to Sal zburg, Austria, to sing in the
Mozart Bi centennial.

Now, this is a district that graduates
50 percent of their kids.

| asked them 1 said, Wiy you, and not your
peers? How many of you will graduate from
hi gh school ?

Every hand went up

Every hand up

And when | said, "How many of you are going
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on to coll ege?" about half the hands went up, in a
district that really doesn't produce college -- and
| said, Why you, and not your peers?

And they said, W love nusic, we |ove the
arts, we love our chorus, and that's what brings us
to school. And, our teacher doesn't let us stay in
chorus unless we do our work. And he calls us every
week to nake sure we're doing our work

This is not rocket science.

This is what | believe is needed in schools,
not necessarily all of the assessnents and all of
t he prograns.

[ Appl ause. ]

REGENT ROGER TILLES: | just think refornms,
and havi ng been on the M chigan board over 30 years
ago, we're dealing with the sane issues, and, pretty
much, in the same way. "Measurenent by objectives,"”
is what it was called then.

And now we're tal king about Race To The Top.

"1l finish by saying, as one who's
i nvol ved -- who has been involved with real -estate
devel opnent on Long Island, | had the opportunity to
have many entrance and exi st exams of business
| eaders on Long I sl and.

Qoviously, I think you will agree, it is not
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the | ow energy costs, |ow taxes, or easy
transportation that causes business to cone here on
Long | sl and.

It is the quality of life that brings them
here and keeps them here, with the nunber one factor
bei ng our school s.

| wonder if we will be able to keep this
advantage if the tax caps and increasing pressure to
narrow the curriculumcontinue to erode what are
f abul ous school s.

| certainly hope we can turn this around, and
| comrend you for having this hearing, hopefully, to

begi n that process.

Thank you.
[ Appl ause. ]
SENATOR FLANAGAN:. Regent Tilles, thank you.
" mgonna -- ny col |l eagues are gonna have to
be as brief as possible, since we're on a -- we have
a |lot of people still to cone before us.

Senator Marcellino, and then Senator Martins.

SENATOR MARCELLI NO.  Thanks, Roger. Thank
you for com ng.

And | do appreciate your efforts and your
work. And | know you care, because we've known each

ot her for many years. You really do care as to
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what's going on, and | think that's refreshing.

Just a questi on.

W know t hat the Governor nade a statenent
about the "death penalty"” for schools. | thought --
and |'ve said that that was an inartful way of
talking. | don't think it was appropriate.

And, you know, he's kind of back-pedaled a
little bit fromthat, but then, you know, he's not
going to go away with that issue.

|f there are schools that are not functioning
well -- and there are, we all knowthat -- if there
are districts that are not functioning well within
our |Island, what are we doing for thenf

VWhat are we doing for thenf

| nean, are we using the tests as the
i ndi cator?

O, are we taking districts who are doing
wel | by standards that we all accept, and using them
as nodels for these other districts?

Are we sending themin; are we maki ng them
col  aborate wi th one anot her?

| mean, this, | would think, is a Board of
Regents' function.

Are we doing that?

REGENT ROCER TILLES: In ternms of the
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| onest -performng districts --

And we have a few on Long Island that are in
pockets in the mdst of very good school districts.
W have a few because of econom c reasons nostly,
that are totally, just totally, dysfunctional.

-- and 1've said this before, | think a good
part of that is nmanagenent, is the election of
officials that don't necessarily | ook at kids as the
first priority.

And, therefore, when you have a very
| ow-performng district, and, on top of that, a
dysfunctional school board, and there are ways of
determ ning that, through audits, and whatever else,
as a couple of our school boards are being audited
ri ght now, somebody -- and | would not recomrend
that the State Education Department conme in and run
t hat school district.

[ Laught er. ]

SENATOR MARCELLINO |'m shocked to hear
t hat .

[ Laught er. ]

REGENT ROGER TI LLES: Yeah.

| cane in four or five years into the
Roosevel t takeover, and was appal |l ed by the fact

that our -- (a) it's not the State Departnent's
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fault. They had no capacity to run the school
district.

There was nobody -- there's nobody in Al bany
t hat does that. And we have sone forner
superintendents who | think, probably, would be
pretty good, but that's not what we're | ooking for.

We have recommended to the Legislature, a
bill that would be able to identify those very few
districts that are dysfunctional, and allow the
Comm ssi oner, the Regents, to appoint either BOCES,
a master educator, a university...sonebody wth
educati onal experience, to cone in and run that
district, whether the board is there or not, but to
run that district.

That's one avenue that really has to be --
has to be inplenented. And | know it's not popul ar
wi th school boards, but, you know, we're talking
about less than 1 percent of the school boards,
maybe .5 percent of the school boards, that need
t hat .

And it's not just a couple of them on
Long | sl and.

The Buffal o School District is another one,
where we have taken action, because -- in doing

that, we have appointed BOCES to cone in and run
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some of those schools, we have -- brought in
Johns Hopki ns University to run some of those
school s, because we had the | everage of the
SI G funds; the state inprovenent funds.

W don't have that with all the districts on
Long | sl and.

That's one way to do it.

The second way, is to create, as you have
done, or, in your district, there are now two
STEM Magnet school s.

| believe regionalization of magnet school s
will be, ultimately, very helpful in allow ng kids
who are in those dysfunctional districts to get an
education that they deserve.

And if you don't do one or the other, the
ki ds have no chance.

Real |y, no chance, especially since they're
cutting out the few things that make kids want to
cone to school

SENATOR LAVALLE: Thanks, Roger.

SENATOR FLANAGAN: Senator Martins.

SENATOR MARTI NS: Thank you.

Roger, it's great to see you

| just want to take the opportunity,

M. Chairman, to recognize Regent Tilles as just a
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t renendous advocate for education and our children
here on Long Isl and.

And | wanted to thank you for your efforts on
behal f of our schools.

| believe that there's a disconnect, or a
credibility gap, with the State Education
Depart nment .

Wen we tal k about 50 percent of Long Island
graduati ng seniors not being coll ege-ready;

Wen we tal k about setting a cut score for
t hese exanms, that result in many of our children

receiving "2's," when they have, historically, been
better than that, and denonstrated higher
achi evenment than that;

And t hen you have, by the way, telling them
that their school districts do not have to provide
themw th remedi al services;

Tells us that there is a gap there.

That, there is a disconnect, and a
credibility gap, which I think is critically
inmportant at a time when credibility in inplenmenting
new policies is very inportant.

And, not necessarily singling you out,

because | do know where you stand on these issues,

and how you have fought on the right side of these
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i ssues, but | think there's a problemfor us as

| egi sl ators, when we do conme back to the district
and we have these discussions with our parents, with
our adm nistrators, with our boards, because, those
nunbers, those statistics, and those actions fly in
the face of what | believe to be the caveat, which
is, How does it inprove the educational experience
of a child?

And | can't reconcile those two.

REGENT ROGER TI LLES: Right.

| would -- yesterday -- in fact, | cane down
in the mddle of our neeting, to cone talk to you
t oday.

We had a neeting with Conm ssioner King |ast
ni ght .

And, basically, I'mnot surprised that he
hadn't really grasped sonme of the depth of feeling
that 1've seen on Long Isl and.

But we basically told him he had to spend
t he next year, being out there, every day, and
explaining what it is that we're trying to do.

So nmuch of what we do is m sinfornation.

Some of it is msinplenmentation, but, frankly
nost of it is msinformation.

And | think that that really needs to be
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done.

And, it's hard for me as a Regent. |'Ill talk
to a PTA here, or whatever there.

But, the Conmi ssioner has a bully pulpit, and

really needs to do that.

| also think it's inportant, and I'l| use a
little critical -- | probably should end with you
now -- but, part of what we did, in having to

i npl enent the eval uation system now, which | think
is really at the heart of what the problemis,
because without -- without the teacher eval uation
bei ng part of a high-stakes nature of the tests, the
tests would not be as -- they could be used

di agnostically, and, we wouldn't have the enphasis
on teaching to those tests. W would have a test to
nmeasure how students are doing.

The use of the scores on teacher eval uation
is really, I think, been very damaging, and is at
the heart of what the inplenentation problemis.

The speed of the test is another one of --
when we don't have the curriculumall out there, as
' ve nentioned.

But, sone of those things, you know, the
tests and the evaluation score with the -- this test

score with the evaluation are things that are
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prescri bed, not by the Regents, but by state |aw and
by the federal governnent.

And, you know, as rmuch as | can oppose them
and | voted against them even though it was flying
in the face of state law, | just -- | just think
that they're very dangerous.

Let ne give you one quick exanple, and | know
you want to run

| have a daughter that's |earning-disabl ed,
and fromthe third grade, on, was taking IEP -- you
know, | EP courses.

And, because the federal government came in
and said, when | -- my second year as a Regent,
| think, that all kids with learn -- with --
speci al -ed ki ds should be tested on these
3 through 8 tests at their age level, and not at the
grade level that they're |earning at.

Well, ny daughter's |learning at second grade,
and she's in the fourth-grade |level; and, yet, we
made her take that test. W nade her, know ng that
she'd failed that test.

The sane thing with English-|anguage | earners
who have only been here one year and one day, we
make them take the test.

Wy ?
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Not because the Regents want to do it.

Because this is federal |aw

And we would | ose the $700 mllion that the
feds are giving us, or the special-ed noney.

And that's one of the real problens.

SENATOR MARTINS: You know, just as a quick
followup, and I'll share an anecdote with you:

| have one of my high-achieving school
districts that is al so soci oeconom cally chall enged.

You visited there recently.

It's right on the Queens border, and, a |large
Cari bbean popul ati on, i mm grant popul ation.

Child, fourth-grader, took an examthis year
and got a "2."

"A" student. Wants to go to college. Knows
how i nportant these grades are, at that age as a
10-year-ol d.

And, canme home and did something very
destructive to herself, as a result of not doing
wel | enough on this exam because, it affected our
chil dren.

And | don't think we take into consideration
the inmpact that a score has on the self-esteem of

our children when we put these things out there.

[ Appl ause. ]
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SENATOR MARTINS: And, you know, | ooking at
it, theoretically, the difference between a "3" and
a "2", when you're tal king about a fourth-grader,
makes a difference.

It does nmake a difference.

And, we need to reevaluate where we are in
t hat spectrum because we've sort of |ost sight of
the forest for the trees.

And | do appreciate your efforts.

SENATCOR FLANAGAN: Self-esteemis not to be
under est i mat ed.

REGENT ROGER TILLES: | agree.

Thank you.

SENATOR FLANAGAN:. Thank you,

Senator Martins.

Regent Tilles, thank you for your attendance,
and for your work.

And now we have Marianne Adrian, and,
Jeanette, and | better say it right, Deuternann.

[ Appl ause. ]

SENATOR FLANAGAN: Now, wi thout an ounce of
di srespect to our prior speakers, we're bringing in
heavy artillery.

We have nothers and parents who are before us

now.
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JEANETTE DEUTERMANN: That's right, watch
out .

SENATOR FLANAGAN:. And, we certainly have
everyone's witten testinony.

|"mgoing to say this to everybody, so it's
by no means singling you out.

We just -- if you could speak just fromthe
heart, just summari ze what you have to say, that
woul d be hel pful.

And, Marianne, since | spoke with you first,
and | appreciate the opportunity having to had --
speak with both of you, | would ask you to start,
pl ease.

MARI ANNE ADRI AN:  Thank you.

And t hank you very much for the invitation
It's very nmuch appreci at ed.

"' m honored to be here, and speak on behal f
of ny children.

My name is Marianne Adrian, and | have three
children: a seventh-grader, a fourth-grader, and one
that just started preschool.

You know, what |I'mnot here to tell today is
that the new curriculumis bad or wong. |'m not
here to tell you that teachers should not be

evaluated. And, I"'mnot here to tell you that
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students shoul d not be tested.

These are all things that need to happen.

But, | would |ike to share you with ny
chil dren' s experiences.

Prior to | ast year, they have had great
experiences in the public school system

They' ve had teachers that have hel ped themto
| earn and grow.

They | oved |l earning, they |love to read.

They do their work, they have fun

Last year, this all changed, particularly
with nmy then-third-grader.

He had a two-week stretch, where he did not
want to go to school

The first couple of times, he told me in the
nor ni ngs he didn't want to go.

| figured he was just being an 8-year-old,
but, it lasted for two whole weeks. And, | started
aski ng questions to figure out what was goi ng on.

And what | found out was, that there were so
many assessnents al ready going on in school, the
| ocal assessnents, the pre-assessnents, and, it just
threw him-- threw himoff.

| then started looking into it alittle bit
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And what | found was, that there's the new
curriculumin place, which is fine, but | started
realizing that their school day was enconpassing
test prep for the math and the ELA tests.

And, he was al so getting two to three hours
of honmework every night, which, for a third-grader
was a little bit excessive.

So, fast-forwarding to the state-test tine,
he took the first two days of the ELA, and he cane
home and said to me, Momry, do not make ne go back
for that the third day. | can't do it.

And | understand why.

He was asked to sit there for three days in
row, 90 m nutes per day, for the ELA, and then had
to do it all again the followi ng week for the math
test.

He actually then begged ne not to make him
take the math test, which he did, but, he wasn't
happy, he was in tears.

And, as a parent, to see that happen, it's
real ly di sheartening.

After the test, he becane a different child.

He becane the happy child. Sonme of the
behavi oral issues that occurred during the school

year went away.
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So, nmy 7th grader, ny then-sixth-grader, he
experienced sone of the same things.

The excessive honmework; the -- he did not
want to keep doing the homework. He said he does so
much reading for the English-language arts.

And | started noticing a focus was being
taken of f of sone of the other subject areas, such
as science or social studies.

And | feel it was to make up for the teaching
to the test. Unm prepping, for these students to
take the state test.

Unm his experience with the state test was
that he witnessed friends getting sick -- physically
getting sick; wal king out of the room crying.

One of his friends who's a strai ght-A honor
student got sick, but was nore scared to | eave the
roomand go to the nurse, for fear of failing this
test.

So, this brings ne to the conclusion that the
ef fectiveness of these |lengthy tests should take
into consideration the enptional and physical stress
as wel | .

And that's sonething that test data cannot
tell you.

| understand the need to | ook at nunbers, to
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assess where the children are, but, these are young
ki ds.

They're three -- third grade. They're not
real ly thinking about the coll ege- and
car eer - r eadi ness.

They' re thinking about getting through the
school year, and trying to |earn what their teachers
are trying to teach them

They' re thinking about going to recess and
going to gym and being with their friends and
soci al i zi ng.

Al'l of these things are also such an
i mportant part of a child' s education.

So | feel that the way the inplenmentation of
t he Common Core curricul um and standards was
somet hi ng that was done very qui ckly.

Tying the tests to teacher evaluations is
sonmething that | feel has fostered this environnent
of teaching to the test, naking it a
one-si ze-fits-all, as opposed to teaching to each
i ndi vidual child at their needs.

|'d also -- would like to tal k about the
dat a.

Sorry.

| would like to tal k about data, and the
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privacy of that data.

Ckay, so, the "FERPA," or, the
Fam |y Educational Rights and Privacy Act, that was
created in 1974, was supposed to protect student
privacy.

Wth the new verbiage that's in there,
allowing the State to share our children's data, ny
children's data, with third-party vendors, | find
t hat concerning, to say the | east.

| understand that there are security in --
there's security in place.

And, that I"'msure the State does take into
consideration the privacy of this data and the
sensitivity of it.

However, as we are in the digital age that we
are in now, | also feel that there are hackers out
there that can break through those firewalls and can
get through the encryption and access this inportant
private dat a.

It's stored on a cloud system which is
really the nost concerning part to nme, because | do
not feel like that has the security that it needs to
house ny children's data.

| do know that there is a bill out there,

Bi || S5355, that enconpasses K-through-12 student
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privacy data, and prohibits the use of systens |ike
cl oud.

And | think it's a great start to help
protecting ny children's data, and other parents
children's data.

Utimately, | would like to see an option for
parents to be able to decline having our children's
i nformation shared with third-party vendors.

Uhm and | think that's it.

| think I would just like to end with this --

Possi bl y?

Maybe?

-- okay, so here's ny thought:

Once you take away the | ove of learning from
achild, it is very difficult to get it back

And once you break their confidence, it's
very hard to build it up

And that is the bottom|line of what
| experienced this past year with my own children.

Thank you.

[ Appl ause. ]

JEANETTE DEUTERMANN. Do you want to ask
guestions?

SENATOR FLANAGAN: No, we'll -- Jeanette,

we'll go wight to you
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Mari anne, nicely done.

Jeanette, no pressure now that she's had that
stel l ar perfornmance.

JEANETTE DEUTERMANN: Ckay, ny name isS
Jeanette Deutermann. | amalso a parent; a parent
of a 10-year-old, and a 7-year-old.

My journey into this whol e novenent started
very innocently |ast year.

| noticed significant differences with ny
10-year-ol d, and how he felt about school.

Li ke Marianne, | experienced the sane things.

My son was, all of a sudden, begging not to
go to school. And this was a child who never gave
me a hard tinme about going to school, seened
perfectly content and happy.

He started experiencing stomach aches. It
was a couple of nonths before his third-grade tests,
and, to the point where | took himto a doctor to
find out if he had stomach issues. And the doctor
suggested that this was stress-rel ated.

And | said, "Stress? You know, he's eight,
how coul d he have stress?"

But, again, | -- you know, being a new parent
in the elementary district, you don't realize that

this -- these tests, what they are, the fact that
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they're new, the fact that this wasn't just the way
t hi ngs are done nornally.

There's a lot of tines that |'ve been hearing
how, Ch, us parents are just being mani pul ated by
educators, and we're just being their pawns, and
we're being --

And | take such insult to that, because,
really, this was sonmething that | had to discover
for nyself.

And | was, frankly, really angry that
| wasn't told by educators what was happeni ng.

And | know a | ot of educators are very upset
and angry, and this is their careers, and this is
destroying the career they | ove.

And a | ot of them have said to nme, Ch, you
know, thank God you parents have figured this out.

But | kind of felt, like, why didn't sonebody
tell ne?

You know?

And, so, to say that we are just being, sort
of , coerced by educators is conpletely, conpletely
unbased, and that is not the case.

So, with ny son experiencing all these
t hi ngs, the fourth-grade year got even worse.

| started noticing the differences with test
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pr eppi ng.

And, in Novenber, they started com ng hone
with test-prepping materials. Every single honework
was math or ELA, nothing el se.

They probably had two social -studies tests
for the year, a small very handful of science tests.
These things were just not being done,

because they didn't have tine.

When asking -- | started asking educators
that | knew outside of ny district, because |I knew
the ones in ny districts weren't allowed to actually
tell me what was happeni ng.

Wien | started asking them Wat is --

What are the tests? And why do | feel like ny child
is taking test after test after test? What is this?

And it was, Yep, well, this is just -- this
is the way we have to do this. This is not -- we
don't have a choice.

And teachers seenmed so dejected and upset,
and sad, really.

As | researched nore and nore, and started
realizing that | did not want nmy child to go through
the sane stress leading up to the tests |ast year,
| stunbled on a Facebook group that tal ked about

opting out of the state tests.
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| researched it extensively nyself, read as
many articles as | could possibly find about what
was happeni ng, and why, in our education system

And | created the "Long Island Opt Qut" G oup
on Facebook.

[ Appl ause. ]

JEANETTE DEUTERMANN:  And we are now cl ose to
10,000 fam lies across Long Island that are part of
t hi s group.

You know, and peopl e always say to ne,

That's -- you know, It's awesone, that's amazing.
How did you get so many nenbers so fast?

And, really, | don't sell anything. | don't
try to push anybody to do anyt hi ng.

|"mjust offering the information about
what's actual | y happeni ng.

And what parents are discovering, is that
they're finding a reason for why they're seeing such
dramatic changes in their children

There's so many parents out there that have
said to ne, Ch, ny God, | thought there was
something wong with ny kid. | didn't understand
why, suddenly, they don't want to go to school, why
they hate it; why they are crying at night, crying

i n the norning.
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And all 1've done is pointed out a reason for
"why," and told themto get nore infornmation.

| keep telling them

Peopl e say, Well, what should I do?

Here's the information. You need to start
readi ng, you need to start getting educated on
what's actual | y happeni ng out there.

As | was listening to the State Education
Depart ment speaking, | sort of wanted to throw ny
entire speech out, and just address everything that
t hey were tal king about.

So, | just want to pinpoint a couple things.

They were asked what kinds of tests the kids
are actual ly taking.

|"mjust going to give you a quick exanpl e of
what a third-grader m ght take in a school

Wen they tal ked about the |ocal assessnents,
and they said, Ch, well, that's a district -- that's
up to the district, and they can decide if they want
to do that"; when you say, "it's up to the
districts,” it really isn't.

They have to adhere to the APPR gui deli nes.

And this is, that 20 percent that they get
for local assessnments, actually hel ps the district,

in a sense, because it's al nbst a guaranteed anount
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of points that they can get, because that's the one
controllable thing within those 40 percent, that --
t hose 40 points, for APPR

Local assessnents, you have -- you can have a
gym SLO, which is a gymtest; nost of the tineg,
mul ti ple choice. Art. Misic.

Again, these are all put into nultiple-choice
tests for these children.

In the m ddl e-school grades, you can have
your | anguage tests, any of the special subjects.

You al so then have the | ocal assessnents,

i ke the MAP, STAR, or Al Msweb. Those are al
conput eri zed prograns. They get harder as the

chil dren answer the questions correctly; get easier
as they answer themincorrectly.

Ki ds have figured out that if they answer
them wong, the test ends earlier.

[ Laught er. ]

JEANETTE DEUTERMANN: Just an exanpl e of how
| udi crous this whole systemis, these -- they can
take up to, we figured it out, about nine |ocal
exans the first week or two, sonme schools give it
the first day, that these kids sit and take test
after test after test.

And, because they have to count for the APPR
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score, these often are nade -- designed to be
extrenely difficult for the fall exans, so that the
ones -- they have to show growth, that the children
i mprove

They can't take a chance that kids are gonna
do better in the spring, so they purposely have to
make themdifficult.

And | don't blame the teachers for that,
because | don't want to | ose ny good teachers.
| want themto do everything they can to preserve
their careers and their jobs. And if they have to
mani pul ate the system then they have to do that.

But now you have kids sitting, the first few
weeks of schools, failing.

And don't say that -- you know, |'ve heard
peopl e say, Wll, we tell themthat it's not
important. Don't worry about it if you don't do
wel | .

You're tal king about kids who are taking a
test. They feel it when they can't answer the
guestion. They know they did not do well.

They stress out. They get upset.

For | anguage SLGs, the benchmarks, they give
themin the | anguage.

So, kids that have never taken Spanish before
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will sit down the first day of seventh grade and
take a test in Spanish.

UNKNOWN FEMALE SPEAKER:  That's right.

JEANETTE DEUTERMANN:  You know, so when it's
only two exans, it's not true.

They take, it's one after another after
anot her.

Then those sane the locals, they give them
again in the mdyear; so -- and during the wi nter,
they take themagain. During the spring, they take
t hem agai n.

Then you have field tests; field tests, where
the State Education Departnent has -- we've seen the
doc -- the nmenos sent to schools, saying, Don't tel
parents that they're anything to do with Common Core
or the testing, or anything. Just give it to them
Don't notify anybody.

Vel |, now we know about them so now we're
not taking those either.

[ Appl ause. ]

JEANETTE DEUTERMANN:  You know, again, they
say, Well, they're inportant so we can design the
future tests.

Wel |, guess what?

| don't want ny child sitting for a test
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| can't explain to him and nake an 8-year-old
understand, It's okay if you don't know any of the
guestions on a test.

They -- it just -- anybody who says that
they'Il take that and be okay with it, you know,
getting 1's and 2's this year on those assessnents,
okay, the State Education Departnent can say to the
schools, say to parents, we're not going to use them
as, you know, the way we did before.

That doesn't -- we're tal king about these
kids. W're talking about little ones, that, they
change how t hey feel

When a kid starts feeling bad about
t hensel ves, |ike she said, it's very, very hard to
get that back

Sorry.

And being in the position | amwth ny
Facebook page, | get nessages fromthousands and
t housands of parents and teachers.

|"mtal king, this has becone a full-tinme job;
and | have to answer themall, and | have to respond
to all of them because the stories are horrific.

You know, it's a little bit of a burden, but
at the same tine, | accept the fact that | have to

be -- that | have to be there to try to fix this for
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t hem

Because if you heard the stories that | have
to hear daily, you would not sl eep.

During testing time, we had -- | had heard
stories of principals who had to get on the | oud
speaker and try to cal mthe whol e school down,
because cl assroom after cl assroom were breaking
down.

Ki ds were cryi ng.

Kids were going into the bathroom and then
| ocki ng thensel ves in.

This is not sonmething -- you can continually
say, there's statistics, and there's data, and we
have to make them -- 50 percent of the kids.

| don't care about the data.

| don't care about statistics.

What | care about is the fact that | want ny
son to like to learn

And he doesn't.

| apol ogi ze.

| have to get that back for him

And ny little one, who's comng up nowin the
grades, ny district did sonmething that one of only
two districts on Long Island did: they elimnated

all their |ocal assessnents.
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[ Appl ause. ]
JEANETTE DEUTERMANN. Here's the crazy part.

Those teachers are now going to, pretty much
be penalized, because, now, all of their 40 percent
is based on those state test scores, which we know
is not good for teachers.

They have chosen to do this, they agreed to

They said, You know what? Lesser of two
evils. At least it hel ps the kids.

And that's what we've done.

So now ny kids will not have to suffer
through the entire fall session, except for the
field tests, which they're not going to take anyway.

[ Laught er. ]

JEANETTE DEUTERMANN: But just so you are all
aware of the idea that this -- this novenent to end
t hi s.

You know, we had -- the State Education
Depart ment does not want to rel ease the information
on how many kids actually opted out |ast year.

Just Long Island alone, | only had
confirmation of 12 schools -- school districts, out

of 120. Just those 12, the nunbers were over 1, 000.
[ Appl ause. ]
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JEANETTE DEUTERMANN:. And already this year,
| have ki ndergarten parents sending in refuse --
sending in opt-out letters and refusal letters for
the third-grade tests.

And, you know, |'ve told them You can wait a
few years. You don't have to do it yet.

[ Laught er. ]

JEANETTE DEUTERMANN:.  This is grow ng.

It's -- every day, |'ve had a thousand new
people sign on in the | ast few weeks.

Scores are getting released this week. [|'I]
have another few thousand within the next few weeks.

We are not going to allow our children to
take part in this.

They are now opting out of all the | ocal
assessments, because we just feel that it's not fair
to evaluate teachers on test scores.

It changes the entire structure of the
classroom The entire classroom becones focused on
the test.

And it has to stop

And | know there's noney tied in, and it's
politics, and there's a lot of things that have to
happen.

But, we're asking you guys to start.
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What ever has to happen, and however it has to
happen, we need hel p.

And that's what we're asking from you

SENATOR FLANAGAN: Jeanette, thank you very
much.

[ Appl ause. ]

JEANETTE DEUTERMANN:. One | ast thing.

| have a petition to end hi gh-stakes testing
and data mning, and, it has about 14,000 signatures
on it.

So, I'd like to give that to you.

But before | do, is there any -- did you want
to ask us anything?

SENATCR FLANAGAN: | think Senator Hannon
wanted to nmake a brief comment.

SENATOR HANNON:  No, | just -- | know that we
talked, the first time, | had never net you before,
and | guess it was late July or early August.

And | just appreciate your continuing
forward, and presenting to nmy fell ow senators what
you had told ne then, because | think it's a very
power f ul nessage.

And for sonmebody who hasn't testified before,

you' ve done a great job

[ Appl ause. ]
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JEANETTE DEUTERMANN:  Yeah, except for al

t he crying.
[ Appl ause. ]

SENATCOR FLANAGAN:  Senat or Marcel |i no.

SENATOR MARCELLI NO.  Yes.

And, again, thank you for your input, and
t hank you for your caring.

And t hank you for being willing to stand up
and protect your children.

| do appreciate that, because that's --
that's a parent's job, and that can be ceded to no
one el se.

The nessage that you' ve given, hopefully,
will be passed on to State Ed and Commi ssi oner King.

| intend to send himanother l|etter.

|"ve sent hima few letters. Doesn't always
respond. It takes a while.

| have to get Roger involved, and | have to
get John involved, to get an answer, because he
doesn't al ways respond.

And | think that's a problemthat has to be
addressed, in the bluntest of terns.

| can handl e yes, | can handl e no.

| will not be ignored.

These people will not be ignored.
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[ Appl ause. ]
SENATOR MARCELLINO  This program if we're

going to inprove standards --

And | don't think anybody in this room
doesn't want to inprove educational standards. W
all want good teaching, we all want good education
for our Kkids.

-- but if this is not going to be destroyed,
because of the way it's being inplenmented by
State Ed in a very, very heavy-handed way, they got
to turn around.

| have senior superintendents who have cone
to me and said, W are thinking, we are rethinking,
our position on opting out.

That' s danger ous.

That is --

[ Appl ause. ]

SENATOR MARCELLI NO. That's a nessage t hat
has to get back to the Regent.

|"mglad you've told the Regent to -- that
Comm ssioner King to go out and listen to the
people. But he's got to hear.

He's got to hear them

Not just go out there; he's got to |isten,

and hear them and changes in the way this plan and
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the way this programis being inplenented has to
happen.

And | think that's the key el enent here.

And | think that's going to be the crux of
the letters I'mgoing to send.

"1l give you a copy, Roger, so you'll see
it. And John will get a copy as well.

But this is something I think has to happen.

Ladi es, thank you very rnuch.

SENATOR FLANAGAN: Thank you very much

[ Appl ause. ]

SENATOR FLANAGAN:. As we try noving al ong,
next is NYSUT, with Stephen Allinger, and,
Nadi a Resni koff from M ddl e Country.

NADI A RESNI KOFF: My nane i s Nadi a Resni kof f.

|"ma sixth-grade teacher; president of the

M ddl e County Teacher's Association; and a nmenber of

NYSUT' s board of directors.
I"d like to thank Senator Flanagan and the
Senat e Standing Conmittee on Education for the
opportunity to address you today regarding the
"Regent's Reform Agenda: 'Assessing’ Qur Progress.”
|"mtestifying on behal f of our nenbers on
Long I sland and across New York State.

We are here today to testify that we stand
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shoul der to shoulder with parents in our shared
bel i ef that neither students nor their teachers
shoul d suffer the consequences of the State's
obsessi on with high-stakes testing.

The concerns we raised in testinmony to your
Commttee in June 2012 have only intensified in the
wake of SED s rushed and rocky inplenentation of new
| earni ng standards and tests.

It's time for New York State to nmake urgent
changes. For the sake of our students, we need to
get it right.

Parents across New York State will soon
receive their children's individual scores on the
new, significantly nore rigorous state tests
adm ni stered | ast spring.

St udent scores have dropped dramatically,
exactly as the State Education Departnent predicted,
with two-thirds failing to achieve a proficient
score.

In some schools with the highest nunber of
children living in poverty, virtually every child is
deened to be failing.

Parents are understandably shocked and
outraged to hear their that children's scores

pl unged, and they are justifiably anxi ous about
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br oad- brushed statenents that their children are not
col | ege- and career-ready.

SENATOR FLANAGAN: Nadia, |I'msorry.

| told everyone | was going to do this.

We have your witten testinony.

Can you please just summarize it?

|"ve known you a long tine. You are
extrenely conpetent in speaking.

Just in the interest of tine, everyone can
read this, but if you would be good enough to
sumarize, it would be a huge help.

NADI A RESNI KOFF:  Ckay.

Basically, what I'd like to say is that, the
data that we received is neaningless for students,
it's neaningless for teachers.

The State Education Departnent very -- knew
that scores were going to be what they were; and
yet, still, had students sit through rigorous tests,
knowi ng that they weren't going to succeed.

We noved way too fast in the inplenmentation
of the Conmon Core standards.

There is no reason why we couldn't phase in
t he Common Core standards, either grade by grade, or
unit by unit. That is the appropriate way to do it,

so children woul d be successful .
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| would also say to you that we need to
reconsi der what we're doing this year, in terns of
the Regents for high school students, because if we
have the sane effect with the elenentary and
m ddl e- school students, we're going to have
one-third of our students, potentially, not
gr aduat e.

So, that's real high stakes, and we need to
make sure that that does not happen.

Um | think it's crimnal, as parents had
stated, that we have students that are being taught

on material that they have not | earned.

And | will give you an exanple just in nmy own
cl assroom

I|"'ma math teacher, | teach sixth grade.

The amount -- when we tal k about having to be

able to nore deeply instruct students, it was the
total opposite of that.

Because | had fifth-grade students that
didn't have the Common Core, so | had to teach
everything that they didn't know fromfifth grade,
in addition to all of the Common Core for
si xth grade, and the students were overwhel ned.

| spent three periods a day; | spent their

mat h period, their study-hall period, and their
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| unch period, instructing these students on the
Common Core standards, and, still, many of them were
not successful .

And | don't think it's fair to have kids feel
unsuccessful with the amount of work that they did.

| think that the way in which we're
i npl enenting them definitely, is sonething that
needs to be | ooked at.

Resources, very essential .

W have a tax cap.

We have less funding fromthe State than many
districts had five years ago.

And, we need to nmake sure we have the
appropriate resources, not only nonetarily, but we
need AlIS services, we need textbooks that are
aligned with the Common Core standards, we need
prof essi onal devel opnent that's aligned with the
Conmmon Cor e standards.

So, we can't be expected to do it with |ess.
It's inpossible.

Resources are essential for schools and
students to succeed.

Uhm anot her concern i s conmputers.

It's been stated that our tests are going to

be conputer-based, 2015. Starting 2015.
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| can tell you, | have kindergarten students,
under APPR, who are using a conputer-based program
NVEA' s.

They don't even know how to use a conputer;
and, neanwhile, we're having themsit there, taking
a test wwth a conputer.

Students are being -- teachers are being
assessed based upon those scores of those students.

There shoul d be no reason why a
ki ndergartener is taking any sort of test that is
conput er - based.

[ Appl ause. ]

NADI A RESNI KOFF:  It's crimnal.

The other thing that | would state to you
about the conputers, is we're going to have to get
conputers into every school district, and that's a
huge amount of fundi ng.

You have school s that have one conputer in a
classroom That's where it ends.

So, if we're going to ook at that, then you
need to make sure that students (a) have the ability
to use the conputer, and (b) that you have the
conputers in classroons.

Somet hi ng that needs to be consi dered.

Uhm trying to do this as quickly as | can.
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SENATOR FLANAGAN:  You're doing great.

| appreciate it.

NADI A RESNI KOFF:  Thank you.

UNKNOMWN FEMALE SPEAKER: Keep goi ng, Nadi a.
You' re doi ng fine.

[ Laught er. ]

NADI A RESNI KOFF:  The other part is, we feel
that parents and teachers have been | eft out of the
process in terns of the Commobn Core standards:

Devel opi ng the Common Core standards, creating the
curriculumthat's aligned with it, as was stated.

Some of us got curriculumat the end of | ast
year that kids were going to be tested on.

And sone of us still have not received
curriculumthat aligns with the standards.

So it's, kind of, each person is individually
trying to figure out what they need to do.

But, we think it's really inportant that
parents and teachers be part of the process; that
our voices be heard.

And that, when we continue this, that that be
consi der ed.

Sonmething that's huge, if you are going to
give tests to students, have it nean sonething.

So, there needs to be transparency.
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We are not able to |look at the tests after
t hey were given.

Sonme of us never even gave it, so | couldn't
see it.

| didn't proctor ny tests, so | did not see
t he sixth-grade math test.

So, | have no idea what the questions are,
what they deened to be the correct answers, so that
| can inprove ny instruction based upon that, to see
where ny students didn't make it.

[ Appl ause. ]

NADI A RESNI KOFF: | remenber a conment that
was nade, that, we were going to burn the tests,
because we didn't want us to have access, or to have
the ability to | ook at that.

How can we give a test, spend the anount of
noney that we spend, put kids through this, to
create a baseline, and then say to those sane
peopl e, You can't learn fromthis?

The whol e point should be, we should be
learning fromthis

The tests thenselves, in many instances, are
devel opnent al | y-i nappropri ate, especially for
K-t hrough-2 students. They should not be given

tests that are pen-and-paper tests.
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It's horrendous for them

That's not how they learn; that's not how we
shoul d expect to test them

Assessi ng students and eval uating teachers
shoul d not be punitive or a gane of "I gotcha."

So, now, the Comm ssioner can say that the
scores don't matter.

But, they do natter.

They matter in terns of a teacher's score
that determ nes whether they're highly effective or
effective.

And | can tell you, just as a student has
sel f-esteem so does the teacher.

You can say that that score doesn't nmatter;
they take it to heart.

And when they had no control over what was
going to be on that test, when they weren't given
the appropriate tinme to teach those students, and
then to say, You're a 10 out of 20, or, you're a
4 out of 20, or, you're a 1 out 20? It matters to
t hem

They question their ability.

They're not able to do what's right for kids
every day in a classroom

We should not be put in that position.
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So to sumit up, | amgoing to tell you the
things that we are requesting from you

We're asking you to get it right.

We ask you to provide, in full, the resources
districts need to ensure all students have an equal
opportunity to master the new Comon Core | earning
st andar ds.

We ask you for sufficient tine to gradually
i mpl enent the Conmmon Core | earning standards.

We ask you to gradually phase in the
Common Core | earni ng standards.

We ask you for a 3-year noratorium on
hi gh- st akes consequences for students and teachers.

We ask you to postpone the inplenentation of
t he Common Core Regents exans as a graduation
requirenent.

We ask you to support teachers and parents in
our call for best practices in measuring student
achi evenent, and for the necessary transparency in
the State's use of standardized tests.

And, finally, we ask you to respect and
listen to the voices of educators and parents.

Thank you.
[ Appl ause. ]
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SENATOR FLANAGAN. Thank you.

And I'"mjust going to exercise a little
prerogative

| appreciate you com ng.

And | just -- these are real questions to,
hopeful | y, nmake a point.

You are a cl assroomteacher?

NADI A RESNI KOFF:  Yes.

SENATOR FLANAGAN: Ckay. And |'ve heard this
phrase now, probably a thousand tinmes in the |ast
coupl e of weeks: Do you consider yourself a real
educat or ?

NADI A RESNI KOFF:  Yes.

SENATOR FLANAGAN. Ckay, good.

So, | conpletely agree with you.

And | recognize that you had an inability to
be here when we first started, because | believe you
were teaching prior to com ng here?

NADI A RESNI KOFF:  That's correct.

SENATOR FLANAGAN: kay.

W are trying to get a good cross-section of
peopl e who represent education at every |evel, and
t hat i ncludes having classroomteachers who will be
testifying before our Comrmittee around the state.

So, | appreciate your patience and your tine
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and your diligence.

And | have a particul ar question for you.

You tal k about, don't have any punitive
consequences for three years.

Because | know this is going to get talked
about, | want to make sure |I'm understandi ng exactly
what you're driving at.

If, "if," there is some snoot her
i mpl enentati on of Conmon Core, are you opposed to
t he Regents adopting Conmon Core at any point in the
next three years?

Because you're tal king about punitive
consequences, and people are going to be asking us,
What "does that nean?"

Does it just relate to the com ng Regents
this year? 1Is it the year thereafter?

How do you -- can you drill down a little bit
on the "three years"?

NADI A RESNI KOFF:  We're not -- |I'mnot, and
| don't think NYSUT is, opposed to Conmon Core if
it's done in the right way and in the right anount
of tinme.

So -- and | think how we assess students
really is sonething that we have to think about as

wel | .
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You know, how do we know that they know
somet hing, or don't know sonet hi ng?

And it's nore than a test that's going to
determ ne that, obviously.

But, Common Core, | think, if we're able to
get into the depth of what we're saying we want to
do, is not a bad thing.

But you can't just say, "Do it this year,"
and assune that everything else was in place prior
to that.

Because what we're doing is, we're actually
doi ng the opposite. W're doing nmuch nore than what
we did in previous years, in terns of the curricul um
t hat needs to be taught.

SENATOR FLANAGAN: Ckay.

Prior to your arrival, and | hope |I'mgetting
it correctly, Ken Wagner had, basically, made a
representation, that I know it was frustrating
Senat or Marcellino, that, if you have sone
nodi fication or slowdown, if you do not properly
align instruction with the assessnents; mneaning,
that they get done, essentially, at the sanme tineg,
that's problemati c.

| think Senator Marcellino feels, and | would

tend to agree, that just because you're introducing
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t he new curricul umdoesn't nean that the assessnent
has to follow sinultaneously.

NADI A RESNI KOFF: | woul d agr ee.

| think what can happen, is that you can't
have the assessnment there w thout the curricul um
which is what exists now.

SENATOR FLANAGAN: kay.

Senat or Boyl e.

SENATOR BOYLE: If | could just ask one quick

guesti on.

You touched on the costs of the
conput er - based testing, which is a grave concern of
m ne.

| visited with superintendents in the
district. Some of them are talking about
hundreds of thousands of dollars for conmputers, for
sof t war e.

And | conpletely agree, that if Al bany's
going to require this, they' re gonna have to give
t he noney.

Have you gotten any -- NYSUT gotten any
nunbers, or general nunbers, about the overal
costs?

"Cause | can't even imagi ne how rmuch it is

st at ewi de.
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STEPHEN ALLINGER. We're working with all the
ot her stakehol ders, the Education Conference Board,
to put together order of magnitude to properly fund
and provide foundational resources to inplenent the
Common Cor e.

As Nadi a said, we have been supportive of
deeper, richer learning, but we believe the cart was
put before the horse.

And we've had districts having to cut
prof essi onal devel opnent, for |ack of nobney, cut
curriculumresources, cut investnent in computers,
whil e the demand skyrocketed for this
transformati on.

So, we will be working with school boards,
Superi nt endents Associ ation, Chief School finance
officers, PTA, in time for these hearings, to put
forth our asks about, What does it take to properly
support and finance the transformation to a
Conmmon Core curricul un®?

But we know it's substantially nore.

And it's also just turning around the
di si nvestment that we've seen. Particularly in the
non- ELA mat h subjects, we're seeing a fall-off in
forei gn | anguages, science, nusic, art.

SENATOR FLANAGAN: Senator LaVvall e.
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SENATOR LAVALLE: Yeah, just an observati on,
M. Chai r man.

| think for, you know, the audience here,
that we're beginning to see why we hold a hearing,
as | egislators, because we're beginning to drill
down, and we're beginning to see, in a very refined
way, the input of different stakehol ders.

And, we begin a comrunication that begins to
narrow t he funnel, and, so, that we're talking to
one anot her, and not having m sinfornmation and
m scommuni cat i on

So as I'msitting here, listening to peopl e,
| think -- I"msaying to nyself, you know,

This hearing is really good, because people are
comuni cating very specifically.

And you did a great job, when you went
one, two, three, four, because you pointed out what
you were trying to say, your point of view

And because you did it in a sticcato fashion,
that communi cation was great. Know exactly where
you st and.

Not that | didn't before we got to the
hearing, but...

And just, lastly, you' d be pleased to know

that, if you look at ny legislation, as the sponsor
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of the Truth and Testing Law, for post-secondary
students, what we're trying to do, is to make the
test educational, so that the students and teachers
know what the students answered, what the correct
answer was, and we cone away with, Wll, here's a
deficiency --

NADI A RESNI KOFF: Ri ght.

SENATOR LAVALLE: -- because ny whol e cl ass
m ssed that one question, so, clearly, there was
somet hi ng wr ong.

NADI A RESNI KOFF: Ri ght.

SENATCR LAVALLE: So we are -- | think we are
moving in the right direction: the parents,
conmmuni cati on

The only thing that we all have to do, |I'm
going to put a cup at the end, so we can buy the
St ate Education Departnment a hearing aid.

[ Laught er. ]

SENATOR LAVALLE: And we will jointly
contri bute.

Thank you.

[ Appl ause. ]

NADI A RESNI KOFF:  Senat or Fl anagan, the

only -- the one thing that | didn't speak about, in

ternms of resources, because we spoke about specific,
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you know, nonies, and textbooks, and professional
devel opnent, and things like that, | think what
beconmes very inportant for students is, when we
spoke about that enotional piece, there are children
t hat, obviously, you know, are very nervous about
taking the tests, they' re physically ill.

But in addition to that, I would say that we
have | ots of students that aren't successful in
school because of social issues; because of, you
know, a parent that naybe just passed away, or, you
know, things that are happening in their honme life.

And | think that we need to hel p the school s,
in terms of resources, to help those kids to feel
safe in school, and to give themthe resources that
t hey need, you know, in that social area as well.

So, | just wanted to make sure that |
nmenti oned that.

SENATOR FLANAGAN: | appreciate that.

And, Senator Hannon.

SENATOR HANNON: | just wanted to put on the
record, M. Chairman, that -- sonmething that's
obvi ous, probably, to people here, but maybe not on
t he out si de:

That what we're tal king about is curriculum

devel opnent, we're tal king about testing, we're
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tal ki ng about privacy, these are not concerns, and
t hey haven't been concerns for a

coupl e hundred years in New York State to the
Legi sl ature.

These are the things that are regul ated by
the State Board of Regents.

We have trenendous fights about education
when it revol ves around the budget.

Who's going to get how nmuch?

How nuch total will be given?

Where it should be distributed?

How qui ckl y?

Even the state, the cap on expenditures.

But, we have not done curricul um

And what we're seeing today is evolving, is
sonmething that -- noving into the |egislative arena.

And maybe it will happen.

Last Friday, in the "Wall Street Journal,"” is
an el aborate story about what's happening in
Cal i forni a.

They have not abandoned the core curricul um
but they have taken the agenda of tinme that their
education departnent has set, and noved it back
Taken away sonme type of assessnent tests.

And, I'mafraid that this is what's going to
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happen, because that hearing aid that
Senator LaValle wants to give to the State Education
Departnment isn't there.

So, | just think it should be on the record
that we're just nmoving into this, because this is
un- -- newterritory for us.

STEPHEN ALLINGER: If | could address that
poi nt ?

No Child Left Behind, obviously, ushered in
an unprecedented anmount of federal preenption; and,
consequently, State involvenent, including formal
state, you know, statutory involvenent around
st andar ds.

So | think there is room

And | respect the province of the Regents, in
ternms of curriculum devel opnment, but there -- we
believe there needs to be an adjustnment, in terns of
t he consequences, and policy to stop abusive
testing.

For instance:

In K through 2, where it's just bad practice
to do hi gh-stakes group-adm ni stered standardi zed
tests;

As well as, protection of privacy rights,

that | know is enbodied in Senator Gisanti's
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| egi sl ation.

So we ask that there's a careful role.

And we are asking that you consider, where
appropriate, statutes to help adjust this.

SENATOR FLANAGAN: Thank you, Nadi a.

Thank you, Steve.

[ Appl ause. ]

Next we have the New York State Schoo
Boards: Bob Vecchio fromWIIiam Fl oyd, and,

Jim Gounaris, who is from Herri cks.

Gent | emen, sane adnonition: please summari ze.
We have your testinmony already online, and copies
avai |l abl e for everybody.

ROBERT VECCHI O Thank you, Senator.

And thank you to the Panel for this hearing
t oday.

Again, ny nanme is Bob Vecchio. |'mfrom
Wl liam Floyd School District. |'mpresident of
t hat school board.

W have over 9300 students.

We're a high-needs, |ow property-wealth
school district, with al nost 60 percent of our Kkids
on free and reduced |lunch. Conbined wealth ratio,
.57, one of the | owest on Long Island.

"1l let go a lot of what's already been said
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here today.

You know, Conmon Core was inplenmented way too
fast. The State was nore interested in doing it
first than doing it right.

| suggest that we need to take a step back,
take a breath, and do it the right way the first
time, as opposed to what we've done here in
New York State, just trying to be first.

[ Appl ause. ]

ROBERT VECCH O. As a school - board nenber,
when | was listening to SED, it was anazi ng how nuch
| ocal control they say that we have.

[ Laught er. ]

ROBERT VECCHHO And |'mhere to tell you, as
a school -board nmenber for the past 10 years, the
erosi on of local control and governance of our
school s, whether it be the federal governnent
telling us what to put on the neals in the
cafeterias, or, Race To The Top, Comon Core, APPR
the tests, the mandates, we don't have | oca
control; but, yet, we're held accountable l|ocally.

[ Appl ause. ]

ROBERT VECCH G And when | nean,

"hel d accountably [sic] locally," school -board

nmenbers go to the supermarket and they don't get out
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of the frozen-food aisle, because we're talking
about tests and test scores and test anxiety.

It's a little disconcerting when you get
confronted outside of mass, and you're called
certai n names because of the different tests.

But it really hurts when you go to famly
functions and your siblings are yelling at you too,
and they don't even go to your district.

[ Laught er. ]

ROBERT VECCHI O Here's the issue:

Common Core; the goals and the concepts of
Common Core are a good thing.

The inpl ementati on has been absol utely
horri bl e.

| was at a neeting with the Conm ssi oner of
Educati on on Friday; a roundtable wi th school -board

menbers from around the state.

Al that was supposed to be on the agenda was

State aid and regionalization.

Well, | think that | asted about five mnutes
before we got into Common Core.

It's concerning for ne that
Comm ssi oner King, as of Friday, believes this is a
7-year phase-in. And in his own words, he's

concerned that "this is not being inplenmented fast
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enough. "

That's a quote.

He al so believes, and |I'm quoting here,
because | wote it down, "W have done nore than any
ot her state to support Conmon Core, and, we have
supported this education initiative nore than any
other initiative in the state of New York."

| don't know what that neans, and that nay be
true, but either all the people are wong, or
there's a huge di sconnect between Al bany and those
of us at the district |evel.

And | would submit the latter: it's a huge
di sconnect.

[ Appl ause. ]

ROBERT VECCHIO | want to highlight an
exanpl e of local control in governance when it
really works, and it ties in directly with
Common Core, because this is a real issue for ny
district in particular.

Wl liam Floyd had to i ncrease our graduation
rates, we knew that. W weren't satisfied with
t hat .

In 2006, we pushed down math and sci ence
Regents to the eighth grade.

kay?
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We had a | ot of pushback froma | ot of
parents who didn't think we'd be successful.

This was a | ocal decision, this was a | ocal
policy that we inplenented, together with our
district adm nistration.

It's been wildly successful, because | now
have ei ghth-graders going into high school with
two Regents credits under their belt, two high
school credits already earned, before they even step
t hrough the doors as freshnen.

Thi s past year, 80 percent of our students
that sat for the exam passed these exans.

60 percent of over all of our students are
going into high school with two high school credits
and two Regents credits already in the bank.

If 1'"ma current ninth-grade parent who is
ecstatic in June that ny kids passed
hi gh school -1 evel courses in math and science, |'m
going to be utterly confused in a couple of weeks
when | get the report that says they're not
proficient in eighth-grade nath.

That's been the problem they put the
assessnent before the curricul um

We can debate about the phase-in, whether

there's a noratorium and the Conmi ssi oner believes
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it's not going fast enough, but one point that

| don't think has been touched on, this was

i mpl enented during a historic tinme where districts
were reeling fromState-aid cuts due to an

unpr ecedent ed recessi on.

WIlliam Floyd, in particular, |ost
$20 million in State aid. W cut over
240 positions: assistant principals, admnistrative
staff, teachers, professional-devel opment funds,

AP cour ses.

W lost a lot of valuable prograns, that when
Common Core was first being rolled out, we were
still just trying to tread water.

And there are a lot of districts that are in
financial trouble, that can't even tackle the issues
to properly inplenent Common Core.

And | don't think that was taken into
consi deration by SED when they inplenented this.

[ Appl ause. ]

ROBERT VECCHI O |'ve heard a lot this
nor ni ng from SED about col | aboration between
educat ors.

"1l tell you what, | am grateful and honored
to be here to testify today, but there was not a

voice fromthe State School Boards Associ ati on at
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the table during planning, and prior to
i mpl enentati on of Conmon Core. And that was a huge
m st ake.

You need to work together in a collaborative
manner .

And | would strongly urge that anythi ng done,
going forward, we have a voice at the table.

Because you know what ?

We're hel d accountabl e for your policies;

We're held accountable for your standards;

And, we're often scapegoated for their
failures.

kay?

So, while we need to be honest with ourselves
as board nmenbers, that we do need to do a better
job, and we're in | ockstep that college- and
career-ready is what we all aspire to;

And, WIlliam Floyd increased their graduation
rate by 16 percent through smart policy, |ocal
governance control, by inplenmenting math and sci ence
Regents in the eighth grade. W' ve seen a
16 percent growh in our graduation rate. And,
we're not done, and we're not satisfied;

| would submt to you, we need a voice at the

tabl e, because we know what needs to be done.




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

140

Just as the two parents who testified
earlier, I'ma parent of a high school senior, but
I'"'m al so, consider nyself a parent of 9300 ki ds.
And ny job and ny goal is to get them across the
stage at the end of their career, K through 12,
ready, and on tine.

Wen we tal k about Regents changes in the
Class of 2017, what's keeping nme up at night since
Friday, is fifth- and sixth-year seniors, because,
how many of those kids are not going to neet the
Common Core Regents, and, not graduate;

And, how much is that going to cost ny |oca
t axpayers?

kay?

Finally, and those of you who know ne know
| can't miss an opportunity to say this, and I'm
going to read, just for a second, to make sure | hit
all the points:

We need significant, meaningful, substanti al
mandate relief.

We have seen the inplenentation of the
tax cap, Common Core, APPR, yet no neani ngful relief
for the districts.

It's also finally time to overhaul the

State-funding fornmulas to properly, equitably
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di stribute the funding necessary to carry out al
these initiatives discussed here today, and the
initiatives we haven't thought about tonorrow,
because every child, regardl ess of ZI P code, needs,
and deserves, a chance to succeed, and we are
setting themup on a path of failure at present.

| would al so say, and, Senator Fl anagan,
| thank you for your attenpt with regards to
PARCC assessnents and conputerized testing.

You know, if you think it's a great idea to
have us all test on conputers, and you want to pass
t hat mandate, then you got to pay for it, because
| don't have that ability at WIlliam Floyd to have a
conputer for every kid to take the test at the sane
time. And | don't know where that fund is com ng
from

So, in addition to the O ass of 2017,

PARCC assessnents scare the heck out of ne.

And the Conmi ssioner of Education said on
Friday with regards to that point in particular,
he'll recomrend a change, that certain school
districts can do it on pen and paper for a couple
years, but, that's kicking the can down the road.

What do | do a couple years later?

So, | thank you for the opportunity to
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testify.
[ Appl ause. ]
SENATCR FLANAGAN: Bob, thanks a |ot.
JIM GOUNARI S:  Good norning, Senators.

This is ny first tine, and, |'ve sat here and
i stened.
And after the first presentation, | am going

to stick to what | have to say, because after what

| heard fromthe State, it was a little

m nd- boggling to hear sonme of the responses, or |ack
t her eof .

So, good norning, and thank you.

My name is JimGounaris. |'m president of
the Herricks School District School Board.

And | cone to you today, not to conplain
about issues | probably and should have cone to
conpl ain about, but I'mhere to talk about what we
can and shoul d be doi ng.

The data on the nost effective schools in the
world is clearly and unequi vocably, and in our m nd,
extraordinarily convincing.

Many of the preconcei ved notions about what
makes effective schools is just that: preconceived
notions without the data to support them

And to have you understand that, | would |ike
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to take you back 200 years.

Herricks is celebrating its bicentennial.

And, by the way, any proclamations you w sh
to issue, we're nore than willing to accept.

[ Laught er. ]

JIM GOUNARI'S:  In 1962, residents of our
district took -- went to the Suprene Court to fight
SED, for school prayer, and witten by them and the
whol e bit.

So, we had an issue -- we've had an issue
with themfor, |I would say, 50-plus years now.
But, | would Iike to tell you a couple things

about Herricks, first.

W -- five-decades strong, we're proud to
tell you that we have a 99.8 percent graduation
rate. Alnost all of our graduates nove on to higher
education, many to sone of the npbst prestigious
col |l eges and prograns in the state, country, and in
t he worl d.

Most of our special -education students are
recei ving Regents and Advanced Regents di pl onas.

Al nost 80 percent of this year's graduates
took at | east one AP course in the high school, and
75 percent of them got "3s" or higher.

Herricks ranked in the top 3 to 4 percent on
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the state's Common Core, grades 3 to 8, assessnents;

And two-thirds of our students scored
a "3" or "4" on the Common Core ELA and math tests;

And 95 percent of Herricks grade 11 students
wer e deened col | ege-ready or better, based on this
year's English Regents.

But these successes are testinony to the
amazing jobs all the | evels of our Herricks
education system provi de.

Qur el enentary schools provide a strong
foundation for our students;

Qur new y-transfornmed m ddl e school, where
we' ve gone through a whol e renai ssance on
programmi ng and curricul um

And then in the high school, where they
are -- the expansion of their nmental capacity, and
the way the courses are taught, and the variety of
course offerings, allowthemto do so.

These nunbers | nmentioned speak for
t hensel ves.

SENATOR FLANAGAN: Jim I'msorry, | got to
do it. | have the sane standard for everyone.

Pl ease, just --

JIMGOUNARI'S: | am

SENATOR FLANAGAN. -- summari ze your
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t esti nony.

JIMGOUNARIS: [I'mgoing to go right through
it right now.

So --

UNKNOWN MALE SPEAKER: [ I naudi bl e. ]

UNKNOWN FEMALE SPEAKER:  That's right.

JIMGOUNARIS: [I'mgoing to try and go as
best as | can.

SENATOR FLANAGAN:. Thank you.

JIMGOUNARIS: |I'ma little nervous, so it
was easier for ne to stay with what | said

So, these successes aren't achieved
overnight, and they're not by sone sort of mracle,
based on the State Education and their reforns, and
i ssued by them

Their successes belong to the conmmunity and
t he peopl e based in the community who voted for a
school board, and put the right teachers and
adm nistrators in place, to make sure that these
successes were constantly guaranteed by the
residents who lived in our school district.

The new state nandates, while | believe are
under standably there for certain areas, and let's
just say, New York City and continually

| ower - achi eving school districts, |ike Henpstead and




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

146

Roosevelt, we have to question what they're there
for to -- to do for people like us, school districts
i ke us.

School districts, like Herricks, and others,
i ke Great Neck, Roslyn, and Manhasset, Garden City,
East WIliston, and Rockville Center, have worked
tirelessly to be at the top of the education
reports.

And by excluding us, and districts |ike us,
SED coul d then focus their efforts on the school
districts that actually need the extra support and
t he extra gui dance.

[ Appl ause. ]

JIM GOUNARI S: The state's reforns actually
made it harder for us to do what we're successful at
doi ng the best at Herri cks.

And | et me just take you back, just a little
bit: recently, the 2 percent tax cap.

Wiile | personally believe the tax cap itself
was necessary because of the runaway school taxes,
as | explained to Senator Martins, the issue we had
was Wth its i medi ate and cat astrophic
i mpl enent ati on.

The State was conplicit in the runaway schoo

taxes, and in the end, did nothing on their side of
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the equation to also feel the pain of the cap's
i mpl enent ati on.

UNKNOWN FEMALE SPEAKER: That's right.

ROBERT VECCHI O A staggered inplenmentation
of 4 percent, 3 percent, and 2 percent over
three years woul d have greatly given us the
flexibility to be able to adjust to sonme of these
t hi ngs.

The State could have shown true backbone, and
deened it educate -- deened an education fisca
energency, and voided all existing |abor contracts
and put themall up for negotiation, but ny personal
belief, is no one had the intestinal or electoral
fortitude to battle organi zed | abor.

In addition, that intestinal fortitude was
absent when it comes out -- when it conmes to the
out-of-control retirenent system and health-care
paynents that we're naking.

A school district's biggest expense and its
bi ggest resources are its staff.

And our $100 mllion budget, 85 percent of it
is for | abor and benefits, |eaving us 15 percent for
t he students and textbooks and extra prograns, and
trai ning, and everything el se that goes along with

it.
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We've | ost over 100 people in the
Herricks School District.

W've had a rise -- a trenmendous rise in
cl ass sizes, deep cuts in athletics, and devastating
dramati c changes in certain services and
extracurricular activities.

And ny question to all of you is: Was the
2 percent tax cap, was it the State's goal to make
Herricks |l ook |like New York City, or New York City
| ook |ike Herricks?

Ei t her way, we have not gotten what we truly
deserve

[ Appl ause. ]

JIM GOUNARI S:  The cost of APP -- and may
| add, that 2 percent tax cap that you've just put
in place? W're down to 1.66 for this upcom ng
year, which is another travesty.

The cost of APPR al nost cost -- cost Herricks
$300, 000.

And in the State's infinite wisdom they
passed one state standard for all the students, but
al l oned 700 school districts to cone up with
700 di fferent APPR plans for evaluations, contrived
by the school districts and the teachers unions in

t hose districts.
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Wiere was the true standard for everybody to

followif we were going to do this?
[ Appl ause. ]

JIM GOUNARI'S:  Herricks did not need an APPR
plan to tell us what teachers were effective or not.

The nunbers | gave you before speak vol unes
of how effective our teachers and how effective our
adm ni strators are.

The assessnents for the Common Core, |'m
putting enphasis on a different way of |earning for
the students. Made perfect sense for us, because
we' ve been doing it for years, and our scores
mat ched up pretty well.

So, a good teaching nethod and a great school
district is a nodel to follow

Wiy they had to do all this sort of stuff,
when we already had it in place, and to come up with
it, they could have cane and spoke to us ourselves.

[ Laught er. ]

JIMGOUNARIS: Simlarly, the inplenmentation
of the new nore-demandi ng col | ege-readi ness
standards for high school students al so nmakes a
great deal of sense to us.

The likelihood is, that the exams, though,

will -- that go with themare not perfect, and they
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will need to be refined, but they're steps in the
right direction.

And let nme just tell you, briefly, about ny
son who's a ninth-grader, who struggles a little bit
in school

And | have four children: one in college,
el event h-grader, ninth-grader, and a fourth-grader.

He is now going to take the English Regents
in eleventh grade, but it won't be the
Engli sh Regents he's been taught for all these
years.

He's gonna be taught, he's going to be taking
Regents tests that's gonna nodel an AP exam

So, now, nine years of his eight years of his
exi stence in the Herrick School District has to be
changed and nodified for himto be able to take that
test and be successful by Herricks' standards on
t hat test.

We've taught himon a slope, like this.

Now t he State says, This is not good enough.
W want him here.

So in three short years, we have to bring
themup in a dramatic fashion, at an angle that is
really going to be intensive for himto do.

And that's for every ninth-grader in the
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st at e.

| can understand why they want to get where
they want to get to, but I have to -- again, have an
issue with the inplenentation of the standards.

So, as | leave you, | want to just tell you a
coupl e things about what Herricks is doing for the
betterment of our school district.

Movi ng forward, the challenge for Herricks
is, how do we nove our education program forward?

And we're using things fromthe "OECD, " the
econonm c -- Organization for Econom ¢ Cooperation
Devel opnent group, PISA testing for kids; and the
i nformation from Andreas Schl ei cher on the nost
effective schools in the world.

These tests are worl dwi de accepted standards
on educational practices. They nake a | ot of sense
to us and our comunity.

Wiy nobody in Al bany seens to pay much
attention to themis anyone's guess.

But to the best of our ability, we will nmake
t hat research the foundation of our district, as we
nove forward, because the data on those tests
clearly show that effective schools are not
ef fective because of culture, history, national

norns, or even |levels of spending.
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The nost effective schools share four things
i n comon:

Hiring top educators fromtop coll eges, like
Herricks does;

Setting high standards for all students, like
Herricks does;

Massi ve anounts of targeted professiona
devel opnent, like Herricks tries to do continually
every year;

And intervening early and forcefully in
dysfunctional situations, like Herricks does, not
just using the state mnimuns to do so.

Many countries have foll owed.

Canada has done so, and they are now in the
top 10.

We're excited at Herricks to participate in
this program

W're willing to put the Herricks students
and our staff up against the best in the world,
because that's the only way we're going to see how
we conpare to them what they' re doi ng good, what
we' re doing well, and how we can make our education
system better for our kids.

Qur community demands it, nobody from Al bany,

but our people who the school -board nenbers
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represent, who answer to, with nelting ice creamin
the freezer section on their carts every day.

So ny plea to you is fourfold:

Part of me wants to say, Can you just get
themto get off our backs and give us a chance to
br eat he?

But that's not gonna happen, and -- although
it shoul d.

Herricks, and other districts |like us, don't
need to be under the oppressive hand of the State.

We are successful by our own right, and not
by any conmandnent from SED or its comm ssioners
past and present.

But this is an election year, and it's on the
hori zon, and there's too nuch canpai gn noney in play
right now, and there's the need for soundbites.

And we all know how inportant that's going to
be.

But we need to focus on the areas in the
state that need hel p.

The 50 years have gone by, and the students
in communities, |ike Henpstead and Roosevelt and
New York City, need hel p.

Wil e attendi ng that same neeting in Al bany

| ast year, that this gentleman spoke of, we spoke
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about reforminitiatives getting underway, and the
detrinental effects of the cap.

Herricks woul d have gladly given up its
$300, 000 cost to APPR to give that noney to a
district Iike Henpstead or Roosevelt to help them
better their education systemfor the kids there.

[ Appl ause. ]

JIM GOUNARI'S:  The State allows this
never - endi ng cycle of inferior education, urban
devastati on, and soci oeconom c, financial, and noral
degradation to continue, and why?

The children going into Henpstead and
Roosevel t, going into kindergarten and first grade,
can't even be graduated -- can't even be guarant eed
that they're going to graduate from high school, |et
al one go on to coll ege.

And, in fact, the odds are better that
they' Il drop out.

So, if you want to do sonmething interesting,
take the PISA testing and put it for every kid,
every 15-year-old, in New York State, and really
nmeasure New York State up agai nst everybody in the
world. And you'll really see where the state's
Depart ment of Education, where we've done, where we

need hel p, what we need to do.
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| would ask you, that, the APPR reforns that
you -- that discussed earlier, have been a little
detrinental to us.

W put in a place -- we put in a system and
it's accountable to nobody.

SED i s accountabl e to nobody.

They sit, and they'll do what they do;
they'Il nake all these things, and at the end, |I'm
not sure where they cone to.

Many of us sincerely doubt the advocacy of
many aspects of New York's reforms, and believe that
they will only produce a wide variety of consultants
and private conpanies selling products and services
in the nane of reform

[ Appl ause. ]

JIMGOUNARIS: | |leave you with the
fol | ow ng:

After all the Race To The Top noney vani shes,
and after all the political soundbites have been
captured and recorded, and nost of those who have
made those statenents have vani shed or noved on to
hi gher and hi gher offices, who will be left?

People like me, and ny four kids, and ny
comunity.

We'll still be here fighting every day for a
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qual ity education for all the kids in
New York State.

So now | leave it up to you

If you really want to know the true worth of
New York State, | encourage you to do the PISA
testing for every 15-year-old in the state, if you
want to know the truth

But 1'mnot sure if people in the political
annal s of New York State really want to know t he
answer to that question.

And one | ast suggestion: Wy don't you get
t he best and brightest superintendents together, |et
themrun the State Education Departnment.

[ Appl ause. ]

JIMGOUNARIS: |'msure for themit would be
a | abor of |ove.

They have the know edge and the real-life
experience to |aunch the New York State education
systemto the noon, and beyond, because they have
the nost at risk: their integrity and reputation as
true educators.

Al'l of New York State's children deserve
t hat .

And | thank you

[ Appl ause. ]
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SENATOR FLANAGAN: Thank you, gentl enen.

Senat or Zel di n.

SENATOR ZELDIN: To the | ast speaker, just to
clarify, so | understand: Do you support
Common Core or do you not support Conmon Core?

JIM GOUNARI S: W' ve done things to that
nature, all the way through

We support the Conmon Core inplenentation

But, for us, we've been doing it, in essence,
for a couple of years.

So, for us, it wasn't like a big guillotine
com ng down to chop of f our neck

We adj usted our prograns, going forward, and
we continue to adjust it annually, to make sure that
we're able to inplenment it.

But, we had the ability to be able to do
t hat .

W're a smaller district. You know, we're
much smaller than WIlliam Fl oyd. And, we had
practices in place that already inplenmented sone of
t hose prograns.

SENATOR ZELDIN: Do you have any concerns,
specifically, with the way that Conmon Core has been
i mpl enent ed?

JIM GOUNARI S:  The anmount of pressure it's
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put on staff, teachers, students, famlies, to nmake
sure that everyone is up to speed has been nothing
but a disaster.

It's been a PR disaster fromthe State.

And it's not held -- it's not -- and here's
the thing: They put it in place, and now we're
getting the Governor saying one thing, the
Comm ssi oner's sayi ng sonet hing el se, the gentl enman
here sayi ng sonet hi ng el se.

W can't get a consistent answer from
anybody.

I f 1 understood what he said about, you can't
have the test without the curriculum and you can't
have the curriculumw thout the test, it's like the

"chi cken and the egg"” thing, which canme first?

We got that.
But at sone point, we need a way -- sonebody
to inprovise -- to inplenent a plan to put it into

pl ace, and put it into place for everybody equally.

It's not fair.

SENATOR ZELDIN: So if there were just a
specific idea or two to inprove the inplenmentation
what woul d your ideas be?

JIMGOUNARIS: | would say that they should

have put it in at a graduated |evel.
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To tell everybody, |ike nmy ninth-grader,
that -- for that exanple, that he's got to take a
new test in three years, and now he hasn't been
taught for that test. And in three years' tine,
he's got to learn all this new type of stuff, that's
not fair.

| f your goal is to set a twelfth-grade
col | ege-readi ness | evel, you have the way to go
backwar ds, grade by grade, and assess where they
will be -- where they should be at each |evel.

So, the plan should have been: W need them
to be here.

Were are they now?

And how do we get themto go forward?

And how do we get themto go down?

If you're a first-grader, you're not going to
have a problem because you have 11 years to go.

If you're a tenth-grader, you're in trouble.

And, if you're in a school district that
wasn't able to do it, you're in a |lot of trouble.

W don't -- there was no funding available to
do this. There was no extra resources provided for
anybody.

So, you know, we always, at Herricks, try and

take ourselves a little bit out of the norm because
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we always try to be forward-thinking, but we're
ni nbl e enough to be able to try and do that with
certain aspects. Certain aspects we can't.

And it's been like a sl edgehamrer for us,
too, on certain things.

But that would be the proper way to do it.

And the best way to have done that, is to get
t he super- -- maybe regionalize it by area and get
t hose superintendents, and say, This is what we
need. How are we -- help us to help you get there.

What do you -- and have them come up with a
pl an.

They're the ones on the front |ines every day
with the teachers.

Not me. I'ma civilian.

SENATOR ZELDIN: | would just close, just
with one coment.

You know, there are 213 legislators in
New York State, the Governor. You know, we're not
all -- you know, we're not all created equally.

We have di verse backgrounds, representing
different parts of the state.

| haven't net you before.

You represent -- you're in a school district

represented by one of the other senators.
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And | would just offer, in your testinony,

that, you know, there were some things in there

that, you know, for me personally -- let ne back up
a second.

On the issue, uhm I'm-- I'm-- | would
consi der myself one of the nost -- | hope, maybe one

of the nost receptive legislators --

Maybe we all would want to vie for that
title.

-- one of the nost receptive |legislators on
this particular issue.

| have had a | ot of neetings, a |ot of
conversations, with a | ot of people, and ny only
interest is getting this right.

| actually have -- | graduated from
WIlliam Floyd. | have two daughters in the second
grade there.

And just, with all due respect, there were
some things in here that | took a little bit
exception for, because you' re kind of putting --
you' re just making an assunption based on, say, one
i ndi vi dual | egislator, or others.

And there are a lot of natural allies in this
process right now in the Legislature.

| think you heard it earlier in some of the
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testinmony from sone of our coll eagues who are here,
and some who have left, but, you know, there's just
some things in here that | would take very strong
exception to.

Just -- | just -- | read it. Just, it
doesn't -- | know it doesn't apply to ne, and it
doesn't apply to a lot of people who | need to rely
on as allies, to be able to fight for formula
reforns, or to -- you know, fight for, maybe, you

know, testing to be inplenented as appropriately as

possi bl e.
So, | would just encourage you to -- you
know, some -- sone of -- there was sone extra

verbiage in your words that really weren't
applicable to ne.

JIM GOUNARI S:  So, Senator, honestly,
| appreciate your conmments.

But, if I'ma parent of a student in one of
t hose other school districts, or New York Cty, like
where | used to live, which I"'m[unintelligible],
you know what? The verbiage has to end. The thing
has to stop.

The truth needs to be said in a way so that
everybody understands it, and that we have a conmon

goal of saying, Okay, this really needs to stop.
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50 years, or 40 years, or 20 years, of
students in school districts not performng, |ike
t he Henpstead and Roosevelt school districts, and
t he plans that have been put in place, have not
changed the results for those kids going there.

And those kids and those fam|ies deserve the
same education that the Herricks kids get, and that

some of the other top-perform ng school districts

get.

And | appreciate that.

At the sane tinme, | can't have soneone say,
Well, you guys are doing so good, so you can afford

to do this in a kind of a Robin Hood kind of thing,
"take fromthe rich and give to the poor" thing.

Because that's is not the answer either.

It's, collectively, we have to cone together
and face the devil that we all see, and face the
evils that we see, together.

And it's us hel ping them everybody hel pi ng
each ot her.

And that can't cone fromjust people |ike the
school - board presidents.

That really conmes fromthe presidents of the
t eachers' unions and the school - board

adm nistration -- and the school adm nistrations,
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and the superintendents, to conme together to do
t hat, because they know what works, and they know
what can help all their students.

SENATOR ZELDIN: But you also -- and you're
asking us to invalidate every |abor agreenment in the
state of New York.

So, from--

JIMGOUNARIS: [Unintelligible] --

SENATOR ZELDIN:  |'"m sorry.

From one standpoint, you're saying that we
need to work together. And the other one, the | abor
agreenents negotiated at a school -board | evel --

JIM GOUNARI S:  Ri ght .

SENATOR ZELDIN: -- you want the
New York State Legislature to conme in and invalidate
all |abor agreenents.

Now, listen, it's just one particular point.

It was filled up with many points.

JIM GOUNARI S:  Ri ght .

SENATOR ZELDIN: | don't want to rehash every
single thing that you said in here.

|"mjust suggesting, | want to be able to
work with you, and naybe there were sone extra
soundbites in there.

JIM GOUNARI S:  So understand this: Wen they
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passed the 2 percent cap, that was great, | was
supportive of that.

But the problemwas, that we had | abor
agreenents in place that far exceeded that 2 percent
cap.

So if you had given all the school districts
the ability to either go back and renegoti ate them
or, to go back and take that 2 percent cap and
inplenent it in a nore friendly way, so that way,

t he negotiated contracts, who, really, nobody wanted
to void out, but they were 3.5 percent a year,

what ever, 5 percent a year, whatever they were, were
al ready in place before you cut us off.

So you cut us off at our knees, and we
weren't able to now find the bal ance without cutting
all those teachers that we couldn't do, and raise
our class sizes, and elimnate athletics prograns
and rnusi c prograns and foreign-|anguage progranms and
extracurricular activities.

SENATOR ZELDIN: Qut of respect for, just,
the Chair, and the hearing, | have a feeling that if
you and I, we could continue to go back and forth --

JIMGOUNARIS:  Yes, that's it.

SENATCR ZELDIN:  -- and we will continue to

get further away fromthe subject of, you know,
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testing and privacy, and -- and all valid points.
Don't get me wrong, but...

| apol ogi ze to the Chair.

We, uhm-- I'll accept responsibility for
both of us --

JI M GOUNARI S: Thank you.

SENATCOR ZELDIN: -- back and forth, a little
bit off topic.

SENATOR FLANAGAN:. This is why we call it
"denocracy. "

O part of the reason.

Gent |l emren, thank you very rmuch

JI M GOUNARI S:  Thank you.

ROBERT VECCHI O  Thank you.

[ Appl ause. ]

SENATCOR FLANAGAN: Next we have our
superintendents: Dr. Donald Janes from Comrack,
and Dr. Thomas Rogers, Nassau BOCES
Superi nt endent .

Ckay, | had nentioned your names. |'m going
to mention themagain: Dr. Donald James from
Commack, and Tom Rogers, Nassau Superi ntendent of
BOCES.

Gentl emren, and you know the drill.

Pl ease be succinct. Your testinony is very
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hel pful and very detail ed.
DR. DONALD JAMES:. Thank you.
| only have about 20 pages to read from
[ Laught er. ]

DR. DONALD JAMES: Let nme start by saying a
coupl e of things, not the least of which is, | agree
with a great deal of what was said here today.

| think the idea that we are playing from
behi nd, both as educators and parents, have put us
in a position that we're really trying to nake sone
very difficult choices about what we shoul d do,
knowi ng what we think is right for children, and,
simul taneously, trying to neet the demands put
before us by the State Educati on Departnment.

And | was just telling M. Rogers here --

Dr. Rogers, that, | think I'"'mgoing to weave in a
story, as a parent.

And | have four children, the youngest of
which is four. She goes to pre-K this year, for the
first tinme. She went to preschool |ast year.

And, as you might inmagine, | didn't put her
in the pre-Kin the district where I work, because
it's alottery, and | didn't want there to be any
conf usi on about that.

[ Laught er.]
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DR. DONALD JAMES: So | put her in a pre-K
associ ated with another school. And this is a kid
who is relatively newto the country, loves life,
| oves learning; just |loves everything that she does.

Loved going to preschool |ast year.

And, we put her into this program Lovely
school, lovely place. Teachers, very nice.

She starts com ng hone the first week, and
says, "l don't want to go back."

And this is very concerning to ny wife, and
she says, "Wy don't you want to go back?"

"Well, they just make us sit and do this work
all day long."

Now, she's four.

So | said, "Well, you need to go talk to the
teacher and see what's happeni ng."

The teachers says, Wll, the school is
concerned that, you know, the Common Core is here,
and the Common Core assessnments, and we're really
worried about that, so we're actually noving sone of
the work into pre-K

So here she is, "four."

Suffice it to say, she doesn't go to schoo
t here anynore.

[ Laught er.]
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DR. DONALD JAMES: So, | tell you that story
because, part of it is, what's happening to our
children; and part of it is, what's happening to our
t eachers.

Because, there's a | ot of conversation about
reformefforts in public education, and in
particul ar, they focus on teachers.

Only, a lot of what teachers do, and what
they control, is now out of their hands.

It has literally been renoved.

|"mnot here to bl ane anybody.

"' m here to disagree.

And | think the idea that we are left in a
position where, we are in the field, saying, we
di sagree with things. And people saying, Wll,
that's fine, but we're going to nove forward at any
rate.

Now, | spent ny entire professional career in
publ i ¢ educati on.

|"ve worked in inner-city Phil adel phi a;

|"ve worked in inner-city New York

|"ve been a superintendent -- a comunity
superintendent of Staten Island school s;

|'ve been upstate in a rural district;

And |'ve been here on Long Island, |'ve spent
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the last three years, in noderate-wealth,
hi gh- perform ng school districts.

And | can say that the real work at hand
really is about, Wiat do we want students to know,
be able to do, and truly understand?

And how do we know t hat ?

What do we do with that information?

And how do we make sure that we're providing
t he best education possible for our children?

So in my current district, literally, every
child graduates, whether they have an | EP or not.
And, al nost every single child goes to college.

And, yet, now we are subjected to an
assessnment that says between 40 and 60 percent of
your elenmentary children aren't going to be prepared
to go to coll ege.

|"mgoing to tell you, | don't believe it.

| don't believe it for a second.

And | do think that the changes are
wel | -intentioned, but they're ill-conceived.

| think that's where we really run into
problenms, and |'"mgoing to |list out just
four primary concerns that | have.

One is "loss of local control." That was

tal ked about prior.
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And by that, what | nean, it's not just what
school boards, superintendents, and adnministrators
can do, but where do our teachers and parents fit
into this conversation?

Were are the voices of those that are

working with these children on a daily basis?

And | hear people say, Wll, we've included
educat ors.
Well, then, it needs to be a broader voice.

From ny perspective, there needs to be a
br oader voi ce.
Superi nmposi ng changes on school s t hat

ostensively don't need change. Schools that aren't

struggling is ill-conceived. There is no purpose in

t hat .

So, we lost |ocal control.

"And t he overenphasi s on hi gh-stakes
standardi zed testing."

Not opposed to the Comon Core.

There are parts of the Common Core that are

strong, they're solid. They've just recently been

rel eased. | mean, just recently.
So -- and we've already tested kids on those
concept s.

So, that's very difficult for us.
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"The manner these tests were admni stered.”

"' mnot going to rehash everything that
you' ve heard about how they were adm ni stered:

The fact that they were adm ni stered before,
you know, the Common Core was conpletely rel eased,;

The fact that they were ill-tined;

The fact that they were just -- there are
dozens of assessments.

When you get the list fromus that shows you
how many assessnents are associated with the
Common Core, as well as APPR, it will go on and on
and on.

So, the manner in which they were
adm nistered is also called into question.

Again, it's in ny testinmnony. | don't need to
rehash for you everything that -- and the way it was
handl ed.

And, the potential for future changes
associated wth Regents exans is a significant
concern for us.

You heard people tal k about it here today,
and it does affect children.

There is no way around that.

As an educator, and a parent, ny primary

concern is, doing the best that we can for these
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kids, day in and day out.

How do we prepare them for what they want to
do when they | eave us?

Do they want to go to college? Then how do
we prepare themto do that.

So, | think that managing that really becones
our prinmary concern.

So, as we think about what we've done, noving
forward from when the Common Core, and the
| egi sl ation associated with that, and whether it was
because sonmeone submitted a grant to the federal
government and now we're bound to that, we put
ourselves in a position where we're doing things
that are very, very detrinmental to students.

And | don't say that lightly.

And, in fact, | knowin ny testinony, | point
to a lot of research, tal ks about, how we shoul d be
engagi ng teachers in this conversation, how we
shoul d be engagi ng parents in the conversation, and
how we shoul d not be superi nposi ng change on school s
t hat are successful.

And even school s that are successful, we
shoul d not be superinposi ng change. W shoul d be
engagi ng themin conversations about what they can

do to better prepare students for what they want to
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do when they | eave us.

We can tal k about the finances, and there is
a significant conponent associated with the
finances.

| am not nai ve about that.

| understand the econonmic state of the
country, and the state, and certainly our
conmunities. That does nmake it difficult.

However, how do we manage this, noving
forward, and what do we do with that?

So, as we think about our work, and some of
the data that's pointed to, regarding the nunber of
students who are not successful when they get to
col |l ege, and/or need renediation, it's ny
understanding that the majority of that data is
taken fromthe SUNY system and many districts.

Only about 30 to 40 percent of the students
actually attend SUNY school s.

So we have another 60 or 70 percent of
students who are attending private schools, and that
data would be a different data set.

[ Laught er. ]

DR. DONALD JAMES: So, looking at that, we

have to think about that in particular.

So -- and I'mgoing to really try to sumthis
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up. | know -- | know that you' ve got other things
to do.

| f we can denonstrate real data that our
students are actually performng at a high |evel,
and the level that they need, to the best of their
ability, to do what they want to do when they're
fini shed, superinposing additional assessnents is
not necessary.

The work is sinply not necessary.

| would certainly take -- I'll take this
opportunity to say, | don't think you have to
i npl enent an assessnment because you put in place a
new curricul um

You can put in place a new curricul um
utilize that curriculumover time, and then assess
at a later date.

You can assess formatively; neaning, as the
curriculumis being inplenented, day in and day out.

And teachers are assessing all the tine.

They' re assessing both informally and
formally in their classroons.

And we do that at district |evels.

We do do some of that assessment at district
| evel s.

So how do we use that data to drive
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i nstruction?

That's inportant to us.

So this audit of our performance, which I --
is what | consider state assessnents, is not
necessary every single year.

And it absolutely, in ny professional
opi ni on, denonstrates a |l ack of understanding of the
devel opnental abilities of children --

[ Appl ause. ]

DR. DONALD JAMES: -- [unintelligible].

I"mgoing to try to close this up, because
| could go on

Senator, |'ve spoken to you any nunber of
ti mes about this, Senator Marcellino.

| will tell you, that, there is a very rich
voi ce anong the superintendents. W' ve been engaged
in conversations, in fact, as recently as yesterday,
about how we will attenpt to insert our voice at a
hi gher | evel.

That doesn't nmean that we all agree all the
time. 1It's okay, in ny opinion, to disagree.

But how do we conme up with the things that we
can all settle on so that we're doing the best thing
that we can for children

We need to be very careful -- let me rephrase
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t hat .

Those that are maki ng the deci si ons about
addi ti onal changes to these assessnents and these
assessment protocols need to be very careful about
what they do, because it will affect children, there
i S no doubt.

And it could affect their future; meaning, if
they fail Regents exans, either they have to repeat
the course, or fail to graduate.

Now, they may have gotten a 1600 on an SAT,
but fail a Regents exam

So, | really think that that's sonething that
needs to be consi dered.

So when | say "slow down," ny real sentinent
around slowi ng down is, just saying it's okay to
push the pause button right now, and say to
oursel ves, Okay, we can inplenent the curricul um
We can manage the -- no one's saying that we don't
want standards, hi gher standards.

My community will be the first one to tel
you, We're okay with higher standards for students,
okay with higher standards for teachers, okay with
hi gher standards adm nistrators.

W're okay with that. W're okay with being

account abl e.
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However, doing it in this fashion is just not
appropriate, and it's ill-conceived.

And it denonstrates, in ny opinion, I'msorry
|"mnot going to be popular with sonme of the
deci sion-makers, it's ill-conceived, and it's not
goi ng to worKk.

So we -- that is also a big part of our
concern.

We know, the research supports, that giving
t eachers continuous feedback about the work that
they do on a daily basis, and neasuring student
growh locally over time, and hel ping them neet
their needs, is the way to do this work

And that's rooted in the research

We certainly stand, | think, at the precipice
of doing significant danage; damage to ot her content
areas -- damage to the arts; damage to content
areas, whether it's social studies and history;
damage to physical -fitness prograns; danmage to
soci al l y-enotional prograns -- because there's a
rush to get higher test scores.

And there's a rush to get higher test scores
because people are held to a high-stakes |evel of
accountability.

And whet her they count or not, they are going
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to be published, and a parent's going to call and
say, What's ny teachers' APPR score?

They're going to call. W've set up the
prot ocol s.

And whether we say to them "But, oh, this

test didn't count,” that's not going to stop them
fromsaying, | wonder if that's a good teacher,
because the kids didn't do well on the state tests.

So fromny perspective, |ooking at providing
a sound, well-rounded educational program for our
children is our work.

W can do that at the |ocal |evel

|"mgoing to be perfectly frank: W don't
need state tests to tell us whether we're doing a
good job or not.

| thank you for your tine.

[ Appl ause. ]

SENATOR FLANAGAN: Don, thank you very much

Tom

DR. TOM ROGERS: Thank you for the
opportunity to testify.

As you know, |I'm Tom Rogers. 1'mthe
di strict superintendent of Nassau BOCES. That's
actually a dual role, and you're all famliar with

this.
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| work both for the Board of Education of
Nassau BOCES, but | also work for the State
Educati on Depart nment.

It puts ne in a delicate position.

[ Laught er. ]

DR TOM ROGERS: And, so, in order to
reconcile those two things, I will tell you that the
opinions I'mgoing to give you are not necessarily
representative of either of those bodies. They are
ny own.

And they cone forned froma career that's now
23 years of education policy work, first in the
Senate, as you know, working with Senator LaVall e;
and, subsequently, | represented the superintendents
of the state, as the executive director of the
St at e Superintendents Associ ati on.

And, I'mcomng up on ny fourth anniversary
here at Nassau BOCES.

So, | will say that we all have one probl em
to solve that is bigger than all of us, and it is
t he conversation that we're having.

And the problemthat we're trying to sol ve,
is maki ng sure that our kids are ready for the world
in which they are going inhabit.

And, the data about that world is frightening
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fromthe perspective of the expectation of |evel of
skill that students will have to have in order to be
successful .

So, the Center for Wirkforce and the Econony
at Georgetown says that, by the year 2020,

90 percent of students will have to have sone form
of college education in order to be able to enter
t he wor kf orce

W have a 74 percent graduation rate.

If we can't get to 90, and not by | owering
standards, we have to get to 90, we're going to have
lots kids that, if they don't graduate high school,
they're not ready for coll ege.

If they're don't have college, there won't be
a job for them

And if they don't -- if there isn't a job for
them they'll be unenpl oyed.

And if we don't believe this statistic from
t he year 2020, the statistic for this last year is,
that, for high school -- recently graduated
hi gh school students with a high school diplom, a
24 percent unenpl oynent rate.

So what we know is, that the high schoo
di plonma is no | onger good enough, and a

bar el y- passi ng high school diploma is little better
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t han none at all.

The chal |l enge then is, how do you nove this
huge di verse systen?

Wth the rural Adirondacks, the densely urban
New York City, a suburban Long Island, how do you
nove this entire systemin a positive direction so
all children have access to the kinds of prograns
that will allowthemto go on to higher education,
and then succeed in college, and then in life and in
wor k?

That's the chall enge that we face.

And the series of reforns that have been
taken are intended to address that chall enge.

And the hearing today is to ask the question,
whet her they have succeeded or not.

Regent Tilles said that the Cormon Core is
probably the finest part of the Regents agenda.

And | find nyself agreeing, but the
Common Core is nore than just what the curricul um
itself is; it is also a question of howit is
i npl enented in the state.

And | think there have been real chall enges.

But on the Conmon Core, one of the things
that it has done is, it has focused and narrowed the

curricul um
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W had a curriculumthat was a mle w de and
an inch deep, and we've gone nuch deeper with
concepts.

W' re asking students to use probl em sol ving
skills, higher-order thinking skills.

This is a very different |evel of
expectation, and a very different |evel of
preparation.

And we should not be startled that it is a
mul ti year process of getting teachers and buil ding
| eaders, to understand this different curricul um
and the different expectations of it, and an ongoi ng
and recurring -- recurrent professional devel opnent
so that we becone better at inplenmenting it.

As Don said -- you asked nme to address
four things, the Common Core being the first.

And, what do we think about this 30 percent
drop in proficiency rates?

| talked to a superintendent of a very
hi gh-perform ng district who said, W had the nost
col |l ege adm ssions to conpetitive coll eges ever
before; and, yet, our college-readi ness went down
30 percent. So, who should ny parents believe:
Harvard or Al bany?

[ Laught er.]
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DR. TOM ROGERS: And that was one point of
Vi ew.

And the other point of viewis, are these
kids on track to graduate, and are they going to be
ready for the expectations that are there?

And we have a 74 percent graduation rate with
an admttedly | ower standard than the Common Core.

What are we going to do as that standard goes
up?

| think we al so have a problemw th m snatch

A lot of districts on Long Island accel erate
kids fromthe ninth-grade math curriculum and they
take it in the eighth grade.

It's Algebra 1 Regents, but they take it in
eighth grade in order to free up nore tine in
hi gh school

So, it gives us a nice group to conpare:
ei ght h-graders who took both the 3 through 8
Common Core math assessments, "Math 8," and, this
Regent s-1 evel ninth-grade Al gebra 1

So they're taking ninth-grade harder
Al gebra 1 in eighth grade, and their proficiency
rates are higher on the harder test than they are on
t he ei ghth-grade test, which is supposedly easier.

And | gave you the statistics here.
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So, | gave you an exanple of a single
district, and then we ran the nunbers for
Nassau County-wi de.

| think both of those tests, and the cut
mar ks that were used, are used as definitions of
"col | ege-ready."

But those two definitions, both by the
State Education Departnent, of "college-ready" don't
even agree with one another, and they think there's,
certainly, an alignnent issue in terns of the
curricul um bei ng taught.

But there is also, | think, inplicit in that
data, an understanding that these data are
i nperfect, and that we should react to them
accordi ngly.

| think another challenge with the
i npl enentation of the Cormon Core has been the
rapidity with which nmaterials were nade avail abl e.

So, as Ken Wagner said early on, the State
has gone to extraordinary |l engths to support the
i npl enentati on of Conmon Core.

Unfortunately, the time frane in which
t hey' ve been able to deliver on those extraordi nary
| engt hs has not matched up with the expectati ons.

So we started the year that would be assessed
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with Common Core, in 2012-13, for tests that would
given in the spring of '13.

At the beginning of the year, there were none
of the Common Core curricul um nodul es avail abl e.

Thr oughout the course of that fall, a nunber
of were added to EngageNY.

But even by the middle of that year, only
about 24 out of what will eventually be 250 nodul es
had been upl oaded.

So, at this point, there are still 61 "ELA "
Engl i sh-1anguage arts, nodules to come, and anot her
57 nodul es, or partial nodules, and, we're already
begi nni ng the second year of inplenentation.

| don't use these statistics to |ay blane at
the feet of the State Educati on Departnent.

| actually think it is a stunning -- it was
an incredibly anmbitious thing to take on. And it's
stunning that they've delivered so nmuch content, and
that the content is of such high quality.

There are sone problens with it.

In order to make the content free, they had
to use open-source texts, so that neans that sone of
the text material is out of date or out of print,
and, therefore, hard to access.

But, the curriculumis of high quality.
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And | think the Comm ssioner appropriately
cautioned people in their use of the testing data,
knowi ng that nost of this curriculumwas not
devel oped in tine.

Now, M. Wagner also said that curricul um
devel opnment is a local responsibility, and that's
absol utely true.

But this is a very different kind of
curriculum as | nmentioned, and the State already
signaled that they were going to prepare a
curricul um

So districts dealing with the tax cap,
under st andably, had to make a resource choice. And
rat her than develop their own curriculum know ng
that the State was going to develop a high-quality
curriculum chose to wait for the State to deliver.

And | think that m smatch of timng is at
| east a partial explanation for what has happened
with our test scores.

You asked ne to address, also, renediation,
and, academ c intervention services (AlS).

As was nentioned earlier, the new test scores
are intended to be a new baseline, and the
department rel eased what are called

"conparable rigor charts.” And M. Wagner referred
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to those.

They' re supposed to equate the old test to
the new test, and provide Al S services at, roughly,
t he sane point.

We saw sonet hing that was done by Erie 1
BOCES, and we replicated it for Nassau, and had very
simlar results.

Even though the baselines are supposed to be
conpar abl e, the new cut scores would result in about
2 1/ 2 percent nore kids going into AIS this year
than did | ast year.

And that translates into a little nore than
2,000 kids for ELA, and a little nore than
2,000 kids for math.

So those are new sections of AIS that are
gonna have to be devel oped.

And there's a | ot of question marks
surrounding the AI'S nodel: how effective it is for
how costly it is.

And, again, in an era of resource
constraints, | think there's a balance to be struck
bet ween pushing nore kids into a nodel that has sone
guestion marks associated with it.

And we probably should have done sone

t hi nki ng about AIS in parallel with this nove that
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ends up asking us to do nore renedi ation services
for kids.

The third thing you asked ne to address was,
the inplenmentation of the Regents exans.

And | share the concern of the board
president fromW]II|iam Fl oyd, about what happens
wi th an el event h-grade English-1anguage-arts test if
there is a large drop in passing rate.

So, whatever the inpact on students, a
di sappoi nting performance on a 3 through 8 test
still has lots of years of instruction to go before
graduati on | oons.

And even for the math test, it would be
typically given in ninth grade, and so there would
be other opportunities to retake that test.

But in eleventh grade, there will really be
very few opportunities to reteach, and then to
retake that test, and it could result in students
bei ng hel d back from graduati on.

Now, it's a higher standard that we want them
to aspire to, but there will be a cost associ ated
with getting themto that standard in such a short
period of tine.

And I"'mnot sure that we've really are taken

account of that cost.
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| think another thing that will happen, at
| east in the short term is the unfortunate result
of having nore testing at the eighth-grade |level in
mat h.

The reason being, for all of these districts
t hat accel erate and ask our kids to do nore in
ei ghth grade, which | believe is the right thing to
do, those students will still have to take the

Mat h 8 exam part of the 3 through 8 Common Core

exans;
They will take Al gebra 1;
And then they will also -- and that Algebra 1
wi |l be Common Core-aligned.

And then they'll have a safety-net exam
which is the old Algebra 1 exam

So we may see students in eighth grade taking
as many as three math exans in one year during this
transition period.

Lastly, you've asked nme to address student
data and privacy.

And | have to confess, this is the area
| gave the nost thought to, because | think it has
t he broadest inplications.

First of all, we do use lots and lots of

student data in ways that | think are very hel pful
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to inproving the education that we give students,
and | think there are | ost of places where we work
with third-party providers to do work for the
district.

So, student-managenent software systens,
schedul i ng software systens, bus-routing systens,
| could go on and on, these -- we don't wite
software. We're educators.

We buy the software, and the services are run
by these private providers.

| think the difference between how data is
managed now, and how our rel ationships with
third-party providers is managed now, and how it
will differ in the future that is envisioned by the
use of inBloom is, essentially, around governance,
and the governance change is this:

First of all, the anbunt of data that is
collected will be nuch nore extensive than it ever
was before. And, it will not just be data for
i ndividuals fromjust one state, but it will be from
mul ti pl e states.

It will -- there will be data about students
that could be very sensitive, in ternms of students
preparation, or, their disability status, or, their

attendance status in school s.
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And there will be data associated with those
students about their teachers as well, because, in
order to understand sonme of the student-achi evenment
data, you have to associate themw th the class that
they were in.

Having all of that data in one place,
| think, raises the stakes for the data, and it
shoul d rai se the governance bar for that data.

| nstead, right now, the governance bar is,

i ndi vi dual boards of education can pick and choose
bet ween conpeting contractors for their

st udent - mmanagenent system for their bus-routing
system They can choose the one that they think is
nost secure. And, they control the data through
their individual contract relationship with that
provi der.

In the future that is envisioned, all of that
data will be sent out of state, and the contract
will be nmanaged by the State, with the nationa
organi zation. And the national organization is not
governed by an elected body. It is a not-for-profit
that's governed by a not-for-profit board.

The not-for-profit board, it's a list of
lum naries. They're a Wo's Wo of data, but

they're not accountable to elected officials.
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Now, | chafe sonetines at the chall enges of
runni ng an incredi bly regul ated organi zati on, and
| wish for nore flexibility.

So, it is surprising to hear nyself saying
that | think there needs to be nore el ected
oversight; and, yet, | think in this case, it does,
because here's what happens:

What changes, from a governance perspective,
is that the contract is now controlled by the State,
not by the district.

What changes froma district perspective --
|"msorry, froma data perspective, is that the data
is now available to all vendors, and not just the
ones contracted by the district.

So, it isn't just one our student-nmnagenent
system or bus-routing software. They all have
access to it, and they could all, presune, to tel
me that they could do bus-routing cheaper, but they
all have access to that data.

And that, | think, is the piece that nakes ne
t he nost nervous.

So, in conclusion, | would just say that,
because of this challenge that we have, of where our
students have to get, because of how the world

around us is changing, the pace is being dictated
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external ly.

So, we want to try and find a pace that is
optimal for our inplenentation, and there are sone
logistical Iimtations that just cannot be overcone,
but I would caution that we can't pretend that this
external environment isn't there as well.

And you have the difficult and unenvi abl e
task of having to bal ance those two things, to nake
sure that our students have a future to join, and to
make sure that we don't inplenent things so quickly
that we break the systemin the process.

And | wish you all the best of luck in that.

[ Laught er. ]
SENATOR FLANAGAN: Al righty.
[ Laught er. ]

SENATOR FLANAGAN: So, Tom | just want to
doubl e- check, those opinions were your own? You're
not --

DR. TOM ROGERS: Those are ny own.

SENATOR FLANAGAN: kay.

| have one sinple question.

Goi ng back, | think, listening to the
comments, Senator LaValle, and many of ny
col | eagues, tal ked about a di sconnect, and, you

know, whether a hearing aid is necessary, and things
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of that nature.

Just, | would appreciate if you would coment
on one particular aspect, and | could have easily
asked the sane question of NYSUT:

When the cut scores were being devel oped for
the data that was released in the sumrer, and now
with the individual scores comng out, it seens to
me that there are occasions when SED is not getting
any acknow edgnent or credit for trying to bring
people in fromthe field.

Now, | consider you, Tomin particular, to be
a policy wonk.

Don, havi ng seen 87 footnotes in your
testimony, | now recogni ze that you wear the sane
shoes.

They tal ked about having 95 educators as part
of a group, to figure out how to do that right.

Do you -- did they get any props for that,
or, is that just -- is that pyrrhic?

Does it matter?

O...?

DR. TOM ROGERS: Wiere testing has evolved is
sonmething called "itemresponse theory."

So, the way itemresponse theory works, and

this is also alittle bit of an explanation of
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field-testing, you have a nunber of questions on an
exam W call them"itens."

And those itens are -- sone are nore
difficult than others.

How do you know?

Well, you could guess, but what you do is,
you field-test the itemns.

So, if thisis an itemthat 90 percent of
kids get right, we assunme it's easy.

If it's an itemthat only 10 percent of
students get right, we assune it's hard.

So after that field-testing is done and we
have these percentages of correct answers for each
of the itens on the field test, what happens is,
those itens are ranked from hardest to easiest.

And then a group of educators, 95 in this
case, are in a room and they have to agree where
the cut point is between bel ow basic and basic, 1 to
2; between basic to proficient, 2 to 3; and where
the cut score between proficient and mastery,

3 to 4, should exist.

And, so, looking at all these questions,
seei ng what the content is of the questions and the
difficulty level, they use their judgnment as

educators to say, This is really where the break
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poi nt is.

Then they statistically go back and map that
onto the tests based on those itens.

If there is no field-testing, there can be no
r anki ng.

If there is no ranking, there can be no
educators in a roomdoing itemresponse theory on
trying to figure out where the cut points bel ong.

But, they are using the state-of-the-art
nodel for how | arge-scale testing is done.

This is -- it's very common in the
l[iterature, and this is what nost states do.

SENATOR FLANAGAN: But do you think they're

usi ng the right people?

And | understand -- | believe | understand
the nodel. I1'mjust -- and I"'mnot trying to play a
game. I'mjust trying to grapple with things that

| hear.

And when | hear that there's 95 educators,
many of them cl assroomteachers, who are involved in
this, I would think that should be a good thing.

But | don't know how, if it's accurate, or --

DR. TOM ROGERS: Yeah, Don wants to junp in.

DR. DONALD JAMES: | think -- | amnot going

to draw a concl usi on about the individuals that were
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in that room

| think the -- the -- an issue at hand
perhaps is, is not just where the cut score was
drawn, but the fact that the -- what was required
for proficiency, not passing, but proficiency, the
types of information that were required on the
assessments was rolled out prior to the
i npl enentation of the curriculumand the standards,
so, the staff and the students didn't really know
what they were going to be tested on.

So then they admi nistered these tests, and
put in place a cut score. And that cut score was
based on what they did with field testing.

Sonme field-testing was done in the actual
assessnents. And that's a different conversation

But nmanagi ng that, noving forward, and those
95 individuals, | don't want to draw any concl usi ons
about them

| can only imagine that they were
wel | -educat ed, well-intentioned, and thoughtful
about what they did.

| think the disconnect may be -- not as mnuch
around the cut score itself, but what was being
nmeasured, and the fact that things hadn't been

roll ed out.
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That's my position.

SENATCOR FLANAGAN:  Senator Zel din.

SENATOR ZELDIN:  Two qui ck things.

First, with regards to the piece about
privacy and the data.

| personally, | see -- | agree that there's a
| ot of value in data these days: know ng an
individual's e-mail, know ng an individual's cel
phone, knowi ng their personal interests.

It's just a new day and age, where, you know,
we have social nedia.

I'd li ke to wel cone our Chairman to Facebook
as of a few days ago.

[ Laught er. ]

SENATCR ZELDIN: There's a -- | understand
the value to data

The -- | think it really -- the governnent,
peopl e in governnent, who -- who are trying to take
advant age of the value of data need to place nore of
an enphasis on the rights of the individual, to not
share that data.

And | think, with regards to the Conmon Core
and the sharing of data, that we have parents who
don't want to share their child' s data.

And | think that, going forward, that has to
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be taken into consideration a little bit npre than

it is.

But, | wanted to ask this question, and, |I'm
gonna -- | want to explain ny question after | ask
it, but -- gives you sone tinme to think about your

answer, and | would be interested in your opinions.
And ny question is about Mesopotam a.
[ Laught er. ]
[ Appl ause. ]

SENATOR ZELDIN: The -- and, you know, we
wer e discussing, |ike, you know, the standards, and
whet her or not they're age-appropriate.

And -- so | have -- so ny two daughters, as
| nmentioned a little while ago, they just started
second grade. They just finished first grade a few
nont hs back

And, you know, they've -- they've |learned --
they learned a lot in kindergarten, they |earned a
lot in first grade, and they're doing great.

And the ELA standards, |I'mjust going to read
a few of them

These are for first grade; first-graders.

"Explain the inportance of the Tigress and
Euphrates rivers, and the use of canals, to support

farm ng and the devel opnent of the city of Babylon."
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"Describe the city of Babylon and the
Hangi ng Gardens."

"Explain the significance of the Code of
Hanmur abi . "

"Explain the significance of gods, goddesses,
ziggurats, tenples, and priests in Mesopotam a."

| could go on

There's a |l ot of standards here for ELA

These are for first-graders.

And ny daughters who just finished first
grade, you know, it's inportant for -- it's
inmportant for ne as a parent to see themlearn
about, you know, the United States, our denocracy,
our Foundi ng Fathers, our Constitution.

[ Appl ause. ]

SENATOR ZELDIN:  And, it's also inportant
that we chal |l enge our students.

And the goals -- | understand that the goals
of setting these standards are, is that you're, you
know, developing critical thinking. You re nmaking
them think very deep, and you're |looking into
ancient civilizations. And that's all inportant.

| want to know nore, and | -- just, | can
tell from when you guys were both speaking, that

you're, you know, the perfect people with sone great
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insight, as to whether or not the standards are
currently age-appropri ate?

And if, going forward, we should be making
any changes?

Because in ny opinion, it's not; it's not
age- appropri at e.

We shoul dn't be asking our kids some of this

stuff.
[ Appl ause. ]
DR. DONALD JAMES: We just | ooked at each
other and said, "Who will go first?"

| think that -- that at the root of what we
want to do in schools, is we want to know what we
want students to know, be able to do
[unintelligible] really understand.

And a ot of that, and this is nmy hunble
opi nion, has to be determ ned at the |ocal |evel.

And how we are preparing our students for
success as they nove through our program and then
whatever it is that they want to do when they
graduate from hi gh school

So, if we want students to develop a certain
skill set that has to do with critical thinking, and
some of the work that | think they were trying to

get at by using those exanples, we need the
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authority to use other types of exanples so that it
neets the needs of our children.

So do | think that they pushed it too hard?
In sonme places, absolutely. There is no doubt in ny
m nd.

We just tal ked about nmy pre-K child who --
she cane hone and said, "Wat is this?"

So -- so, if she's intuitive enough to say

this is not appropriate, it appears all too obvious

for us.

And |'m not pandering, | honestly am not.

| really do pride nyself in listening to
students, listening to teachers, parents, and those

that are have deal with the greater policy issues
associated with, as Tomsaid, noving this entire
system so -- and grappling with the issues
associ ated, not just with, you know, districts that
don't have -- or aren't struggling, but with
districts that are struggling.

But how they're doing that is really what |'m
calling into question.

So putting in place standards that are higher
and harder, and so on and so forth, wthout allow ng
opportunities for staff to work with those

standards, and then deternm ne what they're going to
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utilize at the local level to inplenent that, and
bring children to a place where it's appropriate,
that's really where the struggle is.

W're saying -- or, we're being told,
Everybody do this, everybody take this test, and
you'll all get to the sane place at the sanme tine.

It doesn't work that way.

[ Appl ause. ]
DR. DONALD JAMES: And it absolutely is

devel opnent al | y-i nappropri at e.

Il will tell you, it is
devel opnent al | y-i nappropriate. It is -- that's not
right.
[ Appl ause. ]

DR. TOM ROGERS: As you mi ght have guessed,

I'I'l offer a nore nuanced vi ew.
[ Laught er. ]

DR, TOM ROGERS: | woul d say, just
reflecting, that the concept of grade levels is this
sort of archaic Prussian concept that was calcified
by No Child Left Behi nd.

So Regent Tilles tal ked about the experience
of his daughter taking grade-level tests at a --
when they weren't cognitively-appropriate. And that
is because of No Child Left Behind cal cifying that,
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based on an age, and not on a devel opnental |evel.

So are there sone first-graders who are ready
for ancient civilizations, Hangi ng Gardens, and the
Code of Hammurabi ? There are.

Are all of themready for that? No.

So the question is not, should kids be or not
be exposed to ancient civilizations?

The question is: Wen are they ready for it?

And can we give them-- can we not have | ow
expectations for them so we do push and chal | enge
them but do we not overestimate their abilities?

So I'd offer you in, grade 3, the
Engl i sh-1 anguage-arts curricul umreferences passages
by Leo Tol st oy.

So, you know, fromny own sense, Tolstoy in
third grade seens a little bracing, to ne.

But, again, should students, at some point,
be ready to chall enge Tol stoy? Absolutely.

Utimately, what we need to do is, get to a
pl ace where we're better able to personalize the
instruction of students. And that will mean,
starting to think nore about when it's
devel opnent al | y-appropri ate, not as though every
child devel ops at the sanme pace, but, rather, when

it's devel opnental | y-appropriate for each child,
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keepi ng the challenge on for themto be able to
stretch their mnds.

SENATOR ZELDIN:  And just a little bit
earlier, you were asking about whether or not to
bel i eve Harvard or Al bany.

And as | nentioned to Senator Flanagan,
| graduated fromthe State University of New York,
which we called "Harvard on the Hudson."

[ Laught er. ]

SENATCR ZELDIN: The -- |'ve seen the show,
"Are You Smarter Than A Fifth-Gader."

And when | read through sone of these
guestions, | just wonder how many people in this
audi ence, with all due respect to everyone who's
here, how many people are smarter than a
first-grader when you read sonme of this.

Because, | nean, | would need a refresher
course on the first grade if this was the standard
to pass.

SENATOR FLANAGAN: Thank you very much
gent | enen.

Appreciate it.

[ Appl ause. ]
SENATOR FLANAGAN. WAait. |'msorry!

Senat or - -
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SENATCOR LAVALLE: No, no. That's fine.

SENATOR FLANAGAN: kay.

Al right, next we have the superintendent of
West Henpst ead, who has been patiently waiting with
everyone el se, John Hogan.

JOHN HOGAN: | guess |I'mcurious as to why
Tom and Don get to sit together, and | sit by
nmysel f.

[ Laught er. ]

SENATOR FLANAGAN: They said they were
nervous. They're not really used to doing this.

JOHN HOGAN:  Yeah, they're "nervous."

Senat or Fl anagan, Senators, thank you for
giving me the opportunity to represent
West Henpst ead t oday.

It is truly an honor for me to do that.

In terns of my background, | am presently the
superi nt endent of schools, as you nentioned, in the
West Henpstead School District. [I'min ny
seventh year in that position.

Prior to being superintendent in
West Henpstead, | spent 11 years in the
El wod School District as a building adm ni strator,
and then assi stant superintendent.

| am somewhat unique, | think, from many of
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my superintendent colleagues, in that, before being
in public education, | spent 18 years in education
in the D ocese of Brooklyn, which may be why | was
sitting there trying to do your honmework assi gnnent.

So | was sitting there, thinking, and I'm
saying to nyself, Okay, in kindergarten, you get
some SLOs, and you get ELA SLGs, and you get student
| earni ng obj ectives, and you get nath student
| earni ng objectives. And then -- well, wait a
mnute, if we do social studies, there are probably
student | earning objectives for that.

So I"'mdoing that, and |I'mthinking, so, the
ki ndergarten is, without ne thinking too hard about
it, already, probably up to six or eight exans, somne
at the beginning of the year, and sone at the end,
not to nention everything that happens in between.

And I"'mnot at all sure that I'mright, to be
honest with you, because the way in which SLCs work
are sonewhat -- is sonewhat obtuse to ne.

And then | say, Well, let ne think about the
hi gh school a little.

And | stopped thinking about it very quickly
when | realized that, you know, you have six or
seven courses, and there are state exans, and

everyt hing el se.
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So, without going too far, | have to figure
t hat, between ki ndergarten and twel fth-grade
students, are sonewhere between 50 and 100 exans.

And that's not counting, in ny view, the
normal exams, quizzes, that teachers are giving on
any given day or any given week.

And |' mthinking nmaybe ny testinony could end
t here.

| am not a policy wonk by any stretch of the
i magi nati on, nor am| a data guy.

And | think you probably saw that in ny
witten testinony.

| ama forner -- not a forner. |I'mstill a
soci al -studi es teacher.

| believe in narrative.

And what I"'mgoing to try to do is, is not
replicate what I wote for you, but just really try
to speak fromthe heart, in terms of a nunber of
things that |1've heard this norning, and then
reflect the West Henpstead conmunity, as well as
what | think after being in education since 1976.

| have great fear that we're |losing the joy
of learning, and that we're losing the joy of
teaching, in our schools.

| have a daughter who just graduated coll ege,
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and sent out somewhere in the area, |I'mgoing to
say, 150 résumés. And she was fortunate enough to
find a job in a local Catholic school.

And | will tell you, I was actually relieved,
as her father, that she was not going to be teaching
in the public schools.

Because, | was very concerned that if she
did, she wouldn't have fun as a teacher, and she
woul dn't be able to connect with the kids in front
of her, and she would be so consunmed by APPR and
eval uations, and so consuned by getting her children
ready for exanms that were going to happen in April,
that, again, she would | ose the joy of teaching and
they would | ose the joy of | earning.

And when we start to | ose the joy of teaching
and learning, and | think that we have, then we
really have to step back and take a | ook at what
we're doing, as a state, and as a state education
department, and as educat ors.

You know, West Henpstead, |ike other
districts, has not had it easy over the course of
the |l ast few years.

Qur average budget increase has been about
1.15 percent.

W' ve had a contract freeze.
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We've | ost 108 positions in a school district
t hat serves about 2100 boys and girls.

We are unique, in that we transport about
1500 boys and boys and girls each day to other
| ocati ons.

We have a district that's diverse, very
religious, and they send their children either to
yeshivas or they send themto the | ocal Catholic
school s.

So we are transporting a hundred different --
agai n, a hundred | ocations each day, which
represents about 10 percent of our operating budget
each year.

When you tal k about a district |ike ours that
has | ost 108 positions across the board, that is
bound to have an effect on what you can do, and the
product that you can deliver to the boys and girls
in your care.

W' ve | ost teachers, we've lost clerical
staff, we've |ost custodians, we've |ost directors.

We've cut clubs, we've cut sports.

We've | ost, for exanple, seventh-grade
vol | eybal | and basketball for the boys and girls.

We cut the westling program

W sit there year after year after year, and




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

212

we say, Wiat's left? How do we nmaintain a
conpr ehensi ve school systenf

And we think we've actually done a pretty
good job doing that, but then we turn around and
sonmething el se is com ng our way.

The amount of data that is collected by the
State Education Departnment on a daily basis has
become i nsurnount abl e.

And, on any given day, | will have an
assi stant superintendent, ny director of technol ogy,
and a clerical person working all day |ong. And,
then, being [unintelligible] connected with the
bui l di ngs, to make sure that we're either upl oading
or downl oadi ng or "side-loading," or whatever it is
t hey' re doi ng.

[ Laught er. ]

JOHN HOGAN: And in the neantine, they're not
doing what | need themto do for the kids that we
servi ce.

And that's very problematic to ne.

And when you get to the beginning of the
school year, and this was nmentioned earlier, we're
al ready giving exans in the first or the second week
of school .

Teachers are already focused on, you know,
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how are they going to nmaintain their effectiveness?

And as a result of that, sonetimes they're
distracted. And they don't want to be distracted
fromtheir primary purpose, which, of course, is to
teach the boys and girls.

APPR, for all intents and purposes, is, in ny
vi ew, very onerous, and doesn't make nuch sense.

It took us 18 nonths to put an APPR pl an
t oget her that we thought would work for the school
district. And we're a small school district.

We | ost 180, "180," adm nistrative days to
trai ni ng.

| have 18 admi nistrators, including nyself,
and we all had to do 10 sessions of training out of
t he school district. And that doesn't count for,
you know, the teachers that we sent out, or when we
pul | ed teachers out of class for training.

"180 days" may strike a bell with you.

It's the -- you know, it's the school year.

W lost a year of admnistrative tine to
trai ni ng.

Sonet hi ng' s wr ong.

How do you run a school district when your
principals aren't in their buildings?

And how do you support new curricul um when
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your principals aren't in the building?

How do you support new curricul um when
teachers are being taken out, so that they can |earn
t he Common Core, which they absolutely want to do?

How do you renmin, quote/unquote,

"ef fective"?

How do you run a school district when you're
gi ving exans that |ast three days for ELA, three
days for mathematics, and you have to bring in subs,
per haps, because you now have to grade those examns
afterwards?

How nany of the 180 days, "180 school days,"
do you have left after all of that has been taken
care of ?

You've heard it before today, | know you
have, you know, the Conmon Core assessnents were
gi ven too soon.

| nmentioned in ny witten testinony, being in
a test-and-nmeasurenents course back in 1974.

And Professor Healey [ph.], it was actually
Br ot her Heal ey, was standing there, and he said to
us -- and I'Il never forget it -- he said:

"If you give a test and nore than 50 percent
of your kids fail that test, then you did sonething

wong. You either didn't teach it well, or the test
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was poorly constructed. And you have the obligation
to go back and fix it, either by reteaching it,
figuring out what you did wong and reteaching it;
or, by reconstructing that exam"

| would submt to you that, in his wldest
dreanms, he never expected any of us in that roomto
give an examto our kids knowi ng beforehand that
they were going to fail it.

It never would have crossed his mnd.

He woul d have expected that we woul d have
prepared t hem

And another thing | nmentioned in ny witten
testinmony, it's like saying, I'mgoing to teach ny
child howto swm so I'mgoing to throw themin
20 feet of water and see if they swim

Well, what if they drown first?

Many of our kids drowned | ast year, and now
we're dealing with the afternmath of that, and trying
to explain it to our teachers, to the boards of
education, and, to the parents, nost inportantly;
parents that are generally supportive. |In fact,
very supportive of what we do.

We have parents in Wst Henpstead who are so
supportive, but even now, they're saying, Maybe we

should join this opt-out novenent.
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| respectfully --
[ Appl ause. ]

JOHN HOGAN: | respectfully submt to you
that | think State Ed has a tiger by the tail, and
they don't know it.

| sat in ny office a few years ago, and
parents were saying, you know, W' re concerned about
t hi s.

And | said, Well, you need to nmake your
voi ces heard.

And at that point, you know, they really
didn't do that.

Anot her piece of this that | don't get,
frankly, is, and it was nmentioned earlier, | think,
by the teacher who was here, one of the other things
we were taught was: Wen you give an exam and you
get it back, and you grade it, you utilize that exam
for teachi ng purposes.

W can't do that with Conmon Core standards.

25 percent of the questions have now been put
out there for us to | ook at and anal yze.

Well, if we're going to | ook at data, how do
you do a proper analysis if you don't have the data
in front of you?

How do | know that the 25 percent of the
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guestions they put out there were questions that, in
some ways, my kids did well on, or perhaps ny kids
didn't do well on?

And what about the district next door? Maybe
t hose 25 questions represent well for them but not
for ne.

There are just a nunber of things that aren't
maki ng sense to us.

Whet her or not it reflects coll ege-readiness,
again, it's been addressed.

Dependi ng upon whi ch expert you read, they'l|
say, Yes, it does. O sonebody will say, you know,
No, it doesn't.

Al I know, as | look at this, and | | ook at
the data, is that, in ny view, kids are being hurt.

And, |'ve been at this a long tinme, and the
| ast thing you ever want to do is wal k away from
your classroom or from your school, and say, You
know, sonmehow we did harmthis year. W hurt Kkids.

| don't know how you explain to a kid who's
al ways been consi dered proficient, or beyond
proficient, that, all of a sudden, they need A S
servi ces.

| don't know how you do that.

So, we sit there and we wite letters.
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Toni ght | have a board neeti ng.
That shoul d be entertaining.
[ Laught er. ]

JOHN HOGAN: In fact, maybe I'll just stay

here and keep tal ki ng here.
[ Laught er. ]

JOHN HOGAN: But, so far, it's been okay.

Those of you -- well, you're all politicians,
so you know Dwi ght Ei senhower, and you know t hat
when he left office, he said, "Be very careful of
the mlitary industrial conplex.”

One of the things I've said in public at ny
board neetings is, "Be very careful of the
educational industrial conplex."

| wonder how rmuch of -- |I'mworried about the
connecti ons we now have between our State Education
Departnent and | arge testing conpani es who are
creating the exans, creating the textbooks, creating
t he online resources.

" mjust concerned about it.

And | think that, you know, the State Senate
needs to be concerned about that as well.

One of the things | was asked to address was
speci al educati on.

"' m not a special educator.
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|, obviously, know sonething about it.

| would not pretend to sit before you this
afternoon and tell you that | know everything there
is to know about it.

What | do know about it is, putting kids in
the roomand telling themto take an examthat in no
way, shape, or formthey could possibly pass, is
cruel .

There's no other word to describe it.

It's just cruel.

A few years ago, | watched a young | ady take
a mat h Regents, and watched her break down into
tears; knowing that we all knew it, knowi ng that she
couldn't pass it, but also knowing the only way she
could get to the RCT would be to take this exam

So she got | ess than 20 percent on that, and
t hen she took the RCT and was able to pass the RCT

And instead of getting an | EP di pl oma, was
able to get a local diplonma, which, for all intents
and purposes, we don't offer any |onger.

And | have to question, why do we keep doing
that; why do we keep putting kids in positions where
we know they can't succeed?

Again, | submt the only word I can come up

with is "cruel."” There's a cruelty to it.
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| watched as ny speci al - educati on boys and
girls this year, who normally do better, | watched
just three-quarters of them scored at Level 1, on
the average. And in sone cases, 85 percent of them
scored at Level 1.

None, "none," at Level 4.

| echo what's been said earlier.

My board sent a letter to a nunber of
| egi sl ators about nmany of the things |I'm nmentioning
here: about the |oss of |ocal control, about the
m cr omanagenent from Washi ngt on

| understand enough about politics, that, you
know, | understand a lot of things get tied to
noney.

| understand that.

But | really wonder how nuch authority our
| ocal school boards have retained over the course of
t he past few years.

A few years ago -- sonme of you may have known
him sone in the audi ence may have known him --
| was at superintendents conference in the fall, and
Dr. Santo Barbarino, who tragically passed away | ast
year, stood up to address the Comm ssioner, and
basi cal |l y sai d:

What's the hurry?
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Can't we pilot this?
Can't we take a ook at how this is best

goi ng to work?

The answer, you know, politely, was "no.

So here we sit today, and | have to question,
you know, is this where we want to be?

You know, is this the end we wanted to get
to?

You know, do the neans justify the end, and
is the end really what's best for the boys and girls
in our care?

Al | can do is ask you to consider my words,
and the words of those that have been here.

| don't think any educator will ever tell you
t hat assessments shoul d not be given.

O course, they should be given. W have to
know where our boys and girls are. W have to know
how t hey' re progressing.

But, | would again just submt to you, that
| think we could have done this in a better way,
with perhaps a little bit nore thought.

| worry when kids are constantly a nunber,
because kids aren't a number.

You know, there's nobre to life than data.

Life is very conplex, and there are an awf ul
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| ot of culture aspects that get invol ved.

A |l ot happens in a classroomthat's not
nmeasur abl e, but, |'ve observed enough teaches and
| " ve seen enough principals to know when they're
connecting with kids, and when they're interested in
ki ds.

And | have to tell you, | don't think it
matters what school district in the state you go to,
you're going to find those people, because they're
educators, and that's what they want to do.

But | think, sadly, in many ways, we've put
assessnents and data ahead of the best interests of
the boys and girls, again, who are in our care.

So, | thank you for this opportunity.

[ Appl ause. ]

SENATOR FLANAGAN: John, | appreciate your
sincerity.

| just wanted to throw out one thing in
particul ar.

Working with ny col |l eagues, and on a couple
of the points that you raised, we have actually,
genuinely, really tried.

For exanple, |, as representative of our
conference, have been very out spoken about the

transition of APPR W fought |ike the dickens, but




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

223

to no avail, frankly, with the Executive, in
particul ar, about a snmoother and nore tinely

i npl enentation. Sonmething |ike a pilot program or
a scrimrage, or a spring training; however you want
to analogize it. And, we didn't have partners.

We fought |ike heck to get noney in the
budget to pay for the proper inplenentation of APPR

And, while | have great respect for SED, they
didn't like it, the Executive didn't like it, and,
Jack Martins, in particular, was quite vociferous on
an issue |like that.

And t he problemwas, we didn't have partners.

As it relates to conputerization and
PARCC testing, and what's com ng, we have actually
passed a bill in the Senate -- this is gonna be a
bi g shock to sonme of the people in the room-- we
passed a bill in the Senate. It said, if the State
is going to mandate this, we have to pay for it.

And, to ne, that's -- while it's separate, to
sone extent, we're at a fundanental crossroads in
ternms of the financing of education and sonme of the
educati onal mandat es.

And in our area, we certainly have our
conpl i cati ons.

But in the rural parts of the state, as you
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wel I know from your coll eagues, they don't even have
t he bandw dth

JOHN HOGAN:  Correct.

SENATCOR FLANAGAN: So, to force themto do
sonmething that they can't even do if they had the
noney i s sonewhat patently absurd.

But those are just a few quick comrents.

| appreciate you being here.

And, if you want to stay and -- you know, we
can give you a note for the board neeti ng.

JOHN HOGAN: No, | will just add, in ternms of
the conputerized testing, how about the student --
one student takes it on a screen this big, another
student takes it on a screen this big, another
student [gestures with hands].

And then the district's going to be facing a
phone call froma parent who's going to say, M
child took it on an iPad. They really should have
taken it on, you know, a 19-inch screen like the kid
in the next classroomdid.

So, there's -- there are all sorts of things.

It rem nds ne, when all of this started,
of -- | was principal at the tine at
John d enn Hi gh School, and ny assistant principa

came in and he said, you know -- and you've al
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heard this anal ogy before -- "You know that |ight at
the end of the tunnel ?"

And this is, 2001, 2002, he said, "That's not
alight. That is a |oconotive that is com ng at us,
and it's just going to overwhel mus."

And he was right.

And now t he question is, you know, How do you
get that | oconotive to sl ow down?

| -- you know, | hope you're successful.

SENATOR FLANAGAN. We are trying.

Thank you very nuch. W appreciate your tine
agai n.

JOHN HOGAN:  Thank you.

[ Appl ause. ]

SENATOR FLANAGAN:. All right,

Cl audi ne DiMuzio, fromthe Pines El enentary School
in the Hauppauge School District, who is a
principal, who is a parent, and who is a facilitator
for the Hauppauge Parent Advocacy, G oup, or
Council, I"'mnot sure of the title.

But, the principal was extraordinarily
graci ous.

Comm ssi oner King had been out to Hauppauge
| ast week, and had a chance to see her school in

full -bl own operation.
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| guess it was -- it really was the first day
of school ?

CLAUDI NE DI MJZI O  Yes.

SENATOR FLANAGAN:. So they treated all of us
very wel |

So, d audi ne, thank you.

CLAUDI NE DI MJZI O You're wel cone.

And t hank you for attending our school.

It was a pleasure to have you, and to have
t he Conmi ssioner there as well.

W were very proud to showase our students
and our prograns.

And, we really were so grateful to receive so
many conplinents, that we were off to a great start
right fromthe get-go.

| wanted to introduce nyself as the principal
of Pines Elenentary School, and also a facilitator
of the Hauppauge Parent Advocacy G oup.

| amvery fortunate to have nany parents in
nmy buil ding who are concerned about the direction
that State Education has taken their education
reforns.

And | was very fortunate that they invol ved
me in their very early discussions about how we

coul d advocate for our students, because they have
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very deep concerns.

So, we were able to organize as a district.

And we have al so been reaching out to other
districts, to start letter-witing canpaigns, and to
make nore parents aware of what is going on in our
school s, so that parents can advocate appropriately
for their students and our children.

So | am here today to speak on their behalf
as wel | .

And, also, as you said, | amalso a parent of
four children, all who will be involved in state
testing, either nowor in the future.

Qur concerns are really, as you know,
mul tifaceted.

W really have five points that we outline in
our letters.

And, today, | won't read for you, word for
word, but I will try to sunmarize where we are
coming from collectively, and not repeat too much
of what has been said al ready.

| wanted to talk a little bit about the tine
spent on testing in schools.

| know that some people here today tal ked
about the tine on testing, and, we didn't hear as

many specifics.
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We did come up with sone specifics to
Hauppauge, in our attenpt to nake our SLGCs
nmeani ngful for teachers, so that they could receive
sone data that was al so accurate about children
but, realizing that we were doing this because we
had to fall under our APPR requirenents.

We now give our students many, many tests.

And when we | ooked at a fifth-grade student
t hroughout the year, we are now giving an additional
19 separate state and | ocal APR tests.

And when we totaled the tine, it was about
930 m nutes of testing a year that we would not be
gi ving our students unless we were trying to reach
t hose APPR and state mandates.

| f you think about how | ong the students sit
for these tests --

| know that the gentleman fromthe State
said, Oh, 90 m nutes, and 90 m nutes.

-- but I don't know if people realize that
the length of the state tests that our third-graders
start taking, up to our fifth-graders, and then up
to eighth grade, are |onger than the AP exans, the
SAT exans, the ACT exans, the GRE exans, the LSAT
exanms, and the MCAT exans.

Only the test that accountants take, which
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maybe is why my husband never becane a CPA and he's
only a public accountant -- a private account, is
| onger than what our students sit for this year.

And, we also prepare in tests -- for tests
during the school year.

As you can imagi ne, teachers feel a | ot of
pressure to prepare students for tests, and that's
t wof ol d:

W want to prepare students so that they're
successful, we have an obligation;

And we al so want our teachers to be
successful, because they al so have an obligation to
t heir profession.

And, | know the parents that are here today,
t hey have been so wonderful in public to speak about
how our teachers are not pressuring students, or
putting students in a position to feel badly about
taking these tests, or to put themin situations
where they feel any nore stress than they need to.

But, let's face it, we're taking a | ot of
meani ngful time away fromthe school day throughout
the year to prepare for these tests.

And when the State tal ks about
i npl enentation, |last year, it was very difficult to

even find materials, forget curriculum to prepare
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students for state tests.

We were asking colleagues all over the
| sl and, you know, What are you using? Wat are you
usi ng?

There weren't a | ot of good resources to even
prepare students for the tests.

So, people were really grappling with a | ot
of issues, to prepare students for the test.

But, you tal k about being able to help
students who are struggling, or to help enrich
students, as we've always tried to do in the past,
nore of our tinme was spent preparing for tests than
ever before, for those reasons.

When you think about the State's goal of
twenty-first-century skills, | know that nmany
peopl e, such as Tony WAgner, Thomas Fri edman, they
tal k about what students need to know in the future,
and they disagree with where the State is going in
havi ng our approach be so test-driven.

The way the that tests are created, these are
not the best assessnents to assess what students
know.

They are not the type of skills that are
necessarily the skills that students will need.

So there really are great concerns from
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peopl e in academ a about where we are headed with
t hese tests.

So, that is a very -- you know, a very big
probl em

Then, also, the reliability of these tests.

When you | ook at teachers' scores, you | ook
at principals' scores, you have experts in the field
t hat have been warning for years about the
reliability and the validity of these assessnents.

And, that, is not to be taken lightly.

You tal k about a teacher who is a 1 out of a
20, or an 8 out of a 20, and people aren't supposed
to feel that.

Wel |, think about students who are receiving
t hose scores too, and how many experts in the field
are saying these tests are not reliable and accurate
fromyear to year?

Is the State going to guarantee that these
tests are true neasures year after year of
per f or mance?

In the past, they always said that they
weren't.

The third-grade test wasn't -- the
fourth-grade test wasn't created to be a true

measure of what the students then | earned i n bet ween
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third grade.

Now are they?

| nmean, that's a very big problem

| did submit with ny testinony, sone research
about that, which it was created by nmany people in
the field.

And just |ooking at two exanples that are
recent:

| f you |l ook at Florida, they've been using
grades for schools for over a decade.

And they are saying that schools, where
students are served with high mnority or high
poverty rates, those schools tend to get Ds and F's
in their scoring systens.

And school s where there are students who are
served by higher affluent popul ations, those schools
rarely -- schools never receive those scores.

Sois it fair to rate teachers and principals
for students in those communities?

And t hen you have D.C. Council man Br own
tal king here, trying to get teachers to conme to
Washi ngton, and wai ving eval uation systens tied to
scores.

So how can we tell teachers and principals

and students in New York State that these scores are
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fair, when so many other systens have seen the
results of themand they're backing away fromthem
now?

Al so, when you tal k about the arts, there
hasn't really been a system where school districts
are -- are -- have the sane neasures in place for
nmusic and art, so, they're grappling with those

assessnents.

And in many tinmes, believe it or not, you can

have a physi cal - educati on teacher being assessed on

t he ELA scores.

They don't teach ELA, but they had to pick
somet hi ng.

O, they could be assessed on students that
they don't even teach in gym because they chose
fourth-grade math scores, but they don't teach
fourth-grade students.

Is that really a fair and accurate neasure
for teachers and students?

We're al so very concerned about student
privacy.

And sonet hing that people haven't spoken

about here yet, is, you think about identity theft.

W1l parents have to pay to protect their

children's data one day?
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W1l grade theft becone the new identity
t heft?

Peopl e are very concerned about other people
having that information about their child.

W tal ked about having infornmation about
speci al education or famly situations.

Is a child supposed to live with this data
out there and have, who knows who, having access to
this data over years?

It would seemto ne, as a parent, very scary
that this data will not be, as | did not know,
controll ed by soneone who is el ected.

| think that there are all sorts of scenarios
that we can imgi ne that are disastrous for
chi | dren.

Al so thinking about the costs associated with
the APPR, | believe Hauppauge is receiving a little
bit | ess than $20,000 for RTT noney.

And, we've spent a |ot of nobney on buying
materials to prepare students, scoring students,
testing students, getting locals in place...all of
these things at a tinme when, as you know, we al so
are facing the tax cap.

And | believe that, Hauppauge, we've done a

great job trying to keep those costs under control.
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Qur units have all accepted deals, and have done
what they've needed to do, but, you know, let's face
it, we had to spend a | ot of nobney on APPR

And our taxpayers, nmany of them don't fee
that was a good way to spend their noney.

That coul d have went directly to children and
i nstruction.

And, then, Conmon Core inplenentation

Again the State tal ked about the insufficient
materials, the curriculumthat wasn't there.

It's -- | mean, it was very hard for
teachers, |ast year, this year.

You tal k about the math nodul es? Things are
slowy com ng out.

And when you tell people teachers have to
teach to a test, when there really isn't a
curriculum or, you're getting the curriculuma week
before you can do that nodule, that's not fair to
teachers, it's not fair to students.

Last year, we thought about fifth-grade
st udent s.

Fifth-grade teachers had to go back and teach
children fourth-grade math, third grade nmath, in,
pretty nuch, the same anmount tine we had during the

school day in previous years.
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And our fifth-grade scores, when they cane
out, they were not good.

And teachers felt horrible that they had done
a disservice to children because they just couldn't
catch them up.

They coul dn't catch them up

And to see children struggling like that, it
breaks your heart when you're at the building |evel.

To see teachers struggling like that, it's
just denoralizing. And it just, like, it nmakes you
wonder .

That gentleman said he's glad that his child
isn't teaching in a public school

| woul d probably never advocate for any of ny
four children to go into public education right now,
because | feel that this direction is just not good
for the long term

Tal k about research |abs, people haven't
t al ked about these things.

You know, Massachusetts, Finland, Ontario,
they' ve all inplenented reformnodels that didn't
include this test-driven, heavy-handed punitive
system

Massachusetts?

New York is sitting here and saying, Oh we're
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the first state to offer curriculumto go with those
st andar ds.

Massachusetts did that a long tinme ago, and
they did it with good results, and they put noney
into the schools that needed it, and they al so gave
teachers the support that they needed.

So, it didn't have to be that way.

And, then, when you al so tal king about these
test scores, and how i nportant these scores are, if
you read Paul Tough's research, he has spent a | ot
of time in Harlem wth CGeoffrey Canada. He's
really been in a | ot of areas where people are
really struggling to find i deas that are new and
fresh.

And he interviews the gentlenman in charge of
the KIPP charter schools, and they were so proud
that they were graduating students with very high
standardi zed test scores.

And then they were finding out that they were
barely graduating college. They were having very
few children graduate coll ege.

If you go to page 52 in this book, it
outlines how KIPP, even after those very high
standardi zed test scores, we did a | ot of what they

do to include social-enotional |earning, character
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education; teaching children the other facets of
Iife, because, just thinking about math and readi ng
and test scores was not producing the citizen that
t hey thought that they were producing in the

| ong term

So, today, you know, | put ny questions for
you to think about in ny testinony.

And | think that -- you know, | know that you
come to our school. | think that you think that we
have a great school

| know we have a great school

And, | think that the State Education
Depart ment needs to include educators in the
conversation, because these pieces are really

inmportant, and it's affecting children right now

"Ri ght now. "
[ Appl ause. ]
SENATCOR FLANAGAN: C audi ne, thanks a |ot.
And I'Il just tell you, quickly, as a living
exanple of the quality of education, |'ve been over

there in the last couple of years. They have
student - governnent el ections, and it's great,
because they have -- for the different grades, and
all of the kids get up, and they have to give a

speech.
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Some of it's hysterical. You know, sone of
t he ki ds get upset.

But, it's -- it really is alot of funto
watch. And that's educational in its own right.

But thank you again, and appreciate your
pati ence, and being here and waiti ng.

And, we're good, so you're free --

CLAUDI NE DI MJZI O Thank you.

SENATCR FLANAGAN: -- for now.

And, now we have -- she was here first, and
she has been extraordinarily patient,
M chelle Marino, who is the principal in
Sout hdown Primary in the Huntington School District;

And, John Nocero, who has -- and he's been
around a long tine, a story career in the |ocal
area, with the Council of Adm nistrators &
Super vi sors.

And we appreciate both of you being here.

And, in deference to the lady, ladies first.

M chel | e.

M CHELLE MARI NO. Thank you.

It was an honor to have been asked to be
here, and | do appreciate being asked, and |I'm
| ooking forward to giving you ny inpressions of how

it went |last year, ny concerns, and nmaybe sone
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advice as wel | .

|"ve been in education for over 30 years, and
|"ve seen many, many changes.

And | would like to ask you to perform sone
mental imagery with ne right now, if you wouldn't
m nd.

So, pretend that you are flying a plane and
you're in mdair, but, the engineer is still
creating the plans, and the nmechanics are stil
t weaki ng the engine, and you're still learning the
dashboard and how to |l and this plane; but, yet, you
have, 30, or 400, students behind you.

That's pretty much what happened this year
with our rush to the Cormon Core and the state
assessnments: we were building the plane as we were
flying it.

Rushed inpl enmentation: | don't understand why
we were the only state that decided to inplenent the
assessments the very sane year that we inplenented
t he Conmon Core curricul um

It was unfair to teachers, and it was unfair
to students.

To place a test in front of students whom
have not been conprehensively taught these skills

that they'|l be tested, was a tragedy.




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

241

And our test results showed that as well.

As a district, we spent a trenmendous anount
of time and energy, and, to help our teachers to
enbrace the Common Core standards and the nodul ars,
wi t h professional devel opnents, with | earning
opportunities for them

We have an amazi ng website, and our
superi nt endent of schools and board of education
have done a magnificent job of inform ng parents of
t he Conmon Core, and what the standards are, with
many, nmany presentations.

But the reality is, that there was no tine.

Teachers were not allowed the time to |earn
the curriculum to enbrace it, and then to figure
out a way to help their students beconme engaged in
that curriculumin a neani ngful way.

It was not just a matter of opening your
t ext books, "Let's learnit, let's do it."

You know that the single nost variable in
student success is that connection that a student
has with their teacher and the | earning.

And that was sonething that | really think
was pushed to the side in this inplenmentation.

kay, |I"'mjust going to rush -- go through ny

points. | don't want to regurgitate a | ot of things




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

242

t hat have al ready been said.

There is a danger in relying on testing as a
singl e indicator of student success and teacher
ef fecti veness.

There is a trenmendous amount of research that
cites multiple nmeasures as being a better indicator.

Qur board of education, this |ast sumer,
passed a resolution, calling upon the federal
government to reduce testing nmandates, and support
the role of focus on nultiple neasures on student
| earni ng and student quality of accountability
syst ens.

When you' re spending the kind of testing that
we are doing with our children, we are eroding the
educati onal system

| overheard one of our teachers say that she
felt as though New York State has hijacked teaching
and educati on.

And that really is a common t hought anong the
teachers; that, they are not given the tine to
devel op the curriculumto help their students |earn.

W are nowin a very difficult place, in
that, our -- well, our APPR scores have al ready cone
out, and my teachers already know where they scored

| ast year.
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And, of course, a lot of that was the
20 percent and 20 percent, which was a very
difficult pill to swallow

And now the parents are going to be in the
sane place very soon.

This is going to be difficult for themto
understand, that this was truly not a student
problem This was not that students learn |less and
t eachers taught | ess.

This was a test problem

This was a calculated effort to nove the bar,
and we knew i n advance that our students were going
to drop.

And al t hough our parents -- nany of ny
parents were prepared, because | spoke of this nmany,
many tines.

And our teachers were prepared. They also
knew the reality of, when that score canme out and
t hey saw the scores of their students.

It was heart breaki ng.

"It was heart breaking."

We spend a lot of tinme with our students,
trying to help them devel op a positive-growh
m ndset .

l"mnot sure if you know t he work of
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Dr. Carol Dweck, but it's very powerful

Basically, what it is, is that sone students,
and many adults, think of thenselves as being
art-smarts, or, |I'mnot good at nath.

That's called a "fixed m ndset."

That's, "No matter how hard | work, or no
matter what | do, I'mjust not good at it, and I'm

not going to get any better at it.

That's a "fixed m ndset."

And it's very dangerous for children, and
it's dangerous for adults.

We spend a lot of times with our students,
trying to help themto realize that it's a positive
mnd growmth. [It's sonmething that you can change.
| f you' re not doing sonething well, we have to try
to figure out what it is that you need to work a
l[ittle harder on, and that we'll continue to nove
forward

So our students were very involved in the
assessnments; the ongoing nultiple assessnents that
we use throughout the year; for exanple, the math
sprints.

Math sprints are trying to help our students
devel op fluency, which is one of the shifts for

mat henati cs.
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W wanted our students to |earn those math
facts qui cker and qui cker, so that when they were
presented with a math problemthat involved a | ot
nore than just calculation. They had to figure out
what did they know about this problem to be able to
nove forward wi th an unknown.

They tracked those math sprints.

And students | ooked at those scores, with the
teachers, and said, You know, you did really well
here. Look at your score this week conpared to | ast
week. O, today versus yesterday.

So students were invested in naking those
strides forward.

They are now going to get this, kind of,
badge of failure.

And it's going to be very difficult, on ny
end, to try to help themto pronote that positive
growh. To let themknow that this was not about,
what do t hey know?

This is truly about setting the bar --
resetting the bar, and we're going to nove forward.
It's going to be a very, very hard task ahead.

Lastly, I amvery afraid that the assessnents
are going to widen the gap for the English-|anguage

| earners and the students with disabilities.
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Again, it's the nmultiple nmeasures that are
going to count there, because, if we look strictly
at the absol ute performance, those students are
going to be in danger. And that's what ny fear is.

So, it was a very interesting year.

| look forward to having nore nodulars to
work with my students and ny teachers.

Agai n, they were not there for us.

Last year, we started in Septenber with not
one math nodul ar to even | ook at, and they trickled
out through the year.

That is a very unconfortable place for ne,
and for ny teachers, when they have to turnkey that
| earni ng i nto neani ngful and engagi ng teachi ng.

So, | appreciate being here.

Thank you.

SENATOR FLANAGAN. M chelle, | appreciate

t hat .
[ Appl ause. ]
SENATOR FLANAGAN: And we'll have John, but
| just wanted to add, | think, one of the unique

aspects of Huntington School District, which | knew
when | represented it, was the diversity of the
popul ati on.

You have sonme of the wealthiest people in the




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

247

country, and some of the poorest people in the
country as wel .

CLAUDI NE DI MJZI O And sone of the greatest
children in the country.

Just to say.

[ Appl ause. ]
SENATCR FLANAGAN: That's true.
That is true.

But just the diversity of |anguages, it

was - -
CLAUDI NE DI MJZI O  Yes, yes.
SENATOR FLANAGAN: -- | always found to be
quite illustrative of diversity.
So, John.

And it's 37 years; right?

JOHN NOCERO  Yes, it is.

SENATOR FLANAGAN: kay.

JOHN NOCERO:  Good afternoon.

My name is John Nocero. |'mrepresenting
today the Council of Adm nistrators & Supervisors of
Nassau and Suffol k county.

We represent over 1300 school adm nistrators
in Nassau and Suffol k county.

My own personal experience: | was a teacher

and school admnistrator in the Smthtown Centra
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School District for 37 years.

And | had the pleasure of retiring this
sunmmer .

Wth that pleasure goes the responsibility to
share ny experiences, and what | have seen change
over those many years as an adm ni strator.

And | would like to share with you today a
| ot of the coments, concerns, that we have heard
from our council nenbers.

My joy as the school principal, was arriving
to school early each day, seeing the students cone
of f the buses, see themgo to their classes, smles
on their face, greet themin the hallways; walk into
cl asses, see exceptional teaching taking place; neet
the students in the cafeteria; stay after school and
see a sports program a concert, a dranma production.

Well, that is changing, and changi ng quickly.

As the reasons we've heard today, and the
many reasons that have been cited, there's no nore
joy in our schools.

|"msad that I'mnot a principal anynore
because | would enjoy facing that chall enge, but,
our current admi nistrators are facing trenendous
chal l enges with the students.

We do not disagree with the fact that we need
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hi gher | earning standards, we need to better prepare
our students, that we need to inplenent
twenty-first-century learning skills to prepare our
st udent s.

We don't agree with the need for testing or
assessnent.

We do disagree with the way this has been
i npl enented, and we' ve heard this over and over
t oday.

We've heard the statenment that we're flying
t he plane --

You stole ny line.

That's the joy of going last in a program

-- before it's been assenbl ed.

And | think, you know, we certainly have
heard that and seen that today.

Dr. King had stated that, you know, we mnust
act now, and we nust inplenment this testing now, for
t he benefit of our students.

And | will disagree, on behalf of our nenbers
t oday, saying that the way we're inplenenting it is
incorrect, inappropriate, and, in fact, it will hurt
our children in the long run.

We're forgetting one fact here, |adies and

gentl emen, today, that we're in this business for
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children; for what's best for children.

And | don't think there would be one
adm nistrator in our council that woul d di sagree
with the fact that we need to nmake sone changes, but
as | said, it's the way we're doing it.

So | will quickly summarize ny testinony,
whi ch you have in front of you

Most of this we have heard today. This is
the joy of going |ast on a program

We are concerned, nunber one, with the
i npl enentation of the new standards, and the way
that it's been rushed and pushed ahead wi t hout
t eacher preparation.

We've heard today the fact that eighth-grade
students are taking an assessnent that they have not
been prepared for in alignment with Conmmon Core.

Wul dn't it make nore sense to phase this in
in a nore rational, prepared way so we don't hurt
our students and put themin undue stress?

W need a bottomto-top overhaul, but it's
the way we're doing it that's an issue.

The questions on the assessnents are often
anbi guous. They were designed for students to fail.

W were told that before the students even

t ook the assessnent.
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| don't understand what kind of good
educational practice that is, when we tell students
"you're going to fail" before they take the test.

We have negl ected, and we've heard this al so
t oday, the devel opnental stages of children.

Their brains at a young age, as you quot ed,
"Mesopotam a,"” are a very concrete way of thinking.

And as children devel op, and if we understand
chil d devel opnment, we know that their thinking
beconmes nore abstract as they get to m ddle school,
and go to high school

Thi s has been neglected with the test
guesti ons.

W' re concerned about the tine allocated for
t he testing.

W' ve heard over and over, the anount of
time, the nunber of tests that students are taking.

And here's one other fact that wasn't brought
up today:

Many of our special -needs students have | EP' s
t hat allow them extended tine.

So when we're saying 90 mnutes of testing a
day, sone of those students will get
ti me- and- a- hal f .

That is excessive for any student.
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And when you | ook at children as young as
8 or 9 years old, that is indeed cruel to do to
t hem

One of the concerns | had |ast year was,
| believe it was the seventh- and ei ght h-grade ELA
assessment, there was of the sanme question on each
assessnent. And we were told that one of those
guestions was a field-test enbedded questi on.

Wel |, what about the student who cannot
answer that question, their self-esteem their
confidence in continuing on that assessnent?

And t hen, my school, Acconpsett M ddle Schoo
in Smthtown, was required to adm nister, in any
case, a field test, in addition to the field-test
enbedded questi ons.

W' re concerned about, what are we going to
do with the renediation in an era of 2 percent tax
cap?

You know, and it seens to ne that it's a
contradiction, and a disservice to our students, for
us to say: 70 percent of you need renediation; yet,
what we're going to do is, we're going to give you a
wai ver this year. You really don't need it. W're
going to take a | ook at that conparable rigor chart,

and we're going to say, You don't need it this year.
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Isn't that tal king out of two sides of our
nout h?

If we're saying these students need the help,
then let's give themthe help, and give us the
resources to help them

The 2 percent tax cap, we've heard many
districts, the challenge with that, and how they're
addressing it, and we're all abiding by that. But,
with these additional staffing needs for
remedi ation, | don't know how we get around that.

W' re concerned about the | ack of
avai lability of the previous tests, and how our
teachers, students, parents, admnistrators, can
learn fromthat.

W' re concerned about teaching to the test,
as we have heard.

| have to say, | was a mnusic teacher in the
Sm thtown School District for over 20 years before
| became a school adm nistrator.

| saw the joy students had from perform ng
nmusi c.

| saw the connection we can make with
students when we give them an opportunity to excel
at sonething that [ove, and want to cone to school

as Regent Tilles had indicated earlier.
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| saw that firsthand.

And | saw many students who woul d not have
been successful in school, becone successful,
because the opportunities we provided themthrough
the arts, through the humanities, that, today, we
are reduci ng, because we say: You have to go to AIS
for renediation. W don't have the noney for a
musi c program W' re discouraging creativity.

The hi gh-poverty districts, |owincone
districts, we've spoken about.

What about the student that conmes to school
hungry, that comes from substandard housi ng, who
have a fam |y that is not intact and not a nucl ear
famly; what are we doing as a society to help those
student s?

The testing results used to score:

| have to say, | was fortunate to be the
princi pal of Acconpsett M ddle School from 2004
until my retirenent.

Senat or Fl anagan, you hel ped us open the
school back in 2004, and it was a day of excitenent.

Qur teaching staff has cone together in a
very uni que way, and they have becone so
child-oriented, child-centered, and caring about

what's best for kids, delivering, not only acadenic
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programns, but social -enotional prograns.

This new systemis throwing that into chaos.

Qur teachers have becone denvorali zed.

From what | understand, the start of the
school year is presenting many new chal | enges.

And it really is unfortunate for those that
put their love and heart on the line to help
children, that, now, scores are being used to deem
them ineffective.

What about the neasurenents of the qualities
teachers bring to a classroom teaching character
devel opnent, teaching how to be good citizens in
this country of ours?

Where does that conme into play?

O, is the score nerely what we're going to
account ?

And, of course, you know, we've spoken about
the over-testing today.

And ny perspective on that is, yes, it's
taken an enotional toll on the students. It's put
unwant ed stress and anxi ety, as we have heard.

Qur teachers are becom ng denorali zed.

And, |I'msure there are nany people
guestioning why they should go into such a field.

Qur parents, as we have heard, and |I've seen
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this and heard this fromm own PTA organi zation
are very concerned, and are beginning to opt out.

Qur school adm nistrators, who | represent
t oday, have becone frustrated.

We have spent excessive anmount of tinmes in
training for the APPR, for the different character
progranms that we need to put into our schools.

The days of testing, where we're pulled out
of the building, last year, | believe, | had,
probably, about 10 training sessions, out of the
bui | di ng, during the school day.

And in addition to that now, we as school
princi pals have the additional responsibility to
eval uate each and every teacher, in depth

And that is not just so sinple, |adies and
gentlemen, as to walk into a classroomand to
observe the teacher, and score sonething;

It takes a pre-conference neeting with the
t eacher;

It takes the observation itself;

It takes reflection on ny part and the
teacher's part;

A- post conference neeting;

And then a foll owup observation.

When you have a high school of 150 students,
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or, a mddle school like mne, with teachers -- with
approximately 80 teachers, how do you do that
several tinmes during the school year; yet, be
hands-on with your parents, your teachers be an
i nstructional |eader that you need to be?

So I'll sumup nmy conments, and you can read
the rest of ny testinony then.

We do have a wonderful opportunity to
i mpl enent higher standards if it's done in the right
way.

| hope that the State Education Departnent is
listening to us today; listening to the testinony we
have heard through these many hours that we have sat
here, and | do hope that they consider making sone
changes.

W're not looking to elimnate the rigor and
t he hi gher standards, but it's how we're goi ng about
this process that we need to take a close | ook at,
t he best inpact, the students of New York State.

| thank you today, Senators, for the tine,

and the opportunity to speak.
[ Appl ause. ]
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SENATCR FLANAGAN: M chel | e and John, thank
you again for your patience, and for all the work
t hat you do.

And, that word "retiree," people like you
don't retire, John

JOHN NOCERO | can sit here all day. | have
nowhere to go.

[ Laught er. ]

SENATOR FLANAGAN: John Hogan may need hel p
at his board neeting tonight, so..

Al right, we have two nore, and | appreciate
everyone's courtesies.

We have Professor Arnold Dodge, who is the
chai rperson of the Departnent of Educati onal
Leadership and Administration at CWPost, LIU

Prof essor Dodge, | know you are keenly aware,
and | see that you have sone very interesting
testimony here, and your ability to sumarize that
will be greatly appreciated.

PROFESSOR ARNOLD DODGE: Absol utely.

Well, | have actually switched nmy notes
six times, because everything' s already been said,
so, I'mgoing to be saying, hopefully -- hopefully,
| will not repeat what's al ready been sai d.

First of all, I amof the ivory-tower crowd
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for about six or seven years, but before that, | was
a teacher and a principal and a superintendent of
schools for 38 years, so, | cone with a great dea

of observation of the public schools in New York

And the last six or seven years, |'ve had the
opportunity to travel around the world, and see
school s around the world, and around the country.

And, as bad as things that you've heard today
are, fromthe wtnesses' standpoint, they' re worse
than that in New York State.

It is ny contention that New York State is
maybe doing the worse job of all of the venues that
|'ve seen around the world.

[ Appl ause. ]

PROFESSOR ARNOLD DODGE: And this very
pai nf ul

| went to school in New York, not only public
school, but | went to college in New York. |'ma
graduate of ny current university.

And, | take this very seriously.

And I, quite frankly, think what's going on
in New York is shameful

| have never seen a group of policymakers so
out of touch with the reality of what children's

needs are, and | know this has been said in so many
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ways today.

So, | took it upon nyself with, actually, a
del egati on of other coll eagues, to travel around to
different parts of the world.

And | actually have a project going on
regularly in South Africa, where we deal with issues
of poverty and schools. And we have a very
interesting relationship with schools in New York
and schools in South Africa.

But, I want to focus on the two other places
that 1've been recently, and one of them was China.

And we visited mnisters in China, and we
vi sited, everybody, fromstudents to teachers; we
were rural conmunities, we were in Shanghai, we were
in Beijing; because | wanted to know, Wat's the
deal here?

How conpetitive are these Chinese people
going to be in terns of their education?

And let nme tell you sonething, alnbst to a
person, and |'mtal king about, fromthe m nisters,
down to the children, they said: You know what our
problemis? W're too conpetitive. W've got to
have ki ds ease up. W got to get kids to say, You
know what ? Enough already, with all these tests.

They take this major test that is the
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be-al | -and-end-all of whether they' re going to get
into a university, and everything else is put aside
while they're taking this test.

And the kids go crazy.

Literally, sone of them go crazy.

And the parents in the largest country in the
wor |l d have sai d, Enough already.

And the mnisters have said, Enough al ready.

And what is so ironic, is that New York State
says, No, we're going to doubl e-down and make it
even nore difficult, nore pressure.

And |'ve heard Bill Gates in person, say,
|"ve been to Shanghai, and it troubles ne that we
don't do as well as Shanghai .

Well, 1've been to Shanghai, and Shanghai is
like Beverly Hlls on the water.

So, you can't conpare the very rich portions
of sone countries to a 300-mllion
het er ogeneousl y- popul ated United States.

So there's all kinds of mythol ogi es about
t his issue.

And in ny testinony that | gave you, there's
a wonderful article fromlast week's "Tines," in
whi ch they tal k about the fact that the Chinese kids

are now saying, All we do is nmenorize. And we
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understand, in Anerica, they actually have science
equi pnent. W like that.

So instead of us doubling-down on our science
equi pnent and STEM we say, No, we need nore tests
with bubbl e sheets.

The stupidity of it, we are awash in
stupidity.

And it is so galling to ne, as soneone who
cares so much about, and ny coll eagues as well, to
hear this kind of stuff going on;

And to have our chancellors say, W should be
in the deep end, and have, you know, the inage of
ki ds fl opping around.

And soneone nentioned earlier, and they drown
in the deep end.

Well, you know, if there has to be
casualties, there has to be casualties.

And then you got a governor who says, You
know, for failing schools, we mght need the death
penal ty.

It's this kind rhetoric and this kind of
imgery that is the opposite of everything | signed
up for when | got into this profession, which was
the nurturance and t he devel opnental needs of

chi |l dren.
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And they are all being ignored, to the -- and
we can't even tell how bad this is yet.

Because | think, as sone people have said
today: You're only 8 years old, once. You' ve only
got an 8-year-old psyche, once.

| f you damage that psyche, | don't know if
you ever repair it, because you are so vul nerable
and fragile.

We are damagi ng these kids' self-esteemright
now with this program

Even Dani el Koretz, who was a supporter, and
consultant fromthe State Education Departnent, just
recently in an interview said, | don't know what
New York State's doing.

| " m par aphr asi ng.

He said, Because we don't even know what
col | ege- and career-ready even neans.

| was -- had the opportunity three nonths ago
to be in California, where Secretary Duncan was
speaki ng.

And he laid out a speech to education
researchers about how, Enough already with the
pressures. W have too many nul tipl e-choice tests.
| hate to hear to hear kids say their numnbers.

Well, they nmade a m stake, and they gave ne
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t he m crophone.
[ Laught er. ]

PROFESSOR ARNCLD DODGE: And | asked himif
he had even read his own | aw.

| said:

Do you understand, you can't talk out of both
si des of your nouth and not think smart people are
going to not get it?

kay?

Because, you are screwing us up. You're
suffocating the kids with this.

And if you don't stop, we're gonna have no
i nnovation, no inmagination, no creativity, and your
idea that we're going to be nore conpetitive in the
world is gonna be a | aughi ng stock of the rest of
t he worl d.

So | ask you, M. Secretary will you call a
nor at ori unf

He said, "I'lIl get back to you."

So I"'mstill waiting.

But | think speaking truth to power now, and
|"ve said this for the | ast nunber of years, we as
educators have to do that.

That's why | was so delighted that you

invited me to speak today.
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And |'ve seen you at neetings before, and
you're an excellent |istener.

For five hours, you've been |istening
attentively. And | knew -- and this gentl enman as
wel | .

And | knew, even if | were one of the |ast
ones, you'd still pay sone attention.

So, | appreciate this.

I"mgoing to tell you, this is an energency.

W can't wait any |onger.

We can't have this debate.

| said in 2001, when | saw NCLB, | was at a
big neeting, | said, "This thing is not going to
wor k. "

And sonebody said, "Ch, sit down. You know
how t hese things conme and go."

Well, you know what? Ten years |ater,

Race To The Top is NCLB on steroids.

And what is the next version going to be?

What is the next President going to come in
with, or the next Secretary of Education, and say:
W're going to do it. You know what? There's a
l[ittle too much oxygen in the room for other things.
Let's conpletely take all the oxygen out of the room

and make it only about tests.
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We are | osing our Kkids.

We are losing our kids to this debacle.

And sonebody, responsible adults, like
your sel ves, have to step up and say "No."

[ Appl ause. ]

PROFESSOR ARNOLD DODGE: Politics aside,

i ndi vidual interests aside, we nust say no to this,
because it is damagi ng our children.

Thank you.

[ Appl ause. ]

SENATOR FLANAGAN: Professor, | have one
guestion based on what you said.

How do you define "coll ege- and
career-ready"?

You're in college now.

PROFESSOR ARNOLD DODGE: Dani el Koretz
actually started -- starts the conversation, which
we shoul d be having, which is, for sone kids, it
nmeans a certain kind of college. For other kids, it
nmeans a certain kind of career.

Do you know, in Finland, 45 percent of the
kids in tenth grade go to vocational school. Al nost
hal f the popul ati on.

They say, We're gonna start thinking about

careers now.




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

267

| think we've got the whol e thing backwards.

W |like these slogans, but do we really even
know what we nean when we say "coll ege- and
career-ready"?

| defy anybody to take a 7- or 8-year-old and
tell me what 10 and 15 years fromnow, a "coll ege-
and career-readi ness" would even nmean, given the
t echnol ogy we have, given the changes that we have.

[ Appl ause. ]

PROFESSOR ARNOLD DODGE: W are fooling
ourselves if we think we can do that with a 7- and
8- year - ol d.

SENATOR FLANAGAN: kay.

Thank you very much

[ Appl ause. ]

PROFESSOR ARNOLD DODGE: Thank you.

SENATOR FLANAGAN. Ckay, so, Professor Dodge
certainly doesn't lack for passion, which is good.
UNKNOWN FEMALE SPEAKER: [ I naudi bl e. ]

[ Laught er. ]

SENATOR FLANAGAN. And | ast, but certainly by
no neans |east, | have had a couple of nice
conversations with Lisa Rudley, who is fromthe
Autism Acti on Network

She's actually -- well, she's like a | ot of
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peopl e here. She's involved in about 89 different
t hi ngs, but, she is kind enough to come down today,
and will be focusing her conments on privacy.

But, Lisa, thank you for your patience.

LI SA RUDLEY: Thank you so mnuch

And it's an honor to be here, and |I'mvery
appreciative that you asked ne to speak.

Yes, I'minvolved in many different
or gani zati ons.

|"'m here representing Autism Action Network.

W all know that there is about
1 in 50 children now di agnosed with autism

It's an epidemc

W' ve been working a lot in the state to
protect the rights of people with autism

| al so am here representing the newy forned
New York State Allies for Public Education
Organi zati on, where my wonderful friend and
col | eague Jeanette is part of.

It's a centralized group that represents over
40 allies across the state, and grow ng.

W -- the |ast count we had was about
60, 000 hits to our Facebook.

And that's a nunber -- that's a force to be

reckoned with.




© 00 ~N oo o b~ w N P

N NN N NN P R PR R R R R R R
gag A W N P O © 0o N oo 0o M W N+ O

269

And, | think, about 59,000 conme from

Long Island, but, uhm..
[ Laught er. ]

LI SA RUDLEY: You know, | woke up today, and
| went and got the -- our |ocal newspaper, the
"Journal News," and it says, "W mnust not becone a
‘collect it all' society.”

And t oday happens to be Constitution Day.

In 1787, our framers signed the Constitution.

And, 1'Il read one excerpt.

"The Constitution, the Fourth Anendnent,
protects the right of the people to be secure in
t heir persons, houses, papers, and effects, except
when the governnent obtains a warrant based on a
probabl e cause.™

Today |'m here to speak about privacy of our
children's personally identifiable data.

And | think we touched on that a | ot towards
the end of this hearing.

And, everybody's asking the question, Wiy did
we rush the Conmon Core?

And why do we rush the assessnents for the
Common Cor e?

It took me about five hours, and | wasn't

quite -- you know, | was thinking, Well, should
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| mention this?

And it becane very clear, we rushed this,
because it's a data point.

It's a data point that they want collected in
t his huge dat abase cloud that is hosted by
Amazon.com And the nanme of the database is called
"inBl oom "

And | think it's really inportant that people
understand that, "FERPA, " the Fam |y Education
Ri ghts and Protection Act, was expanded unilaterally
by our Secretary -- our United States Secretary
Arni e Duncan, unilaterally, wthout Congressional
approval, to expand, to allow, third-party vendors
to be authorized representatives.

And what that did is, that opened the door to
t hese contracts throughout the country, eight of
whi ch have -- essentially, eight states,
essentially, have pulled out of the inBl oom
contract.

Two of those states are on the -- one of
those states are on the fence. That's
Massachusetts;

And the other two have -- one district or
two districts are straggling.

New York State is the only state that is
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still standing alone in giving our personally

identifiable data, New York State, to this inBl oom

dat abase.
So you have to ask yoursel ves, well, of
course they rushed those assessnments. | nean, they

need a data point.
And, you know, quite frankly, I wote the
State -- | wote New York -- EngageNY Hel p Desk,
because | said, "How do | opt out mnmy children from
their personally identifiable data being shared?”
And they said to ne -- well, the
Probl em Request was, "Ms. Rudley would Iike to know
how to opt out upl oading of her three children's
information to inBloom and if all schools are
required to use inBl oonP"
It's funny, | was on the phone with State Ed,
and | said, you know, "How do | opt out ny
chil dren?"
And they said, "You have to e-mail EngageNY."
The answer | got back is, "Yes, every school
is required to upload student data into inBl oom
"You should contact your" -- 1'I| paraphrase.
You shoul d your child's school district to
i nqui re about their policies.

Well, gentlenmen, Dr. Rogers just said that
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the data is controlled by the State, not by the
districts.

The ambi guity around who is responsible for
our student data is really concerning.

And | think it's inportant to note, sone of
the itens, the attributes, that were created.

And before | do that, there's a great coment
fromthis commentary in our "Journal News."

It says, "Just because we've built the
t echnol ogy doesn't nean we have to populate it."

Some of the attributes makes ny hair curl,
but, I -- curl even nore.

"Discipline Information,"” it's a category.

The data that woul d be upl oaded:

Student Violation: Victim Wtness. |If
you're a reporter.

The Academ c and Disability information:
Learning-disability type. Cass-tracking grouping.
Car eer - pat h type.

Whi ch, FERPA has said is unconstitutional
and it is not legal to upload this information.

And even nore disturbing, even the
| ong-out dated and stigmati zing references to
"mental retardation.”

That is an attribute in the database.
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Parental Home Information: |If there's a
single parent at hone. A mlitary parent.
A pregnant teen nother. A displaced honenaker.
Parent and personal work e-mails.

Wiy do we even need to collect this data?

You can tal k about encryption, security; you
can tal k about all of that, but it's a civil-rights
vi ol ati on.

It's the -- without parental consent, to have
this data upl oaded, and this issue hasn't been
tal ked about very -- hasn't been tal ked about, until
recently, because we didn't know what was happeni ng.

So, Race To The Top funds were attri buted,
and states were told that if they take the Race To
The Top funds, they also had to be mandated to
create this database.

Way is New York standing al one?

So, it's been a long day for everybody.

And as -- under ny name, the topic was
"Speci al Education.”

And Regent Tilles spoke about his daughter,
and it being devel opnentally-inappropriate.

And there are many, many children who have
speci al needs, and are classified for special

education, who are sitting for these excessive
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tests.

And no anmount of extra nodifications is going
to make these tests any nore appropriate,
devel opnental Iy, in any which way or form

And | conclude with this:

Last spring, the Assenbly passed two bills
unani nously, bipartisan support, to protect
students' dat a.

One of the bills is to allow you to opt out,
and the other one is for parental consent.

And just recently, as of Friday, | found out
that the Senate, two people on the
Education Conmittee, Senator Jack Martins and
Senat or Joseph Robach, have al so introduced sane-as
bills.

So what | conme here today, is to ask the
Senate to, of course, please nove that forward,
those two bills in the Senate, and see to it that
it's passed through the Legislature, and, hopefully,
signed into | aw

But the real -- the real ask here is, we
shoul d be renoving and pulling out of this contract.

It's not necessary to have this data.

The outcomes -- for students to have better

outcones with the data is not connected to
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personal Iy identifiable data.

And | ask you, the Senate, to carry this
forward, Senators fromthe Education Conmmittee.

And, | really appreciate being here today.

And, thank you

[ Appl ause. ]

SENATOR FLANAGAN: Lisa, | know the hour is
late, and | try very hard not to speak for ny
col | eagues. | have enough chall enge doing it for
nmysel f.

But, Senator Zeldin chairs the
Consuner Protection Conmttee, and, identify theft,
and issues in that area of the |law, he takes very
seriously.

| nmust say, follow ng up on sone of the
things that Tom Rogers said, this one, to nme, is
a-- it's sinple in a way, but it's vexing and
frustrating at the sane tinme, because there are a
| ot of noving parts.

And | recogni ze the basic need for
appropriate data that ties into things that enables
you to get State aid, that enables you to get
federal aid.

And | want to ask you a couple of quick

t hi ngs.
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" m | eavi ng asi de perspective right now, but,
FERPA, as many of the things we tal ked about today,
NCLB, all that kind of stuff, emanates fromthe
f ederal governnent.

| haven't seen this, so I'masking you in
earnest, are you aware of any pattern of violations
t hat exist right now?

Because, when | do think about it, and
Dr. Rogers tal ked about this, you know, if you
have one central repository, that's perilous, and,
it my be efficient as well.

Because, | look and think, there are real --
no real safeguards or protocols for the school
districts who now nay be trying to do the right
thing, but may not, by default, if nothing else.

Are you aware of any egregious violations
t hat we shoul d be aware of ?

Because | haven't seen anything like that.

LI SA RUDLEY: Well, this database doesn't
exist with this personally identifiable data.

So, in terms of talking about student data
today that's personally -- again, personally
identifiable and sensitive data, it does not exist
t oday.

However, there have been breaches.
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| f you just Google "security breaches and
student data,"” you'll find that there are breaches
in many different facets in higher education,
mai nly.

So the issue is -- for nme, is, one, why are
we even collecting this sensitive data?

Two is, absolutely, there's been breaches in
security. | mean, it's been publicly docunented.

Li ving Social, a discount conpany, there's an
Amazon -- the Amazon cloud that it exists on, was
breached, and all these consuners' information was
avai l able to the public.

| think, in Virginia, there was a mstake in
t he database, and all the mailing | abels had the
students' social security nunbers on it.

It's about the sensitive data.

| understand, and | appreciate, that we need
to share the data with the busing conpanies.

| understand we need to share the data for
schedul i ng.

But why does soneone need to know if -- what
sonmeone's career path is when they're in third grade
or fourth grade or fifth grade?

Wiy do they need to know if ny child is

di agnosed with autisn? O has nmental retardation?
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Here's a great exanple, or, you know,
somet hi ng we can play out.

My son is very close to being declassified
ri ght now.

And, what if, down the road, this
identifiable data, he goes for an opportunity and
t hey say, Well, you know, Max you had autism you
know, you were classified for autism so, you know,
we don't think you can get the job.

And if everything else is in place, because
t hat piece of data, that he -- he can choose to tel
t hat conmpany he had autism or has autism but it's
hi s choi ce.

And it's ny choice as a parent to protect ny
children's data.

And wi t hout my consent, this data shoul d not
be shared, this sensitive data.

SENATOR FLANAGAN. Ckay, let ne -- | just
want to refocus for a second.

Since you have a burning interest in this
area, that's one of the main reasons |'m asking.

Now, you tal ked about Amazon.com

|"mfocusing with a laser-like attention on
school s.

And if you have it, please share it with us.
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Can you share with us any data that
denonstrates there have been problenms with the
i nappropriate rel ease of data involving schools and
students?

And I"'mgoing to throw in one fact, the fact
as | know it.

St ate Education Departnent represents,
frankly, in adamant capacity, that they do not
col | ect social security nunmbers of students.

So, in one respect, | have to take that at
face val ue.

But if you have anecdotal evidence, or you
have statistics, it would be useful for us to know
t hat .

Because, again, | recognize the need for sone

of this, but like many other things in life, it's a

bal ance.

| have three kids, they're a little ol der.
You know, | don't want their data shared.

And | don't -- frankly, | don't want ny own

data shared.

So, your assistance in that regard woul d be
very hel pful

And | do appreciate you traveling down, and

|"msure we will talk again.
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LI SA RUDLEY: G eat.

SENATOR FLANAGAN:. Thank you very much

LI SA RUDLEY: Thank you.

SENATOR FLANAGAN:. Ckay, quick recap:

You're like the strong and the faithful here.

It's -- we started at twenty after ten. W
had it scheduled for four hours. W ran over for
one hour.

| appreciate everybody |istening,
| appreciate everyone's attention.

"Il reiterate that, all the testinony was
put online | ast night.

Al the witten e-mails that we had received,
and will receive, we will put up for people's
edi fication.

W made it clear to anyone who submtted,
that they have to have an expectation that we would
put it out there.

W don't have --

Lisa, you'll be happy to know about this.

It's only a nane.

Soif it's "John Flanagan," all it says is,
"John F."

There's no e-mails, no phone nunbers, or

anything like that.
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W will have three nore hearings.

And, we are having people asking us to do at
| east one nore.

So, the timng, again, they' re every other
week. That gives everyone a little breathing room

And, the goal here, is to provide
information -- to seek input, to get that input, and
to provide information to the Governor's Ofice, to
the State Education Departnent, to the Regents, and
certainly to my coll eagues.

And, | would be remiss if |I didn't -- well,
since you served, | may be taking a |iberty here --
| want to thank nmy wi ngman for staying with us al
day.

[ Appl ause. ]

SENATOR FLANAGAN: Thank God he's got those
two school -aged daughters. That's how we kept him
here for five hours.

[ Laught er. ]

SENATOR FLANAGAN. So, | adies and gentl enen,
t hank you agai n.

(Wher eupon, at approxinmately 3:13 p.m,
the public hearing held before the New York State
Senat e Standing Conmittee on Education concl uded,

and adj our ned.)




